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IMPORTANT, PLEASE READ CAREFULLY

e To be able to make a meeting online, login via https://zoom.us/join site, enter ID instead of “Meeting ID
e or Personal Link Name” and solidify the session.

e The Zoom application is free and no need to create an account.

e The Zoom application can be used without registration.

e The application works on tablets, phones and PCs.

e Speakers must be connected to the session 10 minutes before the presentation time.

TECHNICAL INFORMATION

Make sure your computer has a microphone and is working.

You should be able to use screen sharing feature in Zoom.

Attendance certificates will be sent to you as pdf at the end of the congress.

Moderator is responsible for the presentation and scientific discussion (question-answer) section of the session.

Before you login to Zoom please indicate your name surname and hall number,

exp. H-..., S-... NAME SURNAME
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SOCIAL AND ECONOMIC CHALLENGES OF GLOBALIZATION IN
AFGHANISTAN

1. Khwaja Walid SHIRPOR
ORCID: 0000-0003-1233-5062
Universite: Kirsehir Ahi Evran Universitesi
Enstitii: Sosyal Bilimler Enstitiisii
Fakiilte: Iktisadi ve Idari Bilimler Fakiiltesi
Boliim: isletme Doktora Programi ve Ogretmen Asistani
Tirkiye / Kirsehir

2. Babur HAYA
ORCID No: 0009-0004-4440-9294
Universite: Kirsehir Ahi Evran Universitesi
Enstitii: Sosyal Bilimler Enstitiisii
Fakiilte: Iktisadi ve Idari Bilimler Fakiiltesi
Boéliim: Siyaset Bilimi ve Uluslararasi Iliskiler Doktora Programi

Abstract:

The phenomenon of globalization has been the subject of discussion and preoccupation for all
developing countries, with the transformation of various aspects of life, especially the use of
technology and technology, urban architecture, consumer culture, the conflict of traditions and
innovations, and scientific circles. However, in Afghanistan, due to the low level of
consciousness in line with the global system, economic poverty, lack of research culture and
politics, less attention has been paid to the damage and problems caused by the globalization
process and these have been solved with threats and opportunities.

In this direction, this article aims to examine the challenges posed by globalization, which is a
threat to the destruction of identity, national wealth and human resources, and the concept and
goals of globalization in developing countries, particularly Afghanistan. It shows that this
process is being used in a positive way. The findings show that in addition to the positive
consequences of globalization in Afghanistan, there are also challenges such as the absence of
a culture of using new technology, the emergence of a consumer culture, the reckless
development of cities, and the clash of tradition and modernity and the emergence of

fundamentalist groups.

Keywords: Consumer Culture, Difficulties, Establishment of Irregular cities in Afghanistan.

Globalization, Lack of Technology Culture.
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Introduction

Due to economic underdevelopment, the continuation of colonialism for centuries, cultural po
verty, and alienation, the phenomenon of globalization has penetrated and impacted all levels

of Afghan society, creating opportunities for growth and awareness but also presenting signifi
cant challenges. The impact of new technologies and capitalist cultures has created various dif
ficulties in a poor country like Afghanistan, including the introduction of a consumption cultu
re, alienation from all global approaches, conflicts between tradition and modernity, and imita
tion and submission. One of the significant topics that has been debated by all human commu

nities in recent years, particularly third-

world societies, and remains the focus of interest for academics and sociologists, is the pheno

menon of globalization. The scope and dimensions of this phenomenon are so vast that they o
vershadow all economic, cultural, social, and political aspects of countries and are considered

one of the most significant events in human history. Despite the infiltration of globalization in
to the Middle East since the beginning of the capitalist process and the establishment of econo
mic and cultural ties between developed and developing countries, Afghanistan has always la

gged behind in terms of globalization due to continuous internal conflicts.

The aim of this article is to examine the challenges brought about by the phenomenon of
globalization in Afghanistan, as well as the potential opportunities of the globalization process,
which jeopardize identity, culture, historical heritage, social order, and all that is at risk. It is
widely acknowledged that the positive global outcomes of most transitional countries have had
a positive impact, directing these societies towards development and self-sufficiency.
Therefore, Afghanistan's steps towards globalization should be positively evaluated, and it
should be included among the ranks of developed societies by eliminating the crises caused by
this phenomenon, adopting clear policies, and demonstrating its presence on the global stage.

Definition of Globalization

Transformationalists believe that globalization is a political force beyond the political, social,
and economic power that shapes the world order and modern society. For transformationalists,
the process of globalization is the reconstruction of the nation-state process (Gongen, 2013:119-
120). Globalization can be most simply defined as "a specific historical stage directed and
supported by the conflicting imperatives of sub-processes in the economic, social, political,
cultural and identity fields that have led to the emergence of a global consciousness in the
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development of humanity.” This definition sees globalization as a historical process consisting
of sub-processes and as a phenomenon that leads to the emergence of a global consciousness.
In the current period, there is a rapid global process of change taking place, with globalization
being undoubtedly the most significant of these changes. Although the concept of globalization
has been around for a long time, it has been widely used since the 1950s. Globalization is
defined as the spread of certain values in the economic, political, social, and cultural fields

beyond local and national boundaries on a global scale (Aytekin, 2013:124).

Globalization can be defined as the increasing level of communication and interaction between
people, societies, and states living in different regions of the world within the framework of the
concept of "mutual interdependence.” Although providing a complete and clear definition of
globalization is not easy, it is described as the increasing communication and interaction
between societies and states living in different regions of the world and becoming
interdependent due to the increasing mobility of goods, services, and capital, and the process
of national economies joining the world markets. Globalization describes a process that moves
in both the local and global spectrum, indicating a highly dynamic and variable concept rather
than a static structure. As globalization continues to penetrate different areas of the world every
day, it constantly adapts its existing structure with new expansions and movements. Based on
the above definition, it can be easily understood that globalization is a multidimensional
concept. The sphere of influence of globalization, which is the relationships between human
and human communities, has economic, political/security, technological/communicational,
environmental/demographic, and cultural dimensions. As globalization moves towards an
epistemological society where all relationships are shaped on the basis of knowledge and
information, it has increasingly made the need for knowledge, awareness, and information of
the people of the world community felt. The era of globalization has facilitated the flow of
information beyond geographical borders while emphasizing the role and importance of
awareness and knowledge. Globalization is a transformative process that transcends political
and economic boundaries and encompasses science, culture, and lifestyle. Globalization is a
multidimensional phenomenon that can spread to various social, economic, political, legal,
cultural, military, technological, and other areas. Globalization as internationalization:
According to this view, the term globalization is used to describe cross-border relationships
between countries and expresses international exchanges and interdependence of societies and

countries (Axel Herr, Noel Gaston, and Pim Martens, 2014: p. 63).

CONFERENCE BOOK Academy Global Publishing House




o (_QNFERMQ
r

One of the significant areas that globalization has impacted is culture. The presence of mass
communication, the flow of human migration, tourism, and the emergence of traditional
cultures of workers in global economic and political institutions have led to an increase in
cultural interconnectedness. It is crucial to note that cultural globalization does not imply a
dominance of a single global culture but rather the globalization of cultures accompanied by
local trends (National Globalization Studies Center, 2014: p. 3). Political globalization can be
defined as the exercise of political power, authority, and governance in the contemporary world.
The significance of international organizations, human rights regimes, and democratization in
politics has weakened or altered national sovereignty. Governments are no longer the
unquestioned rulers in their own territories. One of the effects of globalization on national
economies is inflation. Inflation is a significant problem in many countries' economies,
especially developing countries. On the other hand, increasing globalization and the integration
of national economies into the global economy encourage governments to reduce barriers and
promote the liberalization of trade. The globalization of the economy is based on inflation.
Globalization has emerged as one of the most crucial economic, political, and cultural
dimensions in the relationships between developed countries. However, one of the significant
impacts of globalization in the cultural sphere is the collapse of borders and limited spaces,
leading to clashes between cultures and the inability to coexist with other cultures. As a result,

other cultures become stubborn and hostile towards an aggressive culture.

History of Globalization

The history of globalization can be traced back to the establishment of relationships between
human communities living in different geographical locations. However, in terms of its current
meaning, globalization can be said to have gone through three stages before reaching its current
form. These stages can be listed as follows: the period from the late 19th century to 1914, the
period from 1914 to 1945-50, and the period after 1945-50. During the period from the late 19th
century to 1914, globalization was particularly advanced in economic terms. During this period,
the barriers and tariffs to international trade were significantly reduced, global market
integration deepened, transportation costs decreased, and restrictions on the free movement of
individuals in the international arena reached their lowest levels. This favorable environment
for globalization shifted during the period from 1914 to 1945-50. This period, which began with
World War 1, continued with the Great Depression, and ended with the end of World War 11,
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was a period in which the dynamics of globalization and global integration were seriously
disrupted. Extreme nationalism in political terms, protectionism and self-sufficiency in
economic terms, and a communication revolution that affected almost every part of the globe
in technological terms were typical features of this period. Finally, especially after 1980, the
environmental, demographic, and cultural dimensions of globalization have also been at the top
of the world agenda (Bayar, 2020: 26-27). When discussing the historical development of
globalization, it is necessary to first consider the post-World War Il Cold War era and the
economic and social phenomena of this period. Generally speaking, the process of globalization
gained significant momentum with the end of the Cold War and the collapse of the Socialist
Bloc (Dumanh Kiirkeii, 2013: 3).

Globalization in Afghanistan

The approximately forty to fifty-year-long war has turned Afghanistan into one of the world's
most unsafe and impoverished countries. The ongoing civil war in Afghanistan, along with the
lack of a strong economy, capital flight, and the emigration of educated or young cadres to other
countries, has contributed to the country's instability. Despite frequent meetings in Qatar's Doha
with the Taliban, there has been no positive outcome in terms of peace negotiations, and the
Istanbul conference, which the Taliban rejected, has an uncertain fate. To understand how to
achieve permanent peace and stability in Afghanistan, it is necessary to examine the demands
and views of neighboring, regional, and world countries. The 9/11 terrorist attacks were carried
out by the Al Qaeda terrorist group in the US, where nineteen Al Qaeda agents hijacked four
commercial passenger planes. The hijackers crashed two planes into the twin towers of the
World Trade Center in New York, killing all passengers and many others in the buildings. The
US responded by invading Afghanistan, deposing the Taliban that harbored Al Qaeda terrorists,
and launching a war on terror, passing the Patriot Act. However, the US failed in its mission in
Afghanistan, and with the withdrawal of all NATO forces on September 11, 2021, the situation
in Afghanistan has worsened. The country faces extreme poverty, unemployment, and cultural
and social factors that have contributed to ethnic divisions, rules, and social systems. The
Afghan economy was unstable in 2020 due to political turmoil, an uncertain peace process, the
withdrawal of foreign forces, and corruption in the public and private sectors. The government
and military cannot provide adequate funds to meet the country's basic needs, and the state
economy's dependence on foreign aid has created a significant balance of payments deficit, high

levels of visible and invisible unemployment, and uncertainty in monetary policy and financial
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insecurity. The heavy burden of brain and capital flight and investor uncertainty has crippled
the country's economy. Although a handful of millionaires emerged in the last twenty years,
sustainable and confident economic growth has not been achieved. Afghanistan's economy has
suffered from unprecedented conditions for the last twenty years, such as negative growth due
to COVID-19, market closures, the closure of small businesses, natural disasters, and past

events that have caused irreparable damage to the Afghan economy.

It can be said that human resources play a significant role in any country and have a powerful
impact on socio-economic development. Therefore, if all Afghan policymakers prioritize
having a quality population and make effective use of existing capacities in all fields, the
population will be viewed as an opportunity rather than a threat. Unfortunately, the fundamental
issue in Afghanistan’s current society is the structural weakness and inefficient management of
existing resources. In this regard, the development of appropriate demographic laws to organize
the population can play an important role in achieving a healthy, dynamic, and developed
society. The society of Afghanistan, which is witnessing rapid population growth, must be able
to offer opportunities in accordance with this growth rate. For instance, new job opportunities
will need to be created in order to prevent unemployment and poverty, otherwise the population
growth will only lead to an increase in crime, violence, and poverty rates. In this context, the
development and coding of laws that are suitable for Afghanistan's cultural and social
environment can play a decisive and important role in creating a dynamic and developed
population. According to the Afghan Ministry of Communication and Information Technology,
there are 5.7 million internet users in Afghanistan. The majority of Afghanistan’s social media
users are young, urban, and educated individuals, with around 80% of these users being between
the ages of 18-32 and 96% being literate. The number of people using mobile phones or
smartphones has exceeded 20 million to date. Afghanistan is one of the countries that is more
vulnerable to any global crisis, such as the Corona pandemic, than other countries. The Corona
outbreak overshadowed the education process like other sectors and closed the doors of all
educational institutions, accommodating around 500,000 students in the country and putting
pressure on the education process. However, the Afghan government planned and took the
necessary measures to fight against Corona in all sectors. As a result of intensive efforts, the
Ministry of Higher Education managed to create an online education system that can be used
with minimal technology knowledge, has many benefits, and can be effective for distance

education during the Corona period. An alternative plan for face-to-face education, called the
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Higher Education Management System, was presented to the President electronically, and this

plan was well received and approved by the Cabinet as a lecturer.

1- Lack of culture of using new technology (Lack of knowledge of using new
technology)
Ugiincii Diinya ve Afgan toplumlarinda yeni teknolojinin nasil tamimlanacagini,
Oziimsenecegini, aktarilacagini ve kullanilacagii tartismak ¢ok yonliidiir. Afganistan'in
kiiresellesme yolundaki asinalig1 ve adimi da bu bilgi, iletisim ve teknoloji transferinin bir
sonucudur. Gilinlimiizde, yeni teknolojilerin ve teknolojilerin yasamin her alaninda
kullanilmasi, siirdiiriilebilir gelisme ve biiytime i¢in bir faktordiir ve herhangi bir toplumun
farkindaliginin, bilimsel bilgisinin, ilerlemesinin ve gerilemesinin boyutu, yeni teknolojileri
kullanma ve tanima yontemleriyle analiz edilmektedir. Afganistan gibi bir¢cok gelismekte
olan toplumda yeni teknolojilerin hizli biiylimesi, yerel ve ulusal diizeyde zorluklara neden
olmustur. Tabii ki, teknolojik araglarin ve bilgisayarlarin varliginin bir gelisim gostergesi
olmadigi, uygulama ve teknoloji biliminin ne kadar énemli ve temel bir konu oldugu

unutulmamalidir.

Yeni teknoloji ile bilgi ve iletisim teknolojisinin uygulanmasi hayatin iki boliimiinde daha
etkilidir. Ekonomik, idari ve endiistriyel diizeylerde olduk¢a verimli olan ve hiikiimetlere
ve Ozel sirketlere ait olan ilk sektor, Afganistan iizerinde su etkiye sahiptir: Ulkelerin
bilimsel ve teknolojik kapasitesinin gelismesini ve artmasini temsil eden sanayi, ekonomi,
egitim, saglik ve sosyal hizmetler vakiflarinin bilgisayarlasmasi Afganistan’da zorluklarla
karsilagmis ve Bat1 diinyasi ile olan baglantiya ragmen bu halada ilerleme saglamak hala

bir sorun goriiniimiindedir.

The implementation of technology in production requires not only knowledge and
awareness of hardware, systems, software, and their applications, but also addresses topics
such as human resource development, cultural conflicts arising from technological change,
social aspects, and national programs. Afghanistan is still affected by a lack of
humanitarian, instrumental, and financial resources, and lacks constructive plans to improve
the situation. Statistical information collection tasks such as letter writing, archiving, and
mail delivery have been automated in offices, even in urban centers. However, computer

models have been more or less transferred to computer machines for management systems
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such as budget control systems, import and export processes, and project progress flow, as
well as program decisions such as macroeconomic models and investment delivery models.
Nevertheless, there are various challenges due to the lack of computer support systems for
maintenance and restructuring, and support for new technological skills, as well as the lack

of human resources.

The application of technology in production requires not only knowledge and awareness of
hardware, systems, software, and their applications, but also encompasses topics such as
human resource development, cultural conflicts arising from technological changes, social
aspects, and national programs. In this context, Afghanistan continues to be affected by
shortages of humanitarian, instrumental, and financial resources, and lacks constructive
plans to improve the situation. Statistical information collection, archiving, and mail
delivery have been automated even in offices located in city centers. However, computer
models have been more or less transferred to computer machines for management systems
such as budget control, export and import processes, and project progress flow, and for
program decisions such as macroeconomic models and investment delivery models.
Nonetheless, various challenges exist due to the lack of computer support systems for
maintenance and restructuring, and the lack of support for new technological skills resulting
from the shortage of human resources.

The proper and healthy use of the internet and social media is undoubtedly a fundamental
requirement for the intellectual and cultural development of society. However, its use
requires awareness of various cultural and social freedoms, as well as government guidance
and policies that private companies may not be able to adhere to. Our small community is
not yet equipped with the ability to analyze and understand the consequences and challenges
of the unplanned and rapid presence of information and communication technology. In
contrast, societies such as India, China, and Japan, which have grown and gained their own
knowledge and scientific culture, have taken the path of technology and turned towards it
themselves. Technological advancements also affect the socio-cultural sphere. The socio-
cultural dimension of technological globalization is the intermingling of tastes, colors,
clothing, traditions, and beliefs with perhaps unnamed identities. This collection of
identities that can be brought together will either write the end of history that Fukuyama
desires for a globalized world, or an alternative theory adapted by Samuel Huntington's
Clash of Civilizations. The use of the internet and information technology is beneficial when
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it comes to effective and efficient ways of using their resources. However, not all data and
information on the internet are useful and effective. Therefore, to approach the methods and
usefulness of information and communication technology programs, informing the public's
strategic planning about the use, censorship, and acquisition of immoral and culture-free

programs that serve culture, value, dynamic economy, and growth is necessary.

2- Irregular urban development in Afghanistan

The capitalist system, which is based on the constant division and redistribution of
processes, has led to the penetration of capitalist culture in the Third World, as well as
the rapid growth of urban populations due to heterogeneous urbanization and
widespread rural-to-urban migration. The increase, growth, and development of urban
spaces can be seen as a product of the Third World's familiarity and connection to the
globalization process. In urban planning and construction environments, an important
issue is to consider the dimensions and qualitative effects of development on the mental,
spiritual, and physical health of city dwellers, which have been less emphasized in the
past. This requires recognition of not only biological and economic aspects, but also
human needs and diversity. Displaced populations in urban environments live alongside
urban poor and reside in each of the major Afghan cities (Marchand and Siegel, 2014:
142).

Environmental Problems

One of the most fundamental urban issues of our time is the conflict and confrontation
with the natural environment, as it is inevitable that the transportation of buildings,
industries, and economic activities in the city will accompany the use of natural areas.
This domination of the city over nature changes over time and leads to widespread urban
pollution. The result of this process will be an imbalance and incompatibility between
humans and nature, and the disruption of ecosystem relationships. As cities expand, the
manifestations and values of the natural environment are subject to more destruction
and erosion, and city dwellers are deprived of natural attractions. The stated
psychological and social problems have transformed urban areas and suburban regions
into unhealthy and polluted places, due to the density of population and the discrepancy
between urban services and infrastructure growth, especially in developing countries,

which have created problems with sewage, water supply, and health issues. Insufficient
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environmental cleanliness seriously affects public health. In many regions of
Afghanistan, desertification is increasing due to the negative effects of past severe
drought and war on natural resources, causing the expansion of deserts. Kabul city is a
clear example of this phenomenon due to its political and physical centrality, job
opportunities, economic and social services, and strategic location, which have followed
a surprising trend of population growth and the like. Today, the irresponsibility of city
dwellers and immigrants, excessive industrial development, the presence of disruptive
activities in the city, the lack of urban infrastructure (sewage), the lack of suitable places
for waste disposal, air pollution, and heavy waste along streams, as well as roads, have
created a kind of psychosis and anxiety among city dwellers (Altug, 2017: 7).
Unsustainable urban development is one of the destructive consequences of urban
growth. The concept of sustainable development contradicts the environmental situation
and unsustainable growth of cities in Afghanistan, as failure to manage natural
resources, plan public welfare services, and improve urban quality of life poses serious
threats to future generations. Low urban quality of life has become a priority in public
services, urban planning, and research with the understanding that it is directly related
to social welfare and well-being. However, despite the increasing urbanization in
Afghanistan's metropolitan areas, the standards of urban quality of life have declined
due to physical and environmental degradation, insecurity, poverty, unemployment,
social exclusion, economic inequality, housing shortages, and traffic challenges.
Improving the quality of life and environment in Afghan cities requires urban planning,
rule of law, nationalization, and democratic systems with public awareness and
participation. The rise in refugees and undocumented Afghans returning to certain
regions, particularly Kabul, from 2016-2018, and ongoing displacement have increased
pressure on social services and infrastructure. Despite the growth of the city, limited
physical development of industries and commercial facilities has left employment in a
worrying state and contributed to an increase in poverty. (European Asylum Support
Office, 2020: 38).

The urbanization process in Afghanistan has been characterized by progress, stagnation
and regression in various ways. However, Afghanistan's current very low level of
urbanization provides an opportunity for spatially balanced and inclusive regional
development approaches and directs urban growth in an environmentally friendly

manner. Urban planning and design can play an important role in economic
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development and employment creation, as well as preventing the proliferation of
informal settlements and promoting ‘climate suitability’ and ‘future-ready’ cities,
building the resilience of urban populations and infrastructure to cope with and
overcome current slum conditions and changing climates in the future (Majale, 2017:
5-6).

Encouraging Consumer Culture

Underdeveloped countries, especially Afghanistan, which is still unfamiliar with the
essence of political development and economic transformation philosophy in the 21st
century, are seeking a modern identity and new lifestyles that satisfy their production
and consumption systems. The admiration and desire for consumer culture in Afghan
society has developed in the past twenty years, becoming a goal and identity for people
who have recently realized the benefits of prosperity. After the emergence of media and
technology in 2001, the society was introduced to new styles and lifestyles in Western
countries, and the feeling of deprivation led them to embrace all the new tools and
equipment. One of the main factors that contributed to the emergence of the
phenomenon of consumption in Afghanistan was the flow of Western aid that created
effortless wealth among people and increased their desire to spend unexpected money.
Another key factor is people's familiarity with media and technology, which creates a
sense of inferiority and comparison, and no matter how Western modern lifestyles are
reflected in the media, people have become interested in experiencing it in their lives.
The familiarity of developing countries with capitalist processes and their awareness of
it, as well as the emergence of consumerism and consumer culture in societies, are
products of the global capitalist system. Nevertheless, before the emergence of global
technology and communication, media, and electronic advertising, luxury, emphasis on
individual appearance, modern lifestyles, and ultimately focusing on life quality were
not discussed, and the production of goods and markets were offered according to the
basic needs of individuals and society. The commodification of all aspects of life, such
as fashion, cosmetics, decorative accessories, fast food, luxury household appliances,
and other facilities, is a modern lifestyle of the 20th and 21st centuries.

Relying on unproductive consumption for a society struggling with poverty, economic
infrastructure deficiencies, and self-sufficiency shortages leads to the depletion of

national wealth and resources. The consciousness and elites of Afghanistan should
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promote awareness, strengthen the foundations for self-sufficiency between people and
society, and align their behaviors and lifestyles with their actions. Developed countries
and superpowers have reached the stage of capitalism and consumption after capital
accumulation. On the other hand, Afghanistan has become a consumer with Western
economic programs' money without preconditions for capital savings, production, and

economic turnover.

The Difference Between Traditionalism and Modernism

The process of modernity in modern times is a product of Western civilization, with the
superpowers of the colonial period following the globalization of modernity as part of
their economic and political expansionist goals, causing more harm to societies with
rich identities and cultures. However, for a society like Afghanistan, modernity and
Western civilization represent the only inspiration for freshness and enlightenment, as
it has no identity or reserves beyond tribal governance and feudalism, with all socio-
cultural activities being eroded and shaped by stagnant traditions. Differences among
traditional societies, which are defined as non-modern, are reduced to a typological
structure, while their specific conditions of existence are read through the lens of
modernity, which defines them. In the new realism, what is accepted as East and West
can be formulated as center and periphery in the world-system theory (Kurt, 2013: 50).
Contemporary modernity in developing countries under Western colonialism focused
more on industrialization, manufacturing, employment and productivity, citizenship and
democracy, and therefore innovation in countries such as Afghanistan, among others,
particularly after the second half of the 20th century. However, the Afghan people's
approach to modernity and their socio-cultural horizon has always been limited and
superficial. This approach and horizon did not extend beyond a few neighboring
countries and regions, and was more tribal, linguistic, racial, and religious than socio-
cultural. Therefore, despite more than a century passing since the emergence of
modernity in Afghanistan, it has not been able to achieve economic, social, cultural, and
economic changes and origins of modernism, and has not been able to develop itself
towards modernity.

One of the reasons for the failure of the modernization experience and the unfamiliarity
of Afghan society with global civilization was its temporary nature. Reforms and

innovations in Afghanistan were never permanent, and kings were either unwilling or
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unable to take corrective measures. Phenomena such as political oppression, tribal
traditions, and the mental ignorance of the Afghan people about global developments
contradicted global human achievements and led our country away from the trap of
civilization. Despite its breadth and roots, most of the traditions of modernity have
replaced many aspects of Afghanistan's long history. However, one of the significant
effects of globalization in the cultural field is the collapse of borders and limited spaces,
leading to clashes between cultures and the impossibility of coexisting with others who
are stubbornly opposed to aggressive cultures. While some cultures peacefully coexist,
others inevitably see cultural dialogue and exchange, leading to diversity and
specialization but also distancing themselves from other types of coexistence,
marriages, differences, and expertise. The globalization process is mainly studied in
four areas: technical, economic, political, and cultural. However, in the postmodern era,
the most critical area of this process is the role and place of culture, which has occupied
a particular area of Ali society and has spread to other parts of society in modern times.
Therefore, in today's world where people are influenced by many cultures, a cultural
entity that satisfies individuals' material and spiritual needs can be sustained. Identity
requires a type of choice. Therefore, such cultural contexts should be developed to
strengthen one's identity, providing sufficient reasons for individuals to choose their
own identity symbols. In the globalization era, cultural differentiation at the national
level and cultural convergence at the macro and global levels are taking shape. The most
popular tool for expressing developing world culture is popular culture. It can be said
that popular culture is more superficially consumed and has less profound impact on
people's beliefs, values, and behaviors (Ongéren, 2005: 25). Popular culture is one of
the cultural elements that defines a nation as a nation. It has been observed that popular
culture is one of the most prominent cultures that bring societies together. Globalization
aims to create a world without borders, a uniform culture, and a consumer society,
instead of national identities based on history, culture, and ideals.

Popular culture is a consistent and systematic series of goals, values, beliefs, traditions,
and norms belonging to a broad community, nation, or people. Depending on the type
of society, human needs, historical, political, economic, and religious factors shape
general behavior. Each country has its own culture which can be used without
conflicting with the national culture. When discussing Afghan culture, we should

emphasize that everything that represents Afghan identity is part of our culture and

CONFERENCE BOOK Academy Global Publishing House 13




o (_QNFERMQ
r

should be respected. Examples include traditional dress for men and women,
headscarves that were later introduced into our culture, family relationships, respect for
elders, and kindness towards children, Islamic faith, greetings, hospitality, sacrifice,
empathy, sympathy, marriage through matchmaking, pure music played with
instruments such as tef and gazak, the languages spoken in the country, wedding
traditions, circumcision, all kinds of cuisine, the privacy of women's names, and the

separation of men's and women's living spaces in homes and communities.

The Emergence of Fundamentalist Groups

During the Cold War, the conflict between communism and capitalism led to identity
crises and colonization in various Eastern countries, particularly in the Middle East.
This resulted in the emergence of fundamentalist groups seeking freedom and
reclaiming their lost identities. However, due to a lack of unity and economic and
technological power, Islamic groups were unable to become self-sufficient and achieve
independence. As a result, they aligned themselves with either the East or the West (the
United States and the Soviet Union) to defeat regional enemies and gain international
support. The support of the United States is based on regional redefinitions that
emphasize ethnic and religious identity and the spread of Western civilization and the
honoring of human rights. Ultimately, Eastern and Middle Eastern countries became
alienated, identity-less, and societies in need of large economic powers. In fact, the
resurgence of nationalism is a cultural response to the fluid, impersonal, identity-
stripping, and unequal process of globalization. Therefore, the era of globalization is
also the era of nationalist uprisings that manifest in the reconstruction of identity based
on nationality and a struggle against existing nation-states. Nationalism is inherently
reactive, culturally oriented rather than political, and thus focuses on defending culture
rather than building or defending a state. In other words, in a world exposed to cultural
homogeneity caused by globalization, language and ethnicity become the last bastion of
cultural identity defense. Another category of cultural features is based on religion and
religious traditions. The sense of self-protection in countries and societies established
based on the principle of the nation-state targeted by globalization has led to the revival
of nationalism. The fact that nationalism is a reproduced concept makes it necessary to
focus on the subjects that shape and direct this process. In this context, from the
perspective of political theory, the globalization process creates the opposite of the
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essentialist approach, which explains identity formation and is also the basis for the
understanding of nationalism (Karliova, 2018: 25).

However, due to economic backwardness, centuries of colonialism, cultural poverty,
and identity loss, the phenomenon of globalization has penetrated and caused cultural,
political, and the world's greatest challenges while creating opportunities for growth and
awareness. In a poor country like Afghanistan, the impact of new technologies and the
reflection of capitalist cultures has led to various levels of difficulties, including a
culture of consumption, alienation, confrontation between tradition and modernity,
perfect imitation, and submission to all global approaches. The challenges of
globalization in Afghanistan include a serious challenge to economic investment,
development, and growth in this area, increasing insecurity, corruption, and
administrative and moral corruption. Continuing internal conflicts, low literacy rates,
political and social challenges in society, poverty, and ethnic prejudices are also
challenges of globalization in Afghanistan (Sajjadi, 2014: 67). Therefore, globalization
and the presence of the international community in Afghanistan since 2001 have led to
the crystallization of a new intellectual framework for the country's political
development, which includes a progressive yet balanced, increasing, and stable
institutional process of political participation by citizens who are politically conscious,
empathetic, and impartial in their approach to all the various social, economic, and
political issues. At the same time, they hold elections, promote political and civil
liberties, and institutionalize the rule of law in the country. The emergence of
fundamentalism is primarily a response to the process of globalization. As the power of
modernization gradually erodes traditional elements of the social world,
fundamentalism defends traditional beliefs. According to this view, the West has
weakened the social fabric and fundamentalism is a passive response to the process of
globalization. While militant, it is also a product of the modern world. The emergence
of fundamentalist movements is explained by four factors: secularization in the Islamic
world, the beginning of the post-colonial period, the failure of revolutionary socialism,
and the process of globalization.

The rejection of Western support by the Mojahedin-e-Islami government, general
competition among them for decision-making, independence, rights, and power, and the
end of the Cold War and defeat of the United States' major rival in Afghanistan led to
the United States' neutrality in Afghanistan's internal affairs. Additionally, lack of
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cooperation, violence, and warfare dominated Afghanistan after four years of
Mujahideen rule, leading to the Taliban's control of Afghanistan's fate. The weakness
of colonial powers and authoritarian regimes in the post-war era, as well as the desire
for independence among colonized peoples and dissatisfaction among colonialists,
increased motivation to fight against colonial powers and authoritarian regimes,
contributing to the growth of terrorism. Intellectual movements in both industrialized
and underdeveloped countries, especially followers of the dependency school, protested
the increasing plunder and exploitation of third world countries, also contributing to the
growth of terrorism and legitimizing terrorist actions. In Afghanistan, the establishment
of a republican government and the recognition of the border and internal turmoil by
the major powers of the East and West led to the emergence of extremist motivation and
slogans that contradicted the rational school of Islam, resulting in the emergence of
extremist groups. The direct intervention of the Eastern Bloc and communist states in
Afghanistan after the rise to power of Davood Khan and the 1978 coup continued to
colonize and govern the people to change their ideas against the capitalist system. At
the same time, the United States provided financial support to Islamic groups, and after

fourteen years of struggle, the Afghan Islamic Movement won.

Conclusion

Acknowledging the phenomenon of involuntary globalization and its pervasive impact
on various aspects of human societies, including Afghanistan and other third-world
nations, it is evident that these countries must possess a comprehensive understanding
and knowledge of all facets and directions of globalization and their effects on national
and global systems. Despite the concept of globalization, developing countries and
third-world societies have faced challenges such as the disappearance of identity,
cultural fragmentation, emergence of fundamentalist groups, imitation of Western
architecture, and non-utilization of technology and consumer culture. However, by
strengthening cultural uniqueness, increasing awareness, and utilizing natural resources
and wealth, all difficulties can be eliminated. In this process, a clear and conscious
policy towards the dream of globalization can be adopted to demonstrate its existence
realistically.

There are positive and negative views on globalization in Afghanistan. The positive
view is that Afghanistan should make itself compatible with the global cultural
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movement. The country's social traditions should gradually be forgotten and replaced
with new approaches to life. In some regions, the shape of the "Afghan™ family will
change and a new system of family principles will emerge. Additionally, provide
Afghan women with cultural and artistic backgrounds to be able to talk about
themselves and women's identities around the world. According to this view, the leading
examples of cultural globalization, freedom of expression and democracy, have led to
the display of various symbols of global culture in Afghanistan through media in areas
such as child rearing, social interaction, marriage relationships and political
participation. This country is increasingly being overshadowed and changing the views
of the Afghan people. However, another view, in a radical way, sees these new global
values as contrary to the values of the Afghan people and seeks to secularize them. It is
as if moderate theorists believe that the existence of world culture implies the
strengthening of modernity and the weakening of Islam, and they associate this issue
with the expansion of capitalism and the free market system. As a result, it can be said
that globalization has both positive and negative consequences, and there are pros and
cons among the Afghan people. Despite the dominance of global thought, the people of
these lands still live in an insecurity and death trap, and much of this geography has not
experienced world peace.

The global cross-border challenges in Afghanistan, coupled with current political and
security issues and the likelihood of a decline in foreign aid, have significantly impacted
the country's economic recovery in the wake of the outbreak of the coronavirus. Living
conditions and difficulties have worsened, particularly in urban areas, leading to
unemployment in cities. Afghanistan currently faces security challenges, corruption,
poverty, and unemployment, in addition to the consequences of drought, as the ongoing
wars in the country continue. Unfortunately, each of these challenges could be a
significant obstacle to the country's economic growth, which is currently facing ethnic
politics primarily used as a means for participation and conflict resolution. The defined
dimensions of the current situation in Afghanistan include increasing injustice, poverty,
inequality, growing social divisions, a mafia economy, rising insecurity, intensifying

ethnic politics, and various forms of violence.
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ABSTRACT

The objective of this paper is to propose a link between Social Capital, K.S.A and Self-efficacy
on Entrepreneurial Success. A literature review was used as a basis for the formulation of this
research framework. As a conceptual paper, this study was built on the critical review of
literature as well as the foresight of the previous research result on Personality characteristics
and entrepreneurial success factor. Articles used were downloaded from Science Direct,
Emerald, Taylor & Francis, and other peer-review papers that were published in the
international journals and conferences were reviewed during the study period. There is no
doubt, this study if validated will offer an avenue for policymakers in designing innovative
curriculum content that will help, and support students in their entrepreneurial undertaking after
college, this is very important in eradicating unemployment. In a bid to support new and
existing businesses to achieve success, the proposed framework will served as a practical

approach on career counseling and entrepreneurial training.

Keywords: K.S.A, Self-efficacy, Social Capital, and Entrepreneurial Success,
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Abstract

It is the fundamental right of women to participate in governmental decisions at all levels in
any democratic country. Yet, it has been observed that many countries find it difficult to
adequately involve women in its governance systems. WWomen constitute over half percentage
of the population of many countries, but have been the most lagged behind in terms of
participation in governance and development processes. Different countries have peculiar
experiences about the prospects and challenges of women participation in governance. This
paper examines the prospects and challenges of women participation in governance using desk
review of literature. Existing studies were reviewed to deduce the prospects of adequate women
involvement in governance as well as the lingering challenges hindering their inclusion. The
study revealed that the participation of women in governance strengthens women’s rights and
freedoms, gives female voice in government decision-making, provides an opportunity for
women to present their needs and demands to appropriate authorities, and empowers women to
contribute in policy formulation and implementation. The challenges hindering women
participation in governance include socio-cultural and religious resistances, poor civic
education among women-folk, lack of women-centred public policies, poor family support, and
patriarchal dominance in the operations of governments. The study concludes that the
participation of women in governance is not only significant; but timely and necessary for
inclusive governance and sustainable development in any country. It is therefore recommended
that countries initiate strategies of ensuring that women are given adequate opportunities to
participate actively in governance. The strategy could include establishing a policy that gives
women equal right and opportunities to participate in executive, legislative and judicial
functions of a country.

Keywords: Women, Participation, Governance, Decision-Making, Inclusion

Introduction

Throughout history, the central role that women play in society has contributed to progress,
ensured stability, and long-term development of communities and nations. Women’s
participation in politics, leadership or governance public or political spheres of life are essential
to achieving equitable society and sustainable development. However, data on worldwide
representation of women indicate that women are underrepresented at almost all the levels of
decision-making globally. Yet, female gender constitutes half of the world’s population with
increase in birth rate of female gender recorded on daily basis.
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Having a balanced political and administrative participation and power-sharing between men
and women in decision-making cycle is an internationally target set up by nations and
international development organisations. Paving the way for more women in the political and
governance arena is an investment in a more equitable, just, and peaceful agendas. Women and
girls have a right to engage in civil society, participate in public policies, serve their nation,
vote in elections, have their rights protected, and even be elected to government office, through
any process that will ultimately affect their lives, families, and communities. Investing in
women’s right to participation in governance is a necessary step towards actualizing the gender
equity, equality and justice in democratic governance.

Democracy through effective participation in governance is an ideal model for inclusive
development which having leadership in the area could help to harness the power of diversity
in building inclusive democracies across the world. There is evidence that having more women
in decision making (public and private) increases the general level of public sector
accountability, transparency and effectiveness in a country. This is particularly pertinent as all
countries seek to respond and recover from the impact of COVID-19. Women are often
dynamic leaders of change, who galvanize men and women to get involved, to claim their rights,
and strengthen their communities to be resilient (Asuako, 2020).

Statistical State of Women in Governance

The global statistics on the status of women in leadership and governance is alarming. Globally
and as at 1% January 2023, there are only 31 countries where 34 women serve as Heads of State
or Heads of Government as at 1% January 2023. Only 19 countries have a female as Head of
Government, and another 17 nations have a female Head of State (two leaders hold the positions
of both heads of state and head of government). Women represent nearly 29 percent of Cabinet
members heading Ministries, leading a policy area with common portfolios as Family and
Children Affairs, Women and Gender Equality, Social Protection and Social Security, Social
inclusion and Development, and Indigenous and Minority Affairs. In such a situation, gender
balancing in the highest positions of power will be difficult to attain as it would take another
130 years to achieve (UN Women, 2023a).

In local governance, data from 136 countries indicate that women constitute 34% (nearly 3
million) of the elected members in local deliberative bodies. Only 20 countries have more than
40% women in local government and only two countries have reached 50%. There exist
regional variations for women’s representation in local deliberative bodies. As of January 2022,
Western Asia and Northern Africa, 18%; Sub-Saharan Africa, 25%; Latin America and the
Caribbean, 25%; Eastern and South-Eastern Asia, 28%; Oceania, 32%; Europe and Northern
America, 36%; and Central and Southern Asia, 41% per cent (UN Women, 2023b).

In National parliaments, women make up 32% of parliamentarians in Northern America and
Europe, and hold 36% of parliamentary seats in Latin America and the Caribbean. In Sub-
Saharan Africa, there are 26% of women legislators followed by Eastern and South-Eastern
Asia with 22%. Oceania has 20%, Western Asia and Northern Africa has 18%, and Central and
Southern Asia has 19% of women Members of Parliament (Inter-Parliamentary Union, 2023).
Only six (6) countries have 50% or more women in parliament in single or lower legislative
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Houses - Cuba (53%), Rwanda (61%), Nicaragua (52%), New Zealand (50%), Mexico (50%),
and the United Arab Emirates (50%). Furthermore, 23 countries have surpassed or reached
40%, including 6 countries in Africa, 13 countries in Europe, 1 country in Asia, and 3 countries
in Latin America and the Caribbean (Inter-parliamentary Union, 2023).

Inclusive Governance

The term governance is widely used in describing legitimate power that guides society’s
functions taking into cognizance who makes decisions, those with the authority to act on behalf
of government, and those accountable for how government and its subjects perform and behave.
Governance also looks at the process through which actions, norms and rules are programmed,
regulated, held accountable and sustained. Governance that is good is characterized with
effectiveness, efficiency, participation, consensus orientation, rule of law, inclusiveness, equity,
transparency, and accountability. Inclusive governance on the other hand extend from general
description of the term ‘governance’ to deepening on some of the characteristics of good
governance like inclusion, participation and equity.

Where governments at local, national and regional levels welcome inputs and facilitate the
process through which citizens actively participate in decision making processes. When this is
done with political and legal honesty, it can help increase trust between governments and
citizens. Inclusive governance aids in reaching more acceptable and supported agreements. Not
only a more impartial governance process but also to achieve more equitable outcomes.
Inclusive governance offers the opportunity to invite different and often excluded views, such
as those of youths, women and minority groups to contribute to or contest policies. An emphasis
on increased representation of all population levels would ensure that social, environmental,
and economic policies are working towards different aspirations. This is more equally and in a
way that the benefits they produce can be shared more fairly (Pattenden, 2021).

Governance is referred to as inclusive when it engages and serves and engages all people
effectively and takes into cognizance gender and other facets of personal identity. Governance
is inclusive when policies, institutions, services, and processes are accountable, accessible, and
responsive to the entire society. To foster governance that is inclusive, it is essential to advance
democratic values, including peaceful pluralism and respect for human rights, diversity, and
equality before the law (Canada, 2023). Inclusive governance manifest in so many ways
including stressing on governance principles such as transparency, participation, and
accountability; and for authorities to establish constructive state-society relations (social
contract), and emphasize on the involvement of citizens and civil society in decision-making
(Abdullahi & Gana, 2017; European Centre for Development Policy Management [ECDPM],
2021).

Governance and gender equality are both rooted in power relations within society. Power
dynamics can either negatively or positively affect human rights, participation in decision
making, access and control over land and resources, as well as opportunities for all people.
Governance is largely about the kind of society that people want to create. It is about how power
is exercised and resources are allocated among different groups within society. (Canada, 2023).
In many countries, women’s rights are limited, not promoted or protected, excluding women
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from economic and political life. The weak enforcement of women’s rights around the world is
a serious obstacle to sustainable development. (Canada, 2023)

Prospects of Women Participation in Governance

Already, women’s involvement in formal and informal labour in almost all developing
countries supports in transforming communities from relatively autonomous society to a
participant in the national economy. Despite significant obstacles, women’s involvement in
small businesses in rural developing communities not only can be an extended family’s lifeline,
but can form has networked economic foundation for current and future generations (Global
Volunteers, 2023). The role women play in the rural and urban communities’ growth has
expanded exponentially in recent decades, with women taking up leading roles in basic sectors
as agriculture, provisions, cosmetics, fashion design and more roles in medical, engineering,
and constructions among others.

For instance, women comprise 43 per cent of the global agricultural labour force, and even
rising to 70 per cent in some countries. Taking Africa as an example, 80 per cent of the
agricultural production comes from small farmers, most of whom are rural women. Yet, itis a
widely acceptable phenomenon that agriculture can be the engine of growth and poverty
reduction in developing nations (Global VVolunteers, 2023). If women can play such significant
roles in agriculture, then they can do the same in a nation’s governance. Women are notable
mothers that occupy and serve demanding decision making role in the management of families
and have succeeded in safeguarding homes, giving children the right upbringing, and preserving
the family’s health and nutrition.

Increased recognition of women’s issues in public policy can only be achieved when adequate
representation is given to women in local, regional and national governance. Over the years,
many development commentators shared their experience about the impact of women in
governance and societal development, and the outcomes have revealed key roles and impacts
through addressing critical challenges affecting the society across education, healthcare, water
management, and domestic violence.

While most countries in the world have not achieved gender parity, gender quotas have
substantially contributed to progress over the years. In countries with legislated candidate
quotas, women’s representation is five percentage points and seven percentage points higher in
parliaments and local government, respectively, compared to countries without such legislation
(United Nations, Economic and Social Council [UN-ECOSOC], 2021). There is established
and growing evidence that women’s leadership in political decision-making processes improves
the systems and societies. Research on panchayats (local councils) in India for instance revealed
that the number of drinking water projects in communities with women-led councils was 62 per
cent higher than in those with men-led councils. Similarly, a direct causal relationship between
the presence of women in municipal councils and childcare coverage was found in Norway,
(Bratton & Ray, 2002; Chattopadhyay & Duflo, 2004).

Evidence from Africa revealed that having more women as part of peacebuilding and conflict
resolution efforts significantly contributes to lasting and sustainable peace. Women naturally
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pay closer attention to community and people’s needs, and are inclined towards collaborative
solutions and conflict prevention (Asuako, 2020). This means that the time to encourage more
women is now in order to have more women in decision making and governance cycles. With
more women, there would be prioritisation of policies that would improve lives for everyone
including social justice, quality education, and healthcare service delivery. Women in
leadership are also considered to adopt more empathetic and consensus building leadership
styles that are key to inclusive national progress.

Women’s parliamentary presence could also have a role model effect. A study underscored the
importance of women role models for individuals of all genders to normalize “the idea and
practice of women holding power” (O’Neil et al, 2015). A study conducted in India in 2012
explained that the increased proportion of women village leaders had closed the “aspiration
gap” between girls and boys by nearly 25 percentage points and had eventually erased or
reversed the gender gap in educational outcomes. Girls also began spending less time on
household activities in areas with increased women’s leadership in the village (Beaman, 2012).

Women’s inclusion in governance and in political processes has social benefits as it reduced
inequality, increases prioritization of social issues as health, education, parental leave, and
pensions; increases cooperation across ethnic and party lines; and its a matter of right for
women to have equal access and opportunity for leadership and administrative cycle of a nation.
Additionally, women’s participation in governance is particularly influential to women in their
communities. Factors such as female political participation, female voter turnout, and public
service responsiveness towards women have a positive relationship with the presence of women
in decision-making positions across the public and private sectors of countries.

Challenges of Women Participation in Governance

In developing countries, societal norms and patriarchy in countries of Africa and Asia have
covertly and overtly relegate female gender to exclusion and inequality. Many of these countries
are without comprehensive legislation that advances or protects the rights of women or bridges
the inequality gap that hinders the development of women. Inequalities manifest in low numbers
of women in leadership, widening pay gap between men and women, the poor numbers for girl-
child education, high numbers of exclusion, alarming numbers of sexual and gender based
violence high numbers of maternal and child mortality, and general abysmal representation in
public life.

Unfortunately, there are numerous barriers to address in order to enhance women’s participation
in decision-making. The incessant low levels of women’s participation in leadership is often
attributed primarily to patriarchal dominance. It is important to note that this aspect of the social
system in developing countries which the woman’s role and status are relatively recognised to
be of less importance to those of a man in across political, social, economic life is affecting the
ability of women to ascend governance positions. The customs, laws and even religious
practices have also been used to justify and perpetuate these differential roles to the extent that
some women themselves seem to have accepted and internalized them. Other factors include
limited knowledge and prioritization of Gender Equality in the leadership or governance
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architecture, increasing cost of political participation, and decreasing advocacy by gender
advocates and women led groups due to poor financing and limited resources (Asuako, 2020).

Part of the general beliefs that seem to have a consensus in less developed communities and
reinforce the acceptance of the responsibilities and behaviours for women and men as true are
firmly situated within the structuration of fundamentally internalized social and cultural values.
It is propounded within the contours of an ‘essentialist framing’ that those ascribing to
traditional gender role beliefs hold, on the one hand, a man’s role entails providing his family
with financial support as its sole breadwinner; and on the other hand, that a woman’s role is
limited to that of a home caretaker (Corrigal & Konrad, 2007; Korir & Amunga, 2021).
Patriarchal bias has confined women to the peripheries of leadership, where a woman who
venture into governance contest is more likely to receive a backlash or, in the worst-case
scenario, even assaulted physically. Married women are the most disadvantaged in such a
manner as many of them interested in vying for political positions are forced to choose between
the leadership or families due to the coercive nature of their husbands, who hold that women
ought not to run for these positions in the first place (Owuor, 2016; Ringera, 2017).

Ringera (2017) opined that it is probably most practical that insufficient funding and capital for
women hinders their governance ambitions. Unlike male counterparts, numerous women that
are interested in political seats are precluded from accessing the same sources of funding as
they find themselves bereft of overt financial support either from influential persons, the
established systems, or from businesspersons (Biegon, 2016; Ringera, 2017). There is further
evidence of men ganging up against women running for the same seats as them by meting
violence to intimidate them. Women facing formidable opposition from influential male
candidates have had to seek protection in subsequent elections because of incessant threats
(Anyango et al., 2018).

Conclusion

The participation of women in governance is not just a right, but fundamental in achieving
equitable and sustainable development. In democratic societies, it is pertinent that every aspect
of society is equally represented in governance structure. Having both women and men involved
in governance broadens perspectives, reduces conflicts, increases creativity and innovation,
improves the process of decision-making, and diversifies the pool of talents and competences.
Indeed, the participation of women has immeasurable benefits not only to fellow women but to
the society as a whole. At the moment, the levels of women participation is generally low
because of factors such as cultural and religious norms, corrupt and patronage based political
systems, lower levels of education among the women, poor women and inclusion centred
legislations, lower capital and resources in women’s disposal, and decreasing deliberate efforts
towards enhancing women empowerment through politics and governance.

“When women are empowered and can claim their rights and access to land,
leadership, opportunities and choices; economies grow, food security is
enhanced and prospects are improved for current and future generations.” —
Michelle Bachelet, Under-Secretary-General and Executive Director of UN
Women
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Abstract

While there are various types of educational materials, textbooks in print form have been crucial
specific tools in the learning/teaching process. These reliable resources are believed to be
designed to meet the needs of a specific generation in a specific era. Today’s students’ needs;
abilities and interactions are much different however. Given their interaction with digital
technology and extensive use of social media sites, today’s’ students’ digital citizenship values
are open to question. Central to this study are second generation civic education textbooks
currently used in teaching third and fourth year middle school pupils and their critical role in
enhancing the core digital citizenship values. Using mixed content analysis, the findings reveal
the absence of the term ‘digital citizenship’ and the unsuccessful incorporation of the nine core
digital citizenship concepts identified by Mike Ribble (2001). Ultimately, the role and content
of paper textbooks may need to be updated conveniently and therefore recommendations to
promote citizenship education of the digital environment adolescent learners grow up in are

suggested.

Key words: Paper textbook, Today’s Students, Digital Natives, digital citizenship values
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Abstract

Entrepreneurship has been a key factor in the economic development of many nations. In the
case of Nigeria, the development of a robust entrepreneurial ecosystem can help address the
issue of unemployment and lead to sustainable economic growth. It is also conceived that the
first step in becoming an entrepreneur is to develop the entrepreneurial intention. This study
aims to propose a link between entrepreneurial attitude, PBC, and subjective norms on
entrepreneurial intention in Nigeria. The framework was formulated through a literature review
on entrepreneurship. The paper used a Critical Literature Review as its method. There is no
doubt if this framework is validated will provide insight into the factors that influence
individuals' intention to start a business in Nigeria. The proposed framework if validated can
inform the development of policies, programs, and educational initiatives that support the
growth of entrepreneurship in Nigeria which has a multiplier effect on the country's economic
development. By understanding the complex interplay between entrepreneurial attitude, PBC,
subjective norms, and entrepreneurial intention, policymakers and stakeholders can design
targeted interventions that address the unique challenges and opportunities of the Nigerian
entrepreneurial ecosystem. Similarly, the study will provide a valuable theoretical framework

for advancing research and practice in the field of entrepreneurship.

Keywords: entrepreneurial attitude, PBC, subjective norms and entrepreneurial intention
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Abstract

Nigeria is a country affected by various forms of crises including the Boko Haram insurgency,
the militant activities, ethno-religious tensions, famer-herder clashes, and the banditry
activities. These affected the peace and security of the entire country as it led to deaths of
millions of persons, the displacement of thousands, loss of wealth and property of many
persons, and destructions of many livelihood sources and infrastructure. It is against this
backdrop that this paper examines the role that youths are playing in the provision of
community development in Nigeria. The paper unveil that Nigerian youths contribute in
building a peaceful nation by embracing peaceful coexistence across divides through peace
awareness campaigns, dialogue promotion, conflict sensitizations and other peacebuilding
programmes. Through formal and informal groups, Nigerian youths provide social services to
their communities in terms of education infrastructure and materials, healthcare facilities,
water sources, and entrepreneurial opportunities. Youths provide all these through volunteer
based groups or civil society organisations in general that operates in the crises affected
communities. The paper conclude that youths play significant roles in community
development that contributed in countering the existing crises in the country Nigeria through
formal and informal efforts. As such, government and non-governmental sector must
acknowledge this contribution, give youths further support and encourage them to keep up
with the pace.

Keywords: Youths, Community, Conflict, Development, Governance
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Abstract

The insurgency of Boko Haram has terrorised North-East Nigeria since July 2009 and it serve
as a major period when the violent ideology began spreading across the country. The atrocities
meted by the terror group saw the deaths, displacement and injuries of numerous population
across the region. Yobe State is one of the most hit states in the region that equally recorded
series of attacks on its schools, homes, markets, and a number of livelihood sources across
majority of its local government areas. This paper examines the perception of youths on the
causes of the crises and the management of violent extremist ideology in Yobe State, Nigeria.
The study adopted a survey approach to understanding the perception of youths. Interviews
were conducted with youths that experienced the attacks and others that have been affected
by its consequences directly or indirectly. The findings of the study reveals that the drivers of
violent extremism in Yobe State are inadequate employment opportunities, high rate of
poverty, poor monitoring of religious-based ideological practices, poor youth inclusion in
governance, and high rate of illiteracy. The study further revealed that youths are not satisfied
with the management of the counter-violent extremism as the social security option is not
giving due attention by the government. The governments give more attention to physical
security than the social security in the affected communities. In fact, even the security forces
in the form of military and police are largely not enough to ensure safety of the populations.
The study concludes that the causes of violent extremism are not addressed by the counter-
violent extremism efforts of the country even though the crises has relatively reduced.
However, the tendency of the crises and the ideology to re-awaken or get additional followers
in the future is very high because all the factors that drive people into Boko Haram group are
still existing in full force.

Keywords: Insurgency, Counter-Insurgency, Youths, Insecurity, Extremism, Management
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Introduction

Violent extremism and terrorism are great threats to peace, social and economic stability of
any nation. In recent years, the world has witness new onset of violent extremism that has
taken the lives of many innocent people and disrupted societies. Whether based on religious
ideologies, ethnic or political grounds, the extremist ideology glorify the supremacy of their
inclined group and oppose to inclusive, tolerant and peaceful society. Nigeria has had a long
history of religious violence and extremist group such as Maitatsine, Ansaru, Niger Delta
militant, Islamic State of West Africa Province (ISWAP) and Boko Haram with devastating

human, infrastructural, socio-economic and environmental cost.

Boko haram has remained a major insecurity problem facing some northern region of the
country, especially North—Eastern states of Borno, Yobe and Adamawa (BAY). The
movement’s inception has been traced to different sources at different periods. However, the
early attacks by the movement were recorded in Bauchi and Borno states in 2009. Since then,
their activities continued to spread to other states of the country and subsequently across the

border countries of the Lake Chad region.

Boko Haram movement is a religious violent extremist sect rebelling against the government
and western education. However, their activities did not discriminate between government
and the masses. It has led to loss of lives, destruction of properties, kidnapping and abduction
of hostages, displacement of people from their ancestral town and loss of livelihood. The
development and expansion of violent extremism is attributed to lack of proper education by
significant population of the youth, misconception of religion, unemployment and striking

poverty rate in the region.
Objectives
The paper is hinged on the following objectives:

i Examine the perception of youths on the drivers of violent extremism in Yobe State
ii. Examine the perception of youths on the efforts of government in the

management of violent extremism in Yobe State
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Scope and Methodology

The study focus on youth population as it aimed at understanding their perception on the
drivers of violent extremism in Yobe State, Nigeria. Yobe State has 17 Local Governments
Areas (LGAs), but not all the LGAs have been recorded cases of violent extremism. As such,
the study is restricted to only the LGAs that have recorded cases of violent extremism of Boko
Haram movement. These LGAs are Gulani, Gujba, Damaturu, Bursari, Bade, Fune, Potiskum,
Geidam and Nangere. The study employed survey approach with in-depth interviews as a tool
of generating data from the youths that are purposively sampled for the study. The research
adopted survey approach of data collection generated through in-depth interviews with
young people between the ages of 15 and 40 across the sampled LGAs. Emphasis is placed on
youths that have been in such communities throughout the crises, and have experienced the

violent attacks directly or indirectly.
Literature Review

Violent extremism has no conventional definition and has remain debatable. Arguably, the
term is predominantly used as a social label in discussions on terrorism and other forms of
extreme violence, particularly applied to those who have distorted interpretation and
conception of religious ideology to justify the use of violence to achieve specific socio —political
aim (Striegher, 2015). Violent extremism refers to the use of violence to, in line with and
ideological commitment, achieve political, religious or social goals. These violent acts can be
carried out by any individual or group from a range of beliefs and ideologies (Simms, 2019). It
may involve the use of intimidation or coercion to populations or government through threat
or perpetuation of violence. that can result in death, serious injury or taking hostages (United

Nations, 2019).

The root causes of violent extremism are complex multifaceted and intertwined and relate to
structural environment in which the radicalisation and possibly violent extremism can start
and possibly to take hold. violent extremism is the product of historical, political economic
and social circumstances including the impact of regional and global power politics (United
Nations Development Programme [UNDP], 2016). Significant number of studies around
violent extremism have shown individuals with economic disadvantage, low income, the poor

and less educated individuals are more likely to be drawn into violent extremism. For instance,
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researches around Boko Haram insurgency revealed that the activities of group escalated to
its present condition due to high rate of poverty in the region, that led to illiteracy and
unemployment. Although misinterpretation of religion is considered another and major cause,
however, the group would not have grown without new members and the poor and less
educated are found more gullible and vulnerable. It has also been found that Boko Haram also
recruit new members through kidnapping of youth and children between the ages of 15 to 30

and later were radicalised to become members of the group.

According to Liolio (2013), the successful recruitment of people into violent extremist group
depend on the nature of economic and poverty level in the area. He further stressed that the
insurgents may succeed in such society embraced by poverty, illiteracy and ineptitude,
corruption, discrimination to modernisation and globalisation, which further create artificial
poverty too many underdeveloped countries, and such countries will become recruitment
target for terrorists. Similarly, Adesoji (2010) contend that in Nigeria the marginalisation and
imbalance distribution or implementation of resources made some radicalised scholars to
preach against the government and democratic settings which later gave birth to present Boko

Haram.

According UNICEF, there has been over 2,400 verified incidence of grave violation against
children including forced recruitment, abductions, killing and maiming affecting children in
north eastern Nigeria. Access to education has been significantly impacted with more than
1500 school closed and 910 destroyed. There are at least 1.8 million internally displaced
persons (IDPs) in the North-eastern state of Adamawa, Borno and Yobe. The group has also
perpetrated attacks in neighbouring countries killing and displacing civilians in Cameroon,
Chad and Niger. The spread of violent extremism has further being aggravated by already
unprecedented humanitarian crises which surpass the boundaries of one region, millions have
fled the territory controlled by terrorist violent extremist group, migration flow has increased
in both away, from and toward the conflict zones, involving those seeking safety and those
lured in to the conflict zone as foreign fighters further destabilising the affected regions

(United Nations, 2023).

Violent extremism is best prevented rather than to be controlled, there should be a

comprehensive approach encompassing not only essential security —based counter terrorism
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measure but also systematic preventive measures to address the root cause that drive
individual to radicalise and joint extremist groups for a peaceful and stable societies in which
violent extremism and terrorism would have no place to breed. A successful approach to
managing violent extremism demand identification of early signs of radicalisation and
mitigation of individual and collective grievances and structural drivers that might in worst
cases support or fuel violence. The key actors need to be identified and engaged to prevent
spread of radicalisation and recruitment, particularly focusing on youth. They should be
empowered with employment opportunities. Religious and traditional leaders and their
activities should be check mated. Education is also a powerful tool that can build resilience to

violent extremism, it helps strengthen commitment to nonviolence and peaceful societies.
Findings

The study revealed that the youths despite being the age-group that form significant
proportion of the terrorist attackers are the same group that are still unhappy with the way
and manner government and other security actors are managing the crises. There is a seeming
consensus among the youths that employment opportunities are still lacking and poverty
among the youths is on the rise. All over the state, and in all communities, respondents
believed that youths are among the most economically vulnerable. Most youths don’t own
resources, nor do they have access to legitimate resources to enable them establish a viable
business. However, the youths have physical strength which could taint them to carry out

illegal or unethical behaviour in their effort to access resources. A respondent states, thus:

“It is sad to say that despite the condition the crises put us as a country,
our governments have not learnt adequate lessons. The poverty rate
among the youths is too high, with many still living idle without skills or
connection to get engaged. Yet, there are no opportunities like
industrial work for the unskilled and idled youths to get involved. This

is alarming, and can drive to another disaster if poorly handled”

The youths further revealed that there is no law regulating religious preaching in Yobe State,
and there exist no serious move to monitor how people preach, advocate or advance religious
messages across the State. yet, different ideologies are flying all around the world, on social

media, and all over the internet. People are learning new religious ideas daily. It was revealed
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that it remained worrisome in the minds of youths as another form of violent ideology can be
transmitted with tact and logic, similar to Boko Haram, if no one regulates or monitors the
religious institution. A respondent aptly captures during the interviews that “Monitoring or
regulating religious preaching does not in any way affect religious freedom, but a necessity to

ensure sustainable peace in a world largely affected by religious based crimes”.

Youths have expressed worry in government’s inability to adequately include fellow youths in
politics and governance of the state. Although, government has expressed its desire to include
the youths in the running of the affairs of the government, it was largely believed that
government is unable to actualise that. Yet, a respondent state that “the government has
done its best to include few youths in the position of power as special assistants, and some
elderly youths as heads of agencies. Only that the It is just that such youths have not done
enough to enhance the lives of fellow youths”. This statement is unpopular in the interviews,
but it’s a fact that the State Government has appointed youths as special assistants especially

on social media and few elderly youths as heads of agencies. Another respondent argues that:

“If government truly want to include the youths in the political or
governance of the state, it will do that by allowing youths the chance to
be represented in the state house of assembly as Honourable Members,
as Local Government Chairmen, and as Councillors. Serving in this
positions gives the youths a power to influence policies and even
projects that will directly touch the lives of fellow youths. Mere special
assistants or social media assistants only makes the youths serve as

propagators of propaganda”

The study understood further that the youths in the state are found to have inadequate
education capable of coping with the challenges of the century. Although, many youths in the
State have certificates of secondary, diploma or degree education; it does not in itself define
the education needed to be free from violent extremism. A respondent states that “some of
the youths that joined the violent extremist group did so because their degrees does not
impact them. It’s just a paper that they have after finishing school”. While this statement is

popular among the respondents, other respondents have added more factors to include
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poverty, unemployment, injustice and religion as drivers of the violent extremism.

Additionally, a respondent states:

“Youths needs to be educated about civic education and self-reliance. In Yobe, everybody
want to be in politics because youths believe it’s the easiest way of making money or
becoming relevant in the society. Instead of youths to work on complementing their fellow
youths or even the government, they are busy thinking about how to get rich through politics...
And for violent extremism to end, youths must face the reality as no government can absorb

all youths and no political party can give all youths opportunities”.

The youths of Yobe State are generally unsatisfied with the management of violent extremism
in the state. Instead of governments to focus on addressing social security, emphasis has been
on physical security. Even the physical security is not adequately provided as the military and
police are not enough in the most affected areas. In fact, it was revealed that the remote
communities of the most affected local governments are still in need of three times the
existing forces guarding them. A respondent states, that “if you discuss with the military and
police in private, they will complain to you that they are inadequate to face the terrorists in

III

addition to limited ammunitions in their disposal”. That is to say that not only are forces not

enough, but even the ammunitions are inadequate.

The crises can best be ended if youths are engaged in activities that will make them employed,
less vulnerable and improve their standard of living, or at least provide an opportunity that
can help them achieve these. This will leave no vulnerable youth available for recruitment by

the conflict entrepreneurs. A respondent states that:

“l was into cattle rearing and commercial sales prior to the crises, and now had
nothing. Even the food | will eat is a difficult issue now. Boko Haram have made
me lose everything. The only business | know is cattle rearing and sales. Now |
neither have capital nor cattle to rear. | resort to begging, and | don’t know

when this will end. | am disturbed, worried and cry whenever | think of this”.

Imagine such a statement from a youth who lose all he had, but couldn’t get any help or
alternative means of earning income. The man is now vulnerable and lives in a community
that lacks almost all basic needs including access to water, affordable healthcare, adult

education or affordable feeding. This shows the dire need for social security support across
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conflict affected communities for youth population. Although non-governmental actors are
available and have been significantly complementing government supports throughout the
crises, the respondents indicated that it is not enough to free them from their existing
predicaments. In fact, it was discovered that the NGOs interventions are not enough, poor
monitored by the government agencies, and inadequately coordinated towards youths

population.
Conclusion and Recommendation

In conclusion, the study revealed the need for governments and other actors in development
space to focus on youth empowerment with the primary objective of enhancing their
livelihood to remain responsible and effective social group in the society. Failure to achieve
this can further make the youths vulnerable and therefore available for conflict entrepreneurs
to recruit. Governments are therefore urged to emphasize on youth empowerment and as a
way of curbing violent extremism, in addition to youth inclusion in the governance and
administration of all levels and sectors of the State. The sustainable way to end violent
extremism is through social security measures as the provision of quality education,
enhancement of livelihood, reducing poverty levels, access to healthcare, etc. and youths

must be at the forefront in benefitting from these interventions.
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ABSTRACT

In this research article, the disruptive innovation theory is investigated in relation to the
technology industry. The concept of disruptive innovation has piqued the curiosity of many
people working in management and innovation since it was first introduced by Clayton
Christensen in 1997.The idea contends that established businesses frequently prioritise
sustaining innovation, which enhances current goods and services, while ignoring the
possibility of disruptive innovation, which opens up new markets and radically alters the market
structure. This paper explores the fundamental ideas and principles of disruptive innovation,
including the traits of disruptive technologies, the function of incumbents and entrants, and the
significance of market disruption in fostering innovation. It does this through a thorough
literature review and analysis. The technology industry, which is renowned for its high level of
invention and quick pace of change, is also applied to in this research, further illustrating how
the theory is used. The findings imply that the disruptive innovation theory has major
ramifications for the technology sector, especially for well-established businesses. The analysis
emphasises the significance of identifying disruptive technologies and acting upon them as well
as the dangers of doing so. This article also sheds light on tactics that both established players
and newcomers might use to capitalise on disruptive innovation and establish long-term
competitive advantage. Overall, this paper extends to the amount of information on disruptive
innovation and how it is used in the technology sector.

Keywords: Disruptive Innovation; Technology Industry; Clayton Christensen; Sustaining
Innovation; market disruption.

1. INTRODUCTION

The field of management and innovation has been significantly impacted by Clayton
Christensen's theory of disruptive innovation, which was introduced in 1997. This theory
suggests that established companies tend to focus on sustaining innovation, which improves
existing products and services, but often overlooks the potential of disruptive innovation, which
creates new markets and fundamentally changes the competitive landscape. As a result, many
firms fail to recognize and respond to disruptive technologies, putting them at risk of losing
their market position. This research paper aims to explore the theory of disruptive innovation
and its application in the technology industry. The main ideas and principles of disruptive
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innovation are examined in this research through a thorough literature review and analysis,
covering the traits of disruptive technologies, the function of incumbents and newcomers, and
the significance of market disruption in fostering innovation. Additionally, the findings extend
the theory to the technology sector, which is renowned for its high level of innovation and quick
rate of change. The findings of this research imply that the disruptive innovation theory has
important ramifications for the technology sector, particularly for established enterprises. The
analysis emphasises the significance of identifying disruptive technologies and adapting to
them as well as the risks of doing so. The research provides insights into approaches that both
established players and newcomers might use to capitalise on disruptive innovation and
establish long-term competitive advantage. It seeks to improve understanding of the theory and
its applications while assisting businesses in navigating the quickly evolving environment of
innovation and competition. The study is organised as follows: initially, we give a summary of
the disruptive innovation theory and its main ideas. The literature on disruptive innovation in
the technology sector is then reviewed. Finally, we analyse the theory's consequences for
existing businesses and offer suggestions for further research.

2. LITERATURE REVIEW

Table 1: Various Core Theories of Innovation
Theory Name Brief Explanation Key References
Schumpeterian Innovation results from creative | Schumpeter, J. A. (1942).
destruction and entrepreneurs | Capitalism, socialism  and
disrupting existing markets | democracy
with new ideas.
Diffusion Innovation spreads through a | Rogers, E. M. (1962). Diffusion
social system over time. Factors | of innovations.
such as communication
channels and social networks
influence the rate and extent of
adoption.
Open Innovation Innovation can come from | Chesbrough, H. W. (2003).
external sources, such as | Open innovation: The new
customers,  partners,  and | imperative for creating and
competitors. Companies can | profiting from technology.
benefit from sharing their ideas
and collaborating with others to
create new products/services.
Resource-Based View Innovation results from | Barney, J. (1991). Firm
leveraging unique and valuable | resources and sustained
resources, such as intellectual | competitive
property and expertise.
Companies can create sustained
competitive  advantage by
developing and protecting these
resources.
Absorptive Capacity Innovation can result from a | Cohen, W. M., & Levinthal, D.
company's ability to acquire | A. (1990). Absorptive capacity:
and apply knowledge from | A new perspective on learning
external sources. Companies | and innovation.
with high absorptive capacity
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can innovate more effectively
and create new
products/services.

Social Network Innovation can result from | Burt, R. S. (1992). Structural
relationships between people | holes: The social structure of
and organizations within a | competition. Harvard
social network. Social network | University Press.

structures can influence the
flow of ideas and resources and
foster innovation.

The theory of disruptive innovation has drawn a lot of interest and been used in the technology
industry, where a number of instances highlight its relevance and applicability. One of the most
significant examples is Netflix's rise, which disrupted the traditional movie rental industry by
offering online streaming services. As noted by Christensen et al., Netflix started off as a
disruptive technology that initially catered to a niche market of tech-savvy customers but soon
expanded its reach and disrupted the whole video rental sector (2015). The company's ability
to recognise and respond to market-disrupting events, such the shift towards the consumption
of digital media, was a key factor in its success. Another example is the way in which the
traditional taxi sector was affected by the appearance of ride-sharing firms like Uber and Lyft.
Chesbrough et al. (2018) claim that the competitive landscape was fundamentally altered by
the use of technology by ride-sharing companies to produce a more effective and comfortable
transportation experience. The authors pointed out that a combination of technical
advancement, consumer demand, and legislative reforms made this disruption possible. Apple's
iPhone is frequently cited in the smartphone market as a disruptive invention that transformed
the mobile phone sector. According to Ojala (2018), by delivering a novel user experience and
features that went beyond basic phone calls and messaging, the iPhone upended the market for
conventional mobile phones. Smartphones now have a new market thanks to this disruptive
invention, which also prompted established firms to change and innovate. Furthermore, the
introduction of cloud computing and Software-as-a-Service (SaaS) platforms has had an impact
on the software business due to disruptive innovation. By providing scalable, affordable
solutions that could be accessed remotely, cloud computing and SaaS allegedly caused a
disruption in the traditional software market, according to Bughin et al. (2019). These examples
show the applicability and significance of the notion of disruptive innovation in the technology
sector, as well as how this disruption has resulted in significant changes in the way software is
created, disseminated, and consumed. They emphasise the significance of identifying disruptive
developments, reacting to them, and utilising technology to open up new markets and gain
competitive advantages.

3. METHODOLOGY

A management theory called the Disruptive Innovation Theory was first put forth by Clayton
Christensen in 1997 to describe how new goods and services can both disrupt and create new
markets, as well as ultimately displace well-established market leaders. The hypothesis
contends that disruptive innovations frequently begin by filling a market niche that is unmet or
underserved by established firms. If the technology or service advances over time and steadily
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increases its customer base, it eventually supplants more established businesses. The core idea
of the theory is that established businesses frequently neglect the possibilities of disruptive
innovations in favour of sustaining innovations, which enhance current products or services and
cater to existing customers. Disruptive innovations, on the other hand, open up new markets
and radically alter the competitive environment by providing goods or services that are easier
to use, more affordable, or more convenient for a wider range of consumers. The Disruptive
Innovation Theory's capacity to explain how businesses like Apple, Amazon, and Netflix were
able to disrupt established industries and build new ones is one of its strongest points. For
instance, Apple's launch of the iPod, which provided a simpler, more practical way to access
music, caused disruption in the music industry. The Kindle, which Amazon introduced,
provided a less expensive, more practical way to read books, upending the book publishing
sector. As a more convenient means to watch movies, Netflix's debut of internet streaming
caused disruption in the video rental market. The failure of long-standing businesses like
Kodak, Blockbuster, and Nokia to adapt to disruptive technology has been attributed to this
inability, which has been explained by the disruptive innovation theory. Due to their
overemphasis on sustaining breakthroughs and inability to see the promise of disruptive
technology, many businesses eventually failed. Because of its flaws and oversimplifications,
the Disruptive Innovation Theory has come under fire recently. Several scholars contend that
the theory fails to sufficiently take into consideration the importance of time, chance, and other
elements that may affect the success of disruptive technologies. Overall, the Disruptive
Innovation Theory continues to be an important conceptual framework for comprehending the
dynamics of innovation and disruption in the technology sector.

The Disruptive Innovation Model
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Figure 1: Disruptive Innovation Theory (Source: Christensen, C. M. (1997))

The figure depicts the many improvement trajectories and innovation kinds that businesses may
choose to employ. The dotted lines depict the matching customer demand trajectories, while
the solid lines depict the improvement trajectories of products and services through time. The
dotted lines show that customer needs for a particular market application are largely consistent
over time. Three categories of innovation are shown in the graph: sustaining innovations, low-
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end disruptive innovations, and new-market disruptive innovations. Sustaining innovations
enhance current goods and services in ways that satisfy loyal clients' requirements. Disruptive
innovations, on the other hand, build new markets and value networks that ultimately subvert
old markets and supplant well-established goods and services. Low-end disruptive innovations
primarily aim to help consumers who are underserved by current goods and services by
providing easier, more economical substitutes. These inventions begin at the low end of the
market and over time improve to gradually win over more consumers. Formerly underserved
or non-existent clients are now served by new markets and value networks created by disruptive
new market developments. These innovations might entail creating new company models or
technological advancements that provide customers fresh value propositions. According to the
notion of disruptive innovation, established businesses frequently concentrate on sustaining
breakthroughs while omitting the potential of disruptive innovations, which have the power to
open up new markets and significantly alter the competitive environment. Companies therefore
need to be aware of the many forms of innovation and the potential disruptive consequences on
their sector.

4. APPLICATIONS OF TECHNOLOGY INDUSTRY BASED ON DISRUPTIVE
INNOVATION THEORY

A. Netflix:
Derivative: Disruptive Innovation on a budget (streaming video)

Success factors: Customer experience is prioritised, user data can be collected and analysed to
improve recommendations and content, pricing is aggressive, and the company is willing to
change its own business model.
Significance level: High. After undermining the market leader Blockbuster and killing off
physical video rental stores, Netflix transformed home entertainment by displacing traditional
DVD rentals with streaming video.

B. Tesla:
Derivative: Disruptive Innovation in a new market (electric vehicles)
Success factors: A great brand and marketing plan, cutting-edge technology, outstanding
performance and design, and the capacity to build an ecosystem of goods and services.
Significance level: High. By launching electric vehicles with superior performance and design,
Tesla upended the auto industry, stoking enthusiasm in eco-friendly mobility and accelerating
the transition to a low-carbon economy.

C. Airbnb:
Derivative: Disruptive Innovation in a new market (peer-to-peer lodging)
Success factors: A strong brand and marketing plan, the potential to scale fast and globally, the
ability to harness existing resources (homes), and a user-centered approach.
Significance level: High. By enabling people to rent out their homes to tourists, Airbnb upended
the conventional hospitality business by creating a new market and upending established hotel
groups.

D. Uber:
Derivative: New-market disruptive innovation (ride-hailing)
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Success factors: Innovative technology, focus on user experience, ability to leverage existing
resources (personal vehicles), aggressive pricing strategy, and a strong brand and marketing
strategy.
Significance level: High. Uber disrupted the traditional taxi industry by introducing a platform
that connects riders with drivers, creating a new market and challenging established taxi
companies.

E. Amazon Web Services (AWS):
Derivative: Disruptive Innovation on a budget (cloud computing)
Success factors: Innovative technology, scalability and dependability of services, customer
experience emphasis, and a potent brand and marketing plan.
Significance level: High. By offering cloud computing, AWS upended the traditional IT
infrastructure market and gave businesses a more affordable and scalable way to manage their
data and applications.

F. Spotify:
Derivative: Disruptive Innovation on a budget (streaming music)
Success factors: Personalized and carefully selected music suggestions, cutting-edge
technology, the capacity to use user data to enhance the user experience, and a potent brand and
marketing plan.
Significance level: High. By disrupting major music companies, introducing a new market for
music consumption, and substituting physical music purchases with streaming, Spotify upended
the conventional music business.

5. CONCLUSION

In the fields of management and innovation, the theory of disruptive innovation has emerged
as a key idea. This research article examined the theory's foundational ideas as well as its
applications to the technology industry. It has been demonstrated through a thorough
assessment of the literature and analysis of case studies that disruptive innovation can have a
substantial impact on the technology industry, especially for established firms. The study has
emphasised the significance of recognising disruptive technologies and taking appropriate
action in response to them as well as the dangers of doing otherwise. Also, this research has
shed light on tactics that both established players and newcomers might employ to take
advantage of disruptive innovation and establish a long-term competitive edge. Businesses in
the technology industry must recognise the significance of disruptive innovation and take
aggressive steps to welcome it. Overall, this research adds to the body of information on
disruptive innovation and how it might be used in the technology industry.
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ABSTRACT

This descriptive-correlational study aims to assess the implementation of the Sangguniang
Kabataan (SK) Reform Act of 2015 in selected Barangays in the City of Balanga. A total of
150 respondents from 15 barangays were selected using quota sampling. The SK Reform Act
of 2015 was used as the basis for the survey questionnaire. Various statistical tools such as
frequency, percentage, weighted mean, and Pearson’s Product Moment Correlation Coefficient
were used to determine the relationship between the variables. The result of the data analysis
revealed that the SK Reform Act of 2015 is highly implemented. In terms of accomplishment
of the SK Programs, Sports were rated as excellent, Education, Health, Environment,
Livelihood, and Cultural were rated as average and Infrastructure was rated fair. The
implementation of the SK Reform Act of 2015 has a significant positive moderate relationship
with the SK Programs. To enhance the level of implementation and improve the level of
programs of the Sangguniang Kabataan, the researchers proposed a program matrix to improve
the implementation of various SK programs vis-a-vis the salient provisions of the SK Reform
Act.

Keywords: Sangguniang Kabataan, implementation, barangays
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TOWARD MULTICULTURAL EDUCATION
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Abstract

The diversity of the learners has an impact in education specifically in the classroom setting,
since it composes of learners that probably have their own unique cultural identity. The study
focuses on determining the Perception Level of the Pre-Service Teacher toward Multicultural
Education. The study compromise of fifty-seven (57) fourth-year Social Studies students from
Bataan Peninsula State University- Balanga Campus under the College of Education. The study
IS a quantitative study, specifically, a descriptive correlational study and was treated statistically
using weighted means and Point-Biserial Correlation Coefficient, and Spearman Rho
Correlation Coefficient to determine the significant relationship between the demographic
profile of Social Studies pre-service teachers to their perception level toward multicultural
education. Through the use of self-made survey questionnaire which was validated and tested
for reliability, the study shows that the sub-variables (age, gender and religion affiliation) has
no significant relationship to the perception level of pre-service teacher toward multicultural
education. The results also showed that the perception level of fourth year pre-service teacher
of Social Studies major is very high. The research developed recommendations based on the
findings of the study. Furthermore, an enhancement plan was proposed for the program that can
use for the multicultural awareness in an education.

Keywords: Multicultural Education, Pre-service teacher, Perception
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ABSTRACT

This study is a comparative analysis of strategic performance of two barangays in Municipality
of Mariveles fiscal year 2019. It measure the competitiveness and productivity to achieve the
Seal of Good Local Governance-Barangay; measure what strategic performance applies to
Barangay A and why they were awarded the Seal of Good Local Governance-Barangay (SGLG-
B) in the year 2019, and why Barangay B did not manage to pass the criteria; Outputs of the
barangays in the delivery of the following criteria of SGLG-B the Safety, Peace and Order;
Financial Administration and Sustainability; Disaster Preparedness; Social Protection and
Sensitivity; Business-Friendliness and Competitiveness and Environmental Management. The
study also assess methods on how they disseminate programs and services to the people.

This study utilized qualitative research. It was conducted at the Municipality of Mariveles,
Bataan, with the participation of barangay officials from two barangays. It was a multiple-case
study, and the methods used were documentary analysis and open-ended interview questions.

Analysis of the data reveals interesting themes regarding the output areas, methods, and
strategic performance of two barangays with nearly the same Internal Revenue Allotment and
population. The findings show that barangay funds and total population affect the performance
on delivering services connected to the performance areas; Barangay A routinely plans and
establishes schedules of activities that relate to SGLG-B criteria; on the other hand, Barangay
B is aware that they are not competent to achieve the SGLG-B award, but they continue to
concentrate on how they carry out their duties; both barangays have their best practices, but
with different strategic performance and methods in terms of delivering programs and service.

Keywords: Seal of Good Local Governance-Barangay, strategic performance,
analysis, output areas, delivery of services
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ANALYSIS OF THE IMPLEMENTATION ON THE NON-USE OF PLASTIC BAG
POLICY IN THE CITY OF BALANGA
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ABSTRACT

Plastic pollution is one of the most serious environmental challenges facing the world today
with the Philippines accumulating over 24 billion plastic bags. Their excessive consumption
has been connected to a variety of environmental challenges, including litter, wildlife threats,
clogged drainage, and flash floods. As a result, many governmental entities issued regulations
reducing the use of plastic bags. However, despite the harmful effects of single-use plastics,
persuading people to convert to sustainable alternatives remains difficult, especially in
underdeveloped countries where people have limited resources and no legal obligation to do so.
Thus, the Philippine lower house approved House Bill No. 0139, also known as the "Single-
Use Plastics Phaseout and Recycling Law," in 2019. For the time being, the City of Balanga
implemented the Non-Use of Plastic Bag Policy which aims to reduce plastic waste and create
a sustainable environment. This qualitative case study examines the policy's implementation
and its effectiveness in reducing the volume of plastic waste. The research instruments used
were interviews and documentary analysis. The results showed that if there is funding from the
government and an ordinance in place to implement plastic bag bans, the public can transition
from using plastic bags to alternative bags. The recommended policy can be utilized as a
benchmark for other cities and municipalities that are also battling plastic pollution.

Keywords: plastic waste, environmental policy, implementation
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EFFECTIVENESS OF TOBACCO-FREE GENERATION (TFG) CAMPAIGN IN
SELECTED BARANGAYS IN THE CITY OF BALANGA FROM 2015-2020

Angela Joy S. Bondoc
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ABSTRACT

This research investigated the effectiveness of the Tobacco-Free Generation (TFG) Campaign
in selected barangays in the City of Balanga from 2015-2020. The TFG campaign aims to
eradicate tobacco use among those born after the year 2000 and mobilize future generations to
become tobacco-free. The participants of the study include thirty-six (36) stakeholders of the
campaign, such as the implementers, retail store owners, residents, and youth. This study
utilized a qualitative research design through semi-structured interviews where the data
gathered underwent thematic analysis. The study found that non-compliance of the people to
the TFG campaign, tobacco industry interference, non-religious TFG implementation of
barangays, and the increasing number of e-cigarette users among the youth were the challenges
encountered by the implementers. The implementers addressed the challenges by strategizing
the enforcement, exercising its local autonomy over the tobacco industry influence, clustering
the TFG task force to monitor each barangay, and passing of TFG ordinance, including the
prohibition of the Electronic Nicotine Delivery System. Furthermore, the campaign helped
reduce public smoking in selected barangays and showed a beneficial impact on the
environment and health of the people. Thus, the study concluded that the TFG campaign is
effective as a tobacco control intervention and recommended that it should be institutionalized
by creating a TFG Center in barangays through an ordinance.

Keywords: tobacco-free generation, tobacco control, anti-smoking policy
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SELF EFFICACY: KEY TO IMPROVE TECHNOLOGICAL, PEDAGOGICAL AND
CONTENT KNOWLEDGE

Halicia Llanel L. Ocampo
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ABSTRACT

This research paper aimed to determine the relationship between Social Studies pre—service
teachers’ self-efficacy and the technology knowledge, pedagogy knowledge, and content
knowledge (TPCK) integration in Economics. The respondents were 67 pre-service teachers.
Weighted mean, Pearson’s Product Moment Correlation Coefficient, and Linear Regression
were used to determine the relationship between the variables. The result of the data analysis
indicated that the respondents responded “Strongly Agree” on the statements of self-efficacy,
technology knowledge and pedagogy knowledge. Meanwhile, they responded “Agree” on the
statements of content knowledge. The findings of the study resulted in a moderately high
correlation between the Social Studies pre—service teachers’ self-efficacy and their TPCK
integration in Economics. Therefore, self—efficacy is considered a significant factor of TPCK
integration in Economics. It only indicates that when self-efficacy is high, then there is an
excellent TPCK integration in Economics meanwhile if their self - efficacy is low, then there is
a poor TPCK integration in Economics. The research developed recommendations based on the
findings of the study. To ensure the improvement of the content knowledge, an enhancement
plan was proposed. Furthermore, a sustainability plan was proposed for both technological and
pedagogical knowledge to maintain students’ high mastery of the two domains.

Keywords: technology knowledge, pedagogical knowledge, content knowledge
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INFLUENCE OF FLEXIBLE LEARNING TO THE STUDY HABITS AMONG
STUDENTS

Zydnee L. Avelino
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ABSTRACT

The spread of COVID-19 caused global school lockdowns or closures, which resulted in
changes and challenges in students’ usual ways of learning. From the traditional face-to-face
classroom learning, it shifted to a flexible learning modality. In light of the mentioned dilemma,
the researchers decided to conduct a study about the influence of flexible learning on the study
habits of students. It aimed to determine the significant relationship between flexible learning
modalities and the study habits of one hundred fifty teacher education students majoring in
Social Studies in a state university. They were chosen using a stratified sampling technique. A
researcher-made questionnaire was used for this study. After gathering the data, weighted mean
and linear regression were utilized as statistical tools. It was revealed that flexible learning
modality has a considerable influence on students’ study habits. Correspondingly, it was also
concluded that the least or most unpracticed indicators of students during the utilization of
flexible learning as a mode of teaching and learning are synchronous learning, time
management, class engagement, and metacognition. As an action, a flexible learning

enhancement plan was developed to assist the students in developing good study habits.

Keywords: flexible learning, study habits, enhancement plan
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MEASURING THE DIGITAL LITERACY AMONG SOCIAL STUDIES STUDENTS

Lee Aubreybelle N. Serrano
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ABSTRACT

This quantitative descriptive study aims to measure the digital literacy among teacher education
students specializing in social studies in a state university in the Philippines. It assessed the
relationship between the profile of the respondents in terms of year level, sex, and gadgets
available and their level of digital literacy. To get the appropriate data needed, research made
survey questionnaire was developed. The respondents were composed of 180 students who
were chosen using stratified random sampling. In analyzing the data gathered, the researchers
used descriptive statistics (i.e., frequency and weighted mean) and point-biserial and spearman
rho correlation coefficient to measure the relationship between variables. The findings revealed
that the majority of the respondents are females and are equally distributed from 1st year to 4th
year. It shows that the profile of the respondents (sex, year level & gadgets available) doesn’t
have a relationship with their digital literacy. Furthermore, communication skills and
information skills are highly utilized. On the other hand, technological skills are moderately

utilized.

Keywords: information skills, communication skills, technological skills
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LEVEL OF DIFFICULTIES AMONG SOCIAL STUDIES STUDENTS IN BLENDED
LEARNING: INPUT FOR INTERVENTION PLAN
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ABSTRACT

The descriptive survey determined the level of difficulties in blended learning among teacher
education students majoring in social studies in a state university. It explored their profile in
terms of age, sex, year level, monthly family income and their level of difficulties in blended
learning along learning delivery, environment and interface, instructional materials used and
assessment. There were 160 respondents who were selected using a simple random sampling
technique. The data were collected using researcher-made survey questionnaire and were
analyzed using descriptive and inferential statistics, and one way analysis of variance. The
study concluded that most of the students are aged 18 to 22 years old, females, from 1st to 4th
year, and have a low monthly family income. They encountered less difficulties in blended
learning in general. Specifically, they encountered more difficulties in learning delivery and
environment than in the learning interface, instructional materials used, and assessment. It was
also revealed that the profile of the students has no significant relationship with their level of
difficulties encountered in blended learning. Also, there is no significant difference in the
students’ level of difficulties in blended learning when they are grouped according to their
profile. An intervention plan which addresses the difficulties encountered by the students in

blended learning was proposed.

Keywords: blended learning, social studies, intervention plan
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EFFECTIVENESS OF SELF-LEARNING MODULES IN DEVELOPING
INDEPENDENT LEARNING AMONG STUDENTS
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ABSTRACT

This study assessed the effectiveness of self-learning modules (SLMs) in developing
independent learning of Junior High School (JHS) students at Orani National High School-
Main during the School Year 2022-2023. It also assessed the profile of the JHS students in
terms of sex and grade level; the effectiveness of the self-learning modules in developing
independent learning in terms of knowledge acquisition, self- learning, learning performance,
and material utilization. The findings indicated that the majority of the SHS student-respondents
are female and are equally distributed from Grades 7-10; the JHS students rated the self-learning
modules as effective in knowledge acquisition, self-learning, and material utilization, while
highly effective in terms of learning performance; there is a significant difference in the
assessment of JHS students on the effectiveness of the self-learning modules in developing
independent learning when grouped according to their profile (i.e., sex and grade level), leading
to the rejection of the null hypothesis; and a learning plan is proposed to enhance the
appreciation of the JHS students on the effective use of self-learning modules and increase their

independence in learning.

Keywords : self-learning modules, independent learning, learning plan
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LEVEL OF ACADEMIC ANXIETY AMONG FIRST YEAR COLLEGE STUDENTS:
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ABSTRACT

This descriptive-correlational study aimed to determine the level of academic anxiety among
first-year teacher education students in a state university as input for the development of an
intervention plan. It also explored the profile of the students in terms of sex, age, monthly family
income, and major and their level of academic anxiety along test, traits and writing. One
hundred forty-eight students served as respondents after they were chosen using simple random
sampling technique. Data were collected using an adopted survey questionnaire and were
analyzed using descriptive statistics (i.e., frequency, percentage, mean, and standard deviation)
and inferential statistics (Independent Samples t-test) and one-way analysis of variance
(ANOVA). The study revealed that majority of the students are females, aged 18-22 years old,
and have a low family income. They experienced a high-level of academic anxiety with a
moderate traits and writing anxiety and high level of test anxiety. There is a significant
difference in the level of academic anxiety of the students when grouped according to their
profile. An intervention plan for first-year students who experienced a high level of academic
anxiety was proposed.

Keywords: writing anxiety, traits anxiety, test anxiety
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LEARNING ENGAGEMENT OF SOCIAL STUDIES STUDENTS IN BLENDED
LEARNING IN WORLD HISTORY IN A STATE UNIVERSITY
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ABSTRACT

Blended learning is a method of teaching that combined technology and digital media with
traditional classroom-based methods. This descriptive-correlational study determined the
learning engagement of male and female Social Studies students in studying World History via
blended learning in state university in the Philippines. It specifically explored the learning
engagement of students in studying World History via blended learning in terms of cognitive,
emotional, and behavioral. Fifty-four (54) third-year teacher education students specializing in
Social Studies served as respondents who were selected using simple random sampling
technique. The survey was conducted online through Google Form and the data obtained were
statistically analyzed using mean, standard deviation, and independent samples T-test. The
findings indicated that the Social Studies students are engaged in learning World History
through blended learning in terms of cognitive, emotional, and behavioral. There are no
significant variations on the learning engagement of male and female students. An interactive

plan was proposed to improve the learning engagements of the students.

Keywords: blended learning, World History, Social Studies
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EXAMINING THE PEDAGGICAL CONTENT KNOWLEDGE IN WORLD
HISTORY F PRE-SERVICE TEACHERS
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ABSTRACT

This descriptive qualitative study aims to identify the gap in the pedagogical content knowledge
(PCK) in World History that are learned from the university and in field study by pre-service
teachers. The participants of the study were composed of 6 participants who were chosen using
purposive sampling method. Interview was used to gather data which was analyzed using
thematic analysis. As practiced in the school, the PCK in World History includes independent
learning to make students content masters, technological transformation of content,
contextualization and localization of lessons, and collaborative learning to clarify and refine
concepts. In the field study, the PCK were lesson contextualization and localization, interactive
activities for fun and informative lessons, differentiated instructions to address students' needs,
Socratic teaching to develop high order thinking, pragmatic teaching to condition students and
teacher-centered teaching to encourage understanding. Independent learning to develop inquiry
and interpretive thinking is not religiously practiced in high school while interest-based
teaching that allows for development of history fluency is neglected in the university.

Keywords: Flexible Learning, Study Habits, Enhancement Plan
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ABSTRACT

Women entrepreneurship is a vital pillar for the socio-economic upliftment of the society.
Women comprise almost fifty percent of the population and their contribution towards the
development of any nation is of utmost importance. Women entrepreneurship occupies a
significant place and prospects in the Indian economy. However, covid outbreak has drastically
affected the women entrepreneurs all over the world and India has no exception in this context.
Covid pandemic has presented both challenges and opportunities. In this perspective the present
paper is an endeavor to highlight the impact and future prospects of women entrepreneurship

in India in the light of emerging challenges.

Keywords: Women entrepreneurship, Covid pandemic, Socio-economic upliftment.

1. INTRODUCTION

The Covid pandemic has caused major challenges for business owners across the world.
Its impact may be felt the most by women entrepreneurs. The Enterprise Survey data shows
that in 12 out of 18 countries, female-led businesses were more likely to close due to the Covid
outbreak than businesses with a male top manager (De Paz, Muller and Gaddis, 2021). COVID-
19 has caused both a supply and demand shock to economies, and this has had a profound effect
on specific types of firms and sectors of the economy. In this context, three key features mean
that woman-led businesses are particularly vulnerable to the economic ramifications of the
pandemic. First, woman-led businesses tend to be overrepresented among microenterprises and
small businesses relative to man led businesses. In low- and lower-middle-income countries,
women are more likely than men to participate in informal work (ILO 2018). And, in these
same contexts, there are few social protection programs that can buffer individuals running

informal and microenterprises from economic shocks (www.worldbank.org.)

The COVID-19 pandemic has taken a profound toll on businesses across the globe. The

dual shock of the coronavirus pandemic and government mandated economic shutdowns to
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contain the spread of the virus plunged the world economy into a deep recession in 2020 (Long
and Ascent, 2020). All around the world, firms had to cope with a broad range of concurrent
challenges, including suspensions of their in-person operations, mobility restrictions, a remote
workforce, supply chain disruptions, and falling consumer demand. While the impacts of the
COVID-19 crisis are felt across the world, there is also evidence of considerable heterogeneity
in the severity of firm-level impacts, both across and within countries (Apedo-Amah et al.,
2020). The pandemic has affected self-employed women which include almost half of all
working women in India, due to disruptions in supply chains. Further, non-payment of past
wages and pending arrears has made these women and their households prone to economic
shocks. Further, the lockdowns left an approximate 17 million (Misra and Patel 2021) to 19.3
million women (Abraham et al 2021) unemployed in the immediate aftermath, between March

and April 2020 (Bargotra, 2021) and ( www.iceanet.org).

2. WOMEN ENTREPRENEURSHIP IN INDIA

India has more women-owned enterprises than many other countries, with an estimated
13.5 million to 15.7 million MSMEs and agribusinesses. Over the past decade, women-owned
enterprises have increased from 14% to 20%. This is with the help of national and state
governments, investors, banks, financial and educational institutions, and, most of all, the
enterprising female workforce. Women’s participation in the economy is essential for
sustainable economic development, gender equality, and poverty alleviation. McKinsey Global
Institute (MGI) estimates that India could boost its GDP by USD 0.7 trillion by bringing 68
million more women into India’s workforce by 2025. The World Bank reports that India could
increase GDP growth by 1.5 percentage points by including 50% of the women in the
workforce. India has 63 million micro, small, and medium enterprises, of which around 20%
are womenowned, employing 22 to 27 million people. India ranked 57th among 65 countries in
the Mastercard Index of Women Entrepreneurs (MIWE, 2021). Estimates suggest that by
accelerating women's entrepreneurship, India could create more than 30 million women-owned
enterprises, potentially creating 150 to 170 million jobs. Out of the 432 million working-age
women in India, only 19% of women participate in any formal and paid work. Global
Entrepreneurship Monitor shows women’s total early-stage entrepreneurial activity rates are
often high in low-income countries. Contrarily, India has an average TEA rate of only 2.6%14
for women. GEM reported that female entrepreneurs in India cited job scarcity as a critical
motivation for business creation as against the opportunity to grow a business and earn profits.
The last NSS survey revealed India had 63.38 million MSMEs in the country. Out of them,

CONFERENCE BOOK Academy Global Publishing House 63




o (_QNFERMQ
r

60.84 million (~96%) establishments are proprietary concerns. Women own only 20.37%
among them. The distribution of women-owned MSMEs varies across states. West Bengal
(23.42%) has the highest share of women led MSMEs, while Sikkim (0.04%) has the lowest.
The survey findings indicate that India’s southern states have a relatively more favorable
ecosystem for women’s entrepreneurship. These five-state count among the top-10 states in
terms of the number of establishments under women-owned enterprises. Tamil Nadu leads with
10.37%, followed by Telangana with 7.85%, Karnataka with 7.56%, Andhra Pradesh with
6.76%, and Kerala with 4%.According to the Ministry of Micro, Small and Medium Enterprises
(MoMSME) annual report, rural areas have a slightly greater share of women-owned
enterprises (22.24%) than urban areas (18.42%). Employment provided by the MSME sector
suffers from a huge gender gap. It employs 76% male and only 24% female employees. As of
2021, the MSME sector employed a total of 110.98 million employees, of whom 84.46 million
(76%) were men and only 26.49 million (24%) were women. The distribution of female
employees in MSMEs is more in the rural sector (13.75 million) compared to the urban sector
(12.74 million). More than 99% of all MSMEs are in the micro sector. Most women-owned
enterprises in India are single-person microenterprises. Only about 17% of women-owned
enterprises have employed workers, of which 95% operate with less than six workers. As the

size of the enterprise increases, the proportion of women-led enterprises decreases.

The MSME sector in India contributes to 30%19 of India’s GDP and employs around
110 million people. In India, about 89% of the women-owned enterprises operate all year round,
9% are seasonal, and the remaining 2% operate casually, which are neither perennial nor
seasonal. A recent Standing Committee on Finance report estimated that the MSME sector has
a credit gap worth INR 20-25 trillion. Global Entrepreneurship Monitor (GEM) reported that
women in India and the Republic of Korea appeared to face the most difficulty in accessing
business financing compared to their male peers. Women-owned MSMEs face challenges in
accessing credit due to a lack of collateral and tangible assets, limited avenues to prove
creditworthiness, and perceptional biases against lending to female entrepreneurs or womenled
enterprises. As most women-owned businesses are home-run, micro, and informal in nature,
they have limited exposure to market spaces and marketing skills. Female entrepreneurs need
to deal with mobility and logistics challenges, time poverty and unpaid care work, and safety
and security issues to manage the business and achieve the required growth for the enterprise.
They also lag in terms of digital and technical skills due to low literacy rates and lack of access

to mobile and the Internet. MSCs SAFE Framework helps understand key challenges
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responsible for the stagnating rates of female entrepreneurship in India (Bargotra, 2021 and

Www.microsave.net)

3. COVID PANDEMIC AND WOMEN ENTREPRENEURSHIP

The COVID-19 pandemic has taken a profound toll on businesses across the globe. The dual
shock of the coronavirus pandemic and government mandated economic shutdowns to contain
the spread of the virus plunged the world economy into a deep recession in 2020 (Long and
Ascent, 2020). All around the world, firms had to cope with a broad range of concurrent
challenges, including suspensions of their in-person operations, mobility restrictions, a remote
workforce, supply chain disruptions, and falling consumer demand. While the impacts of the
COVID-19 crisis are felt across the world, there is also evidence of considerable heterogeneity
in the severity of firm-level impacts, both across and within countries (Apedo-Amah et al.,
2020).

COVID-19 exacerbated preexisting credit and liquidity constraints among woman-led
businesses. For instance, Torres et al. (2021) find that man-led businesses report having, on
average 79 days of cash available to cover costs, whereas woman-led businesses reported only
69 days, a statistically significant gap.4 Similarly, a study that focused on small firms owned
by women in Ethiopia found that, as of June 2020, about 29 percent of open businesses and 25
percent of temporarily closed businesses led by women had received loans and that about 24
percent of open businesses and 15 percent of temporarily closed businesses had other
outstanding loans. But more than half of the businesses with outstanding loans were able to
make their payments on time, although they had used their savings to cover operational
expenses (Abebe et al. 2020).

The economic recovery represents an opportunity for policy makers to promote gender
equality by addressing COVID-19 impacts, but also long-standing challenges facing woman-
led firms. While the long-term effects of the pandemic are uncertain, the crisis can be an
opportunity to pivot policy approaches and spur innovation. Governments can use a variety of
tools to support firms, including scaling up digital and financial solutions, such as grants, fee
reductions, and cash transfers (Hess, Klapper and Beegle, 2021). Support may also be provided
to ensure that essential services and value chains continue to function.6 In terms of the response
to COVID-19 and based on the challenges identified above, three broad priority areas are
highlighted in which governments and stakeholders can offset the impacts of the crisis and

address obstacles that hold back woman-led firms. One important policy area, not discussed in
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this section, but addressed in a separate note as part of the “building back better” series is the
provision of affordable, reliable, and quality care that responds to additional household and care

giving responsibilities (www.worldbank.com).

The impact of any global crisis is rarely ever gender neutral, and Covid-19 is not an
exception. Countless women across diverse geographies have experienced an increase in their
domestic workload, alongside the shrinking or complete loss of their livelihoods. While the
entire world is facing unprecedented challenges, women are largely bearing the brunt of the
economic and social fallout of Covid-19. Women from marginalised communities, employed
in the informal sector in semi-urban and rural areas, are especially susceptible to loss of avenues

of income, and added hours of unpaid labour with daycare and schools shutting down.

The scenario in India is no different. Here, the struggle for women employed in the
informal sector, or in running small business enterprises is even more pronounced. Women now
have to balance their jobs and and household responsibilities. Deeply rooted patriarchal
constructs that are an integral part of India’s socio-cultural fabric have been internalised in
women’s psyche, often preventing them from sharing the burden of household chores with the
rest of their family. According to the Centre for Monitoring Indian
Economy, unemployment levels in the country have moved into double digits. The percentage
of unemployed individuals stood at 14.3 percent for the week ending on May 23, with over 17
percent unemployment in urban India, and nearly 14 percent in rural India. In fact, our recent
study under the UdyamStree campaign had 57 percent of women entrepreneurs cite a
deterioration in their business enterprises during the pandemic owing to factors like diminishing
customer base, loss of supply chains and avenues of funding shutting down.

As per the Global Entrepreneurship and Development Institute (2015), India performs
below the 20th percentile in the female entrepreneurship index. This is far below developed
markets such as the US and UK, and developing markets such as Brazil, Russia and Nigeria.
Women-owned enterprises in India are largely single-person enterprises. This translates to
lower returns and employment—only 17% of all women-owned enterprises employ hired
workers vs. 28% for all enterprises. True entrepreneurship among women is over-represented
in numbers. To provide economic independence to women, enterprises need to be owned,
controlled or run by women. Surveys across parts of India suggest that 10% to 30% often are

not run by women. Accounting for enterprises disguised as women-owned enterprises, Bain’s
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analysis suggests that the total share of enterprises that are truly owned and run by women is

likely to be lower than 20%.

COVID-19 exacerbated preexisting credit and liquidity constraints among woman-led
businesses. For instance, Torres et al. (2021) find that man-led businesses report having, on
average 79 days of cash available to cover costs, whereas woman-led businesses reported only
69 days, a statistically significant gap.4 Similarly, a study that focused on small firms owned
by women in Ethiopia found that, as of June 2020, about 29 percent of open businesses and 25
percent of temporarily closed businesses led by women had received loans and that about 24
percent of open businesses and 15 percent of temporarily closed businesses had other
outstanding loans. But more than half of the businesses with outstanding loans were able to
make their payments on time, although they had used their savings to cover operational
expenses (Abebe et al. 2020).

The economic recovery represents an opportunity for policy makers to promote gender
equality by addressing COVID-19 impacts, but also long-standing challenges facing woman-
led firms. While the long-term effects of the pandemic are uncertain, the crisis can be an
opportunity to pivot policy approaches and spur innovation. Governments can use a variety of
tools to support firms, including scaling up digital and financial solutions, such as grants, fee
reductions, and cash transfers (Hess, Klapper and Beegle, 2021). Support may also be provided
to ensure that essential services and value chains continue to function.6 In terms of the response
to COVID-19 and based on the challenges identified above, three broad priority areas are
highlighted in which governments and stakeholders can offset the impacts of the crisis and
address obstacles that hold back woman-led firms. One important policy area, not discussed in
this section, but addressed in a separate note as part of the “building back better” series is the
provision of affordable, reliable, and quality care that responds to additional household and care

giving responsibilities.

4. CONCLUSION
The Covid pandemic disrupted health and financial systems across the globe. Among the
countries in the Central and East Asia region, the pandemic hurt female entrepreneurs in India
the most. Women entrepreneurs face limited access to credit, capacity-building that remains
concentrated in limited sectors, lack of information, absence of networking, and low market
linkages. These challenges and adverse social norms impact their entrepreneurial ambitions and

aspirations. A financially independent, digitally literate, and socially aware woman play a crucial
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in the economic development of a country. Hence, it becomes necessary to reduce the gender gap

in, to have a flourishing community and economy.
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ABSTRACT

The social stigma existing in our society on the violence and abuses against men has been left
overlooked and disregarded; in the context of Intimate Partner Violence, women subjects are
only catered and lesser attention is given to male victims. This study aims to determine the
level of men’s psychological well-being (PWB) and to unfold their lived experiences towards
the abuse. A mixed method study design, specifically the sequential explanatory analysis has
been employed to satisfy the study objectives. The Phase 1 of the study which involves
quantitative analysis revealed that abused male partners’ levels of PWB varies and shows
unique individual differences. For the Phase 2 or the qualitative phase of the study, extreme
scorers of low and high for the first phase were subjected into semi-structured interviews and
collected data were analyzed through the use of Interpretative Phenomenological Analysis.
Three major themes with associated subthemes have been identified: (1) Experiencing Toxic
Relationship; (2) Suffering from Psychological and Physiological Impacts; (3) Realizing
Beauty in Brokenness. The results establish new perspectives in terms of the experiences of
battered male partners and highlights the existence of Intimate Partner Violence against men in
the Philippines.

Keywords: sequential explanatory analysis, intimate partner violence, abused male victim

1. INTRODUCTION

Gender inequality has been a long-standing global issue that is considered to be the root
cause of gender-based violence, a human rights violation that still exists in today’s society.
Intimate partner violence (IPV) has been constructed by earlier models as a type of gendered
violence, that is focused on the violence against women, their victimization, and the impact of
these experiences (Bates, 2019). In the United Kingdom, the terminologies used in defining
domestic abuse as a criminal offense were gender-neutral. However, the offense is situated
under the Violence against Women and Girls strategy (UK Ministry of Justice, 2018). This
results in a system wherein services offered to the victims seem to be gendered and only
available or appropriate for women, which feeds into existing social preconceptions regarding
IPV (Bates, 2019). Intimate partner violence (IPV) is an occurrence affecting people of all
genders and social classes; this refers to behaviors such as physical aggression and other
controlling behaviors that cause physical, sexual, or psychological harm to a partner in an
intimate relationship (World Health Organization, 2018). The Centers for Disease Control and
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Prevention (2020) reported that about one in three men has experienced contact sexual violence,
physical violence, and/or stalking by an intimate partner. Moreover, there are around 53 million
men and 61 million women who experienced psychological aggression by an intimate partner
(CDC, 2020). Even though it is clear that more women are victims of IPV than males, it is
invalidating to disregard the number and experiences of the male victims.

In the Philippines, terms such as “under the saya” are widely known in describing a
male who seemed inferior to their wives or partners. Considering that this may not seem like a
huge concern at all, using this remark as a mockery may turn a male partner into an object of
ridicule. According to a recent news article, another reason why abused men refused to speak
up and just remain silenced about their abusive experiences is the macho culture that is still
rampant in our country; being a victim of abuse is gendered that men can only be seen as
perpetrator and never as a victim (Lalu, 2022). Thereat, the laws for Violence Against Women
and Children (VAWC) in the Philippines were also discussed, wherein the lawmaker seeks
inclusivity by filing a bill amending the laws to include men and the LGBTQ+ community
among possible victims of abuse. Criticisms arose from this bill saying that it trivializes the
experiences of women and children, which the lawmaker defended by saying that the
amendment simply aims to remove if not eradicate domestic abuse on all genders and gender
preferences. This recent event shows the need for consideration that there are also male victims
in intimate relationships.

Majority of the research on intimate partner violence usually focuses on women as
victims (Sanchez-Prada et al., 2022) and research with male victims is less common (Laskey et
al., 2019). Additionally, there is a lack of existing research measuring the psychological well-
being of the male victims of IPV as well as an in-depth analysis on their experiences of abuse.
Although there are studies indicating the physical and mental distress of IPV on male
individuals, there is no quantitative study measuring their psychological well-being (Walker et
al., 2020). Furthermore, Bates (2019) provides that the abusive experiences of male individuals
greatly affected their mental as well as their physical health, their relationship with others, and
the establishment of their future relationships. However, the study was shared quite widely
online and so the demographic was wider than originally expected, with participants’ age
ranging from 20 to 82 years old, making the sample still likely to be self-selecting to some
extent. In the final analysis, intimate partner violence against men in eastern countries is not yet
completely studied and there is a dearth of psychological research in this area (Safariolyaei et
al., 2017).

Due to the fact that there has been an array of different points of view when women are
involved in violence or abuse, the researchers saw the need to prove that the same care,
empathy, understanding, and treatment that women receive from people and authorities, may it
be policemen, the court of law, and such, must also be asserted equally to men. Considering the
research gaps found, this study was intended to have an in-depth investigation of male partners’
experiences of abuse, objectively measure the male’s psychological well-being using a scale,
and limit the age range of the participants. This paper is created in order to propound men's
point of view towards being a victim of abuse and violence as well as determine ways to
encourage other men to stop intellectualizing their emotions, rather, believe that what they feel
is important and valid.
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With this, as the search for equality between men and women rises in pertaining to
human rights, it is also essential to address the reality that men can also be a victim of violence.
The goal of this study was to reduce if not eradicate the social stigma surrounding the male
victimization of IPV and acknowledge that the male victims of IPV experience the same
psychological, emotional, and physical trauma like those of the women victims. Thus, this study
aimed to contribute information arising from violence against men to reduce its prevalence and
in establishing appropriate and effective programs to support the victims; especially the
unrecognized male victims of violence.

1.1 Research Questions

The general aim of this study is to determine the level of psychological well-being of
abused male partners and unfold their lived experiences. Critical questions for the study are as
follows:

1. What is the level of psychological well-being of abused male partners?

2. How may an abusive relationship be described as part of the lived experiences of abused
male partners?

3. How may psychological well-being be explained in the context of an abusive
relationship?

2. METHODS

The mixed-methods sequential explanatory design was utilized by the researchers in
determining the level of psychological well-being and the lived experiences of the abused male
partners from heterosexual relationships. This method includes a two-phase process, in which
the first part entails the collection of quantitative data, and the second part focuses mainly on
the qualitative data. After which, the collected data was subjected to triangulation to formulate
the final interpretation. Specifically, the follow-up explanations model was used in this study;
this variant of the explanatory design is used when there is a need to expound quantitative
results by using qualitative data (Plano Clark, V.L., & Creswell, J.W., 2017).

3. RESULTS AND DISCUSSION

The study of intimate partner violence has been mainly focused on the experiences
of female victims while studies and literature about male victims are limited. This study
provides insight into the psychological well-being of abused male partners and their lived
experiences of the abuse. The findings of the study were summarized according to the
statements of the problem posted in the introduction.

1. What is the level of psychological well-being of abused male partners?

Psychological well-being or an individual’s overall functioning in connection to
feelings or emotions, is an important aspect to consider in the study of the male victims of
intimate partner violence. The findings from the study’s quantitative data analysis posit that the
participants have varying levels of psychological well-being.

Three of the participants scored low, four scored medium, and three scored high in their
level of psychological well-being. These varying scores of the participants show individual
differences among them despite the reported experiences of IPV. It can be inferred from these
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data that the psychological well-being of the participants is not always affected by the abuse
that they have experienced in their past relationships.

The participants’ varying levels of psychological well-being may be accounted for by
different factors such as the span of the relationship and the participants’ current relationship
status. All seven participants who scored low and medium levels of psychological well-being
stayed in the abusive relationship for a minimum of 1 year to a maximum of 6 years.

Further, Participants C, E, and J who scored high in psychological well-being stayed in
the relationship for 3 months, 6 months, and 3 years, respectively. Participant G who scored the
lowest psychological well-being (M=3.62) stayed in the abusive relationship for one year while
Participant E who scored the highest (M=5.19) stayed in the relationship for only 3 months. The
three previously mentioned participants who scored high levels of psychological well-being
also reported being currently in a relationship.

These factors may be contributing to the participants’ varying levels of psychological
well-being along with other possible factors that are unquantifiable such as social support and
coping mechanisms. Overall, it may be inferred that being victims of abuse does not essentially
mean having low levels of psychological well-being.

2. How may an abusive relatioship be descibed as part of luved expereineces of abused
male partners?

The findings from the qualitative data analysis obtained using semi-structured
interviews indicate that the participants experienced psychological abuse from their past
relationships which consist of controlling and manipulative behaviors.

This confirms Dokkedahl’s findings in 2019 that among the different types of IPV,
psychological violence is the most common form. Additionally, in a systematic review of
studies regarding IPV against men, Lindstrom (2018) found that men are often victims of
psychological abuse rather than physical abuse. This may be explained by men’s refusal or
hesitation to recognize physical aggression as abuse as can be observed from the participant’s
statement normalizing such behaviors. Most males who experienced domestic violence do not
even recognize themselves as victims (Castillo, 2018).

Manipulative and controlling behaviors are the most observed commonalities in all of
the participants’ cases. Some of the behaviors that the participants experienced from their
partners include guilt-tripping, gaslighting, and invalidation, which resulted in the participants
being unable to share things with their partners and ultimately, apologizing for things they have
not done.

The participants often displayed feelings of sadness, fear, and regret throughout the
interview. They expressed sadness and regret about the outcome of the said relationship and
how it affected them even after the relationship ended. Some of these effects are suicidal
ideations, trust issues, sleeplessness, and weight loss. Feelings of fear were observed in the
participants after the relationship in which they fear experiencing the same relationship
dynamics they had in their past abusive relationships. Another instance is Participant | being
afraid of going out of his home thinking that someone will punch him. The participants stated
that they do not want to experience that kind of relationship again.

CONFERENCE BOOK Academy Global Publishing House 73




o (_QNFERMQ
r

One major reason for the development of problems in the relationship is jealousy which
is often prompted by being in a long- distance relationship, sharing of past relationships, and
lack of time and trust. The lack of trust displayed by the ex-partners of the participants may be
rooted in the reputation of male partners to cheat in relationships (Copp et. al., 2017).

Additionally, the interviews showed the participants’ refusal to open up about their
experiences in general. First, they had difficulty sharing with their partners for fear of getting
them angry and possibly preventing confrontations. This refusal to open up is also evident
during the interview in which the participants refused to disclose further details about their
experiences in the abusive relationship. This may be explained by how men refuse to talk about
their experiences of abuse because of the macho culture that discriminates against submissive
males (Lalu, 2022).

3. How may psychological well-being be explianed in the context of an abusive
relationship?

Determining male’s psychological well-being, as the primary objective of this research,
has opened a lot of avenues to focus on with regards to IPV victims. Firstly, the psychological
well-being of men in an abusive relationship is explained through their lived experiences, which
were extracted and provided through qualitative data collection, interviews.

A personal interview with the participants also validated the claim that being a victim
of abuse does not automatically mean they have low psychological well-being. Describing
psychological well-being in an abusive relationship may be through the victims’ experiences of
feelings of isolation, dread, and distrust, which lead to psychological effects such as low self-
esteem, difficulty forming and maintaining relationships, and negative physical symptoms.

Considering PWB as the core feature of mental health, it is equally critical to recognize
verbal and emotional abuse as part of IPV and not just physical violence; since abusive behavior
does not often involve physical violence. Most of the time, abuse manifests in any nonphysical
behavior or attitude that is intended to control, discourage, or isolate another individual through
insults or intimidation.

This can be inferred from the data gathered, which shows that neither of the participants
considered themselves to have suffered physical violence as a result of their previous abusive
relationship.

The findings, based on Ryff's multidimensional model of psychological well-being,
indicate that experiencing abusive behaviors through gaslighting, manipulation, and
invalidation had influenced their sense of autonomy. Lower levels of autonomy and
environmental mastery were evident by the indication of feelings of hopelessness, isolation,
and abandonment. In addition, due to limited interaction with their immediate social support
system, friends, and family, and focusing solely on their partners, all participants appeared to
develop anxiety and melancholy.
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The participants’ different outlooks in life after the relationship ended, further develop
into a new perspective on how they will continue forward. This new epiphany somehow made
the participants optimistic and has given them a sense of hope.

Furthermore, it has been hinted that though they were physically and psychologically
affected by the past abuse, they did not forget the good memories they shared. This manner also
contributed to how well the participants developed optimism, as they see the past abusive
relationship as one big lesson they learned so much about. Being more cautious and meticulous
in selecting future partners or friends in order to give priority to their mental health, participants
demonstrate the Personal Growth they gained as a result of their previous violent relationship.

Conclusions

In consideration of the study, with the testing and interviews being carefully done, the
researchers determined that the psychological well-being of abused male individuals (n=10)
varies and shows unique individual differences, which range from 152 up to 218. In general,
participants' well-being was developed from their core experiences as victims of intimate
partner violence, where they were gaslighted, manipulated, and invalidated, as well as feeling
frustrated, exhausted, traumatized, and isolated socially. Also, participants sacrifice their
personal preferences for their ex-partners.

Furthermore, the researchers concluded that the participants have different levels of
psychological well-being, and as explanations for the differences, the social relationship,
support system, and span of the intimate relationship surfaced. Even if they had the same lived
experiences in their past relationships, being a victim of abuse doesn’t mean having poor
psychological well-being. Also, having experienced psychological abuse in the form of
controlling and manipulative behaviors such as guilt-tripping, gaslighting, and invalidating
feelings showed how their experiences negatively affected them during the relationship. As a
result, the psychological well-being of males in abusive relationships was explained by their
lived experiences, which revealed psychological impacts as well as negative physical
symptoms. However, it was discovered that different coping mechanisms, span of abusive
relationships, and psychosocial support of abused male partners are great factors in managing
both their negative and positive insights towards the abusive relationship. Hence, the varying
levels of psychological well-being (PWB).

Therefore, the researchers hereby concluded that the psychological well-being of male
individuals, specifically those subjected to abusive relationships, is rich and diverse. Several
contributing factors are responsible for projecting such a level of PWB; some of which includes
coping strategies, interpersonal relationships, and social support system. The lived experiences
of the participants clearly show how their notable experiences from their past relationships
influence their psychological well-being. As a result, abusive behavior harms male victims of
IPV, and abusive behavior not only involves physical abuse but also often involves verbal and
psychological abuse.
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WORKING AND LEARNING: UNDERSTANDING EMPLOYED COLLEGE
STUDENTS
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ABSTRACT

Employed college students work and at the same time study to meet all their expenses. They
are individuals who discover ways to sustain themselves, help their parents in dealing with the
rising cost of tuition, and meet their necessities while studying.This study is aimed to look into
how college employed students balance their working and at the same time learning in schools.
It also determined benefits and drawbacks of being working students as well as how the
participants balanced their time and how they managed their situations. Difficulties
encountered were also discussed as this is the way to understand them in the event of having
low performances in schools. A qualitative-phenomenological investigation was used in this
research to gather essential data. There were six (6) participants all enrolled in a state university.
Participants belonged to different levels in different courses. Purposive sampling was used.
Data showed that in all the challenges encountered, time management plays a vital role to fill
in gaps whether in improving academic performance and staying employed. Recommendations
include seminar on time management skill and offering institutional support like offering night
classes, weekend classes, distance education to name a few. The institution, parents and the
employed students need to work altogether to motivate the students to stay focused both in their

work and studies.

Keywords : employed student, difficulties, time management
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ABSTRACT

Many researches prove the effectiveness of using the Mother Tongue as medium of instruction.
In line with this, the Philippine Department of Education implemented the use of Mother
Tongue in teaching from grade 1-3 wherein it includes the subject Mathematics. Studies prove
its effectiveness because of increase in the performance output of the students as well as, in
their engagement in the classroom discussion. However, beyond its proven effectiveness it was
examined that the teachers encountered different difficulties in teaching mathematics using the
mother tongue-based instruction. The aim of our study is to determine the teaching difficulties
of Grade 1-3 Elementary Math teachers in a school in Porac West District in using the mother
tongue-based instruction (Kapampangan). It determined how do the difficulties affect the
teacher’s efficacy in teaching mathematics using mother tongue-based instruction and describe
their adjustments to cope up with those difficulties. The participants of this study are 9
Elementary Math teachers from grade 1-3 using mother tongue-based instruction, which are
selected through convenient sampling. Self-made semi structured survey questionnaires were
employed in gathering data. Thematic analysis was used to analyze the data gathered from the
participants. Findings showed that grade 1-3 teachers faced difficulties on mathematical terms
when expressed in mother tongue which include difficulty to comprehend terminologies,

difficulty on translation of mathematical terms and differences of learners’ mother tongue.

Keywords : Mother tongue, teaching difficulties, Mother-tongue based instruction
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ABSTRACT

In Filipino culture, married couples require a child after the marriage. To avoid social
discrimination, a lot of couples follow the Filipino culture that is mentioned. However, views
on marriage are changing nowadays. There is now more of a married couple firm to their own
perspective about their choice and decision to remain child-free. This study’s concern is to
explore and understand the lived-experiences on how child-free married women resist
stigmatization. Descriptive phenomenological analysis was employed, and a set of unstructured
interview questions was used as the primary data gathering tool. Five (5) child-free married
women participated in the interview process with an average period of 40-60 minutes time span.
Through qualitative interviews with informants, the research analyzes the experiencing social
stigma, the reason why the informants remain child-free, and the coping strategies the
informants apply. The analysis revealed that child-free married women used coping strategies
like enlightening other people through constant explanation, solicit support from their inner
circle, and avoidance to resist stigmatization. In conclusion, the child-free married women
indicate that they often prioritize their careers, goals, and personal fulfillment, while also
grappling with the stigma that can come with deviating from normative expectations.
Ultimately, this research sheds light on the lived experiences of the child-free married women
that largely understudied societal norms and values that contributes to a broader conversation
about personal perspective and beliefs in life.

Keywords : Child-free, Stigmatization, Coping Strategies
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AN ATTITUDINAL INVESTIGATION ON LEARNING GRAMMAR AMONG
MULTILINGUAL PRE-SERVICE TEACHERS
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Abstract

Attitude among preservice teachers toward learning grammar predicts learning outcomes and
affects linguistic processes (Bassett, 2022). One hundred forty-eight preservice teachers were
surveyed in a descriptive quantitative study on the multilingual Pre-service Teachers' attitude
towards learning grammar using a 5-point Likert scale questionnaire adapted in the study of
Akay (2015). One hundred forty-eight preservice teachers across year levels in Western
Mindanao State University were sampled. The 5-point Likert scale questionnaire ranging from
(1) Strongly Disagree, (2) Disagree, (3) Somewhat Agree, (4) Agree, and (5) Completely Agree
used as a research tool was determined as a reliable and valid tool since the 16-item
questionnaire produced (Cronbach' a = 0.859). On the final sample using the scale, the result
shows that the preservice teachers have an overall neutral (12.99) attitude toward learning
English grammar. Additionally, there is no significant difference in their attitude towards
learning grammar among multilingual pre-service teachers when data are grouped according to
their sex and year level.

Keywords: Attitude, Learning Grammar, Preservice Teachers
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ABSTRACT

This study mainly focused on identifying the relationship between adverse childhood
experiences (ACEs) and the level of aggression among the identified students of Bataan
Peninsula State University aged 18 years and older. The respondents were selected using the
purposive quota sampling technique, composed of 64 and sufficient for data analysis. It utilized
a descriptive correlation design, and data were gathered using Adverse Childhood Experiences
Questionnaire and Buss-Perry Aggression Questionnaire. Frequency, percentage, mean,
standard deviation, point-biserial correlation coefficient, and multiple linear regression were
used to further investigate the association of ACEs and aggression levels among the
respondents. The study revealed 27 of 64 (42.19%) respondents experienced at least 1 ACE and
3.13% (2 out of 64) encountered all ACEs. It was exemplified that 33 out of 64 (51.56%) of the
respondents encountered verbal abuse and 23 out of 64 (35.94%) were living with an alcoholic
parent, guardian, and/or caretaker. Regarding aggression level, female respondents had higher
mean scores for each subcategory (PA =19.31, VA =14.97, A =24.44, H = 26.72) and overall
(85.44) compared to male respondents. ACEs linked with subcategories such as physical
aggression (rpp =.387, p =.002) and hostility (rpn =.328, p =.008) revealed a positive correlation
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and high significance among the respondents. Overall, it was highlighted that adverse childhood
experiences and levels of aggression were positively correlated. Aggression levels will
therefore change in response to changes in ACE levels. Findings were used as basis for
comprehensive training design for school community.

Keywords: adverse childhood experiences, level of aggression, aggression, students’
aggression level

1. INTRODUCTION

Since Dr. Felitti's groundbreaking study established the conceptual foundation for
adverse childhood experiences (ACEs), worldwide research on ACEs has expanded
significantly (Felitti et al., 1998, as cited in Ferrer and Moore, 2020). It has been established
that ACEs have long-lasting impacts and are associated with risky behaviors, chronic illnesses,
low life expectancy, and early death (Felitti et al., 1998, as cited in Lindsay, 2022).

In fact, in a study published by Merrick, M.T. et. al, 2018, pertaining to the prevalence
of ACEs collected through the Behavioral Risk Factor Surveillance System (BRFSS) from the
year 2011 through 2014, an updated prevalence estimate of ACEs in 23 states of USA reported
that out of 214,157 adult respondents comprised in the sample — 61.55% had at least
experienced one (1) ACE and 24.64% reported three or more ACEs during their age of
childhood to adolescence.

Moreover, a Philippine study on the prevalence of ACEs in Payatas was carried out and
revealed a significantly higher incidence of ACEs compared with the previous studies. Wherein
92% of Fairplay beneficiaries and 72.5% of the general population in Molave both reported at
least one ACE. These findings surpass those of previous surveys, where at least one ACE was
reported by 63.9% of Americans, 50% of Welsh, and 75% of Quezon City residents, where the
Barangay of Payatas is a part. (Felitti et al., 1998, Hughes et al., 2018, Ramiro et al., 2010, as
cited in Ferrer and Moore, 2020). Additionally, in a more recent study in the Philippines
regarding violence against children (VAC), it was reported that more than 50% of the 3,866
participants had one or more adverse childhood experiences. With 11.8%, parental separation
was the most common negative experience encountered by the respondents followed by 11.2%
who lived with an alcoholic or drug addict, then 8.7% reported having lived with a relative
when they were children, and lastly, 8.3% have parents who have spent working more than two
years working abroad (Ramiro et al., 2022).

There may have been numerous studies conducted around the world looking at the
frequency of occurrences of childhood traumas related to many causalities, this is quantified
using the ACEs framework, which also identifies the areas that are most likely to be correlations
or causes (Ferrer and Moore, 2020). There have been immense findings with the connection of
ACEs to a myriad of negative impacts affecting an individual. (Manyema et al., 2018), and one
conceivable negative outcome of ACEs is aggression. (Bosqui et al., 2014, as cited in Lindsay,
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2022). However, study specifically linking childhood trauma or ACEs with the level of
aggression in the Philippines is limited, despite the high incidence of ACEs that have been
reported.

Therefore, this study sought to shed more light on the significance of preventing
childhood trauma in order to lessen its detrimental impact on the emergence of undesirable
behavior like aggression. Additionally, regardless of gender differences, the study aimed to aid
in a better understanding of aggression among Filipino students and how it associates with their
childhood trauma using the Adverse Childhood Experiences questionnaire and Buss-Perry
Aggression Questionnaire.

Finally, the researchers have chosen to pursue the study in the hopes of adding to the
body of knowledge by building on existing works of literature and providing more evidence of
the significance of early childhood experiences in the process of an individual’s physical,
emotional, and, mental development. Anecdotal evidence has suggested that some types of
childhood traumas are prevalent at high rates (Ferrer and Moore, 2020). Hence, the researchers
intended to use the findings of this study as a basis for a comprehensive training design for the
school community minimizing the incidence of ACEs that may result in various forms of
aggression.

Statement of the Problem

The study aimed to assess the association of Adverse Childhood Experiences (ACES) to
the level of aggression among students aged 18 and older. This study will provide the body of
knowledge on the level of aggression, as well as its different categories that the person had
come up due to the adverse experiences they have encountered during childhood before
reaching the age of 18.

Specifically, the study sought to answer the following questions:
1. How may the respondents be described in terms of:

1.1 Age; and

1.2 Sex?

2. Which of the subsequent categories of Adverse Childhood Experiences (ACESs) are present(s)
in the respondents:

2.1 Personal;
2.1.1 Physical Abuse;
2.1.2 Verbal Abuse;
2.1.3 Sexual Abuse;
2.1.4 Physical Neglect; and
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2.1.5 Emotional Neglect?

2.2 Related to other family members;

2.2.1 Alcoholic parent, guardian, and/or caretaker;

2.2.2 Mother who’s a victim of domestic violence;

2.2.3 Family member who went to prison/jail,

2.2.4 Family member diagnosed with mental illness; and

2.2.5 Disappearance of a parent through divorce, death or abandonment?
3. What degree of aggression may the respondents be classified into:

3.1 Physical Aggression (PA);

3.2 Verbal Aggression (VA);

3.3 Anger (A); and

3.4 Hostility (H)?

4. Is there a statistically significant relationship between the association of Adverse Childhood
Experiences (ACEs) to the degree of aggression when grouped according to:

4.1 Age;

4.2 Sex;

4.3 ACEs score and Physical Aggression (PA);
4.4 ACEs score and Verbal Aggression (VA);
4.5 ACEs score and Anger (A);

4.6 ACEs score and Hostility (H); and

4.7 ACEs score and overall level of Aggression?

5. How can the findings of this study be used in formulating a comprehensive training design?

2. METHODS

This section presents the methods and techniques, population and sample, the research
instrument, construction and validation of instruments, data gathering procedure, and statistical
treatment of the data to be used in this study.

2.1. Methods and Techniques of the Study

Descriptive — Correlation survey design of the research was employed in this study to
determine the correlation between adverse childhood experiences (ACEs) and level of
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aggression among students aged 18 and older. This framework is intended to aid in
understanding and determining whether there is a link between ACEs and levels of aggression.

This type of research aims to accurately and systematically describe a population,
situation, or phenomenon. The description is used for frequencies, averages, and other
statistical calculations. Quantitative research often has the aim of description and researchers
may follow-up with observations and interviews. It is something more and beyond just data
gathering; the latter is not reflective thinking or research. The true meaning of the data collected
should be reported from the point of view of the objectives and the basic assumption of the
project underway. This follows logically after careful classification of data. Facts obtained may
be accurate expressions of central tendency or deviation, or correlation, but the report does not
research unless discussion of those data is not carried up to the level of interpretations. Data is
subject to the thinking process in terms of ordered reasoning. Surveys permit the researcher to
summarize the characteristics of different groups or to measure their attitude and opinions
towards some issue (Ary, Jacob, McCombes and Toresen, 2019).

It utilized instruments such as questionnaires and debriefing to gather information from
groups of individuals. The survey questionnaire was used as the main instrument in gathering
needed information and data to answer the problem. Meanwhile, to ensure the safety of the
participants and to help in the processing of their emotional and mental state during and after
participating in the study, a debriefing session was conducted.

Hence, the researchers studied and agreed to implement a descriptive design approach
as a means of providing essential information for the accuracy of results and conclusions in
order to further enhance awareness, prevention, and intervention of the risks associated with
adverse childhood experiences in relation to level of aggression. The research design is
appropriate to determine whether there is a relationship between ACEs and aggression levels
and could lead the researchers to an efficient way of studying and understanding ACEs and
their underlying variables that associate with aggression.

2.2. Population and Sample of the Study

The targeted population for this investigation is students aged 18 and older within
the different campuses of the Bataan Peninsula State University. The researchers gathered
a sample size from a population of 64 students, which was sufficient for data analysis. The
researchers used a purposive gquota sampling technique to select their participants. This
describes a collection of non-probability sampling procedures where units are chosen
because they possess the qualities that the researchers required for the available samples to
ensure that the elements will have certain characteristics relevant to the study (Kassiani
Nikolopoulou, 2022).

2.3. Research Instrument

For the purpose of collecting information on the respondent's profile, the researchers
primarily employed the questionnaire-checklist. The researchers used Adverse Childhood
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Experiences Questionnaire of Dr. Felitti VV.J and Buss-Perry Aggression Questionnaire. These
survey instruments appeared to be the most appropriate materials in gathering the responses
needed to determine the correlation between adverse childhood experiences and level of
aggression among students.

The Adverse Childhood Experiences-Questionnaire (ACE-Q) is a 10-item scale
answered by yes or no is employed to link childhood abuse and unfavorable upbringing to adult
health outcomes. The ten categories of adverse childhood experiences that have been
investigated were divided into two sub categories namely personal and related to other family
members. For personal it includes physical abuse, verbal abuse, sexual abuse; physical neglect
and emotional neglect. While in related to other family members it involves alcoholic parent,
guardian or caretaker, mother who is a victim of domestic violence, family member who went
to jail/prison, family member diagnosed with mental illness disappearance of a parent through
divorce, death or abandonment.

The researchers used this instrument for the reason that it uses questions from published
surveys and it is greatly related to the study. The ACE Questionnaire was used as pre-survey or
screening test to have a high probability of persons who experienced ACE. Several questions
were made to define psychological and physical abuse, exposure to alcohol or drug abuse,
health-related behaviors and health problems, depression and diseases during their childhood
which suggest that the impact of these adverse childhood experiences on adult behavior is
strong and cumulative (Felitti et al. 2019).

In addition, the content validity of the test represents the actual independent variable of
the study. The questionnaire encompasses any malicious child experiences during childhood
such as physical abuse, verbal abuse, sexual abuse, physical neglect, emotional neglect and any
related to family member (alcoholic parent/guardian, mothers whose victim of domestic
violence, family member who went to prison and lastly the disappearances of parents through
divorce, death or abandonment).

On the other hand, another set of data for the level of aggression were obtained from the
survey scale, Buss-Perry Aggression Questionnaire which is a popular measure of aggression
in adults. This is a 29-item questionnaire that will measure 4 factors such as physical
aggression, verbal aggression, anger, and hostility. The extent to how the respondents will
perceive the given indicators will be measured using the five (5) point Likert scale: 5 extremely
characteristics of me, 4 somewhat characteristics of me, 3 neither uncharacteristic nor
characteristic of me, 2 somewhat uncharacteristic of me and 1 extremely uncharacteristic of me.

The researchers utilized this instrument, aside from its gold standard for the
measurement of aggression (Gerevich et Al., 2007 as cited in Lukasz Rydzik, 2022). The study
wants to catch up with the events happening in the adulthood (aggression) by the person who
has an ACEs during their childhood. The researchers used the result of this questionnaire to
compare it to the Adverse Childhood Experience of the respondents themselves. Furthermore,
if the ACE scores match closely to the BPAQ result then there is a probability that the
respondents having multiple ACEs during childhood represent a higher score in BPAQ, and
respondents who undergo fewer ACEs will definitely have a lower score in BPAQ.
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Finally, some literature indicates that the ACE questionnaire is a reliable, valid, and
economic screen for the retrospective assessment of adverse childhood experiences (Chegeni
M. et al., 2020). Furthermore, some studies also show that the reliability coefficient of BPAQ
is .93 which is considered excellent internal consistency. The BPAQ measuring instrument have
an appropriate reliability value which has the potential to be used in measuring students’
aggressive behavior (Ghani I. A., Rozubi N. C., 2020)

2.4. Construction and Validation of Research Instrument

The content of the questionnaire used by the researchers was taken from the Adverse
Childhood Experiences-Questionnaire (ACEs-Q) and Buss-Perry Aggression Questionnaire
(BPAQ).

The researchers requested permission to Dr. Felitti, author of Adverse Childhood
Experiences Questionnaire allowing them to use the instrument on their study, for the reason
that it is the most relevant and become a basis of most studies relating to childhood trauma. The
ACEs Questionnaire is a 10-item scale that is answered by “yes” or “no”, where in yes is
equivalent to 1. The researchers were glad to receive a response from Dr. Felitti himself
permitting them to use the ACEs Questionnaire.

On the other hand, the Buss-Perry Aggression Questionnaire was adopted as it is
intended to measure the aggression level of the respondents. According to Buss and Perry 1992
paper, under legality, it was stated that no permission is required if the instrument is to be used
for research purposes. However, the researchers should create their own copies of version by
shuffling the statements so that the items from any category of aggression do not pile up with
one another. Additionally, a pilot test using the shuffled statements and their translation to
Filipino language — Tagalog, was carried out at Bataan Peninsula Statement University —
Balanga Campus. Having 67 students overall meets all requirements for data gathering. The
result showed a score of reliability with Cronbah ‘s a = .905, signifying that the questionnaire
is pertinent in the Philippine setting.

The research adviser received copies of the questionnaires for supplementary
suggestions and recommendations. The facsimiles of questionnaires that were used in the pilot
test were sent to two Psychologists for a thorough validation after being reliability-checked for
Philippine context. This final step made the questionnaire official.

2.5. Data Gathering Procedure

The researchers secured an endorsement letter from the Dean of the College of Social
and Behavioral Sciences of Bataan Peninsula State University, Balanga Campus, properly
addressed to the respective Campus Directors of Bataan Peninsula State University, then
distributed the questionnaires among the identified respondents along with the presence and
guidance of the campus’ Guidance Counselor.

Questionnaires were distributed personally by the researchers to each of respondents,
likewise, the participants were oriented on the purpose of the study and guided accordingly so
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if they have any questions with regard to the content of the instrument, their queries will be
immediately entertained and answered. Furthermore, every respondent has been informed that
there is no risk associated with the study. They are under no requirements to participate and
may withdraw from the study at any time without being penalized. Finally, the confidentiality
of their responses was kept secured and confidential.

Lastly, a debriefing session was conducted after the respondents partaken in answering
both of the survey questionnaires to gather additional information, help them process how they
felt during and after answering the statements listed on the Adverse Childhood Experiences
(ACEs) Questionnaire. The researchers, with the aid and guidance of the respective campus’
Guidance Counselor explained thoroughly and have given professional advices regarding the
probable impact of reliving/recalling traumatic events.

2.6. Data Processing and Statistical Treatment

The data gathered from the questionnaires were carefully tallied, tabulated, analysed
and interpreted accordingly based on the results of the statistical treatment.

In this study, researchers operated statistical tools such as frequency, percentage, mean,
population standard deviation, Point-Biserial Correlation Coefficient (rpn), simple linear
regression, and multiple linear regression.

a. Frequency. Determines the number of respondents with the same responses on the
items of particular statements. The frequency distribution can immediately reveal
the total count of responses for each item in the given variable.

b. Percentage. Determines how many respondents in total should be included in the
analysis; also, to describe the respondents’ demographic characteristics.

c. Mean. Determines the arithmetic mean (average) of all score distributions.

d. Standard Deviation. Refers to a measure of the amount of variation or dispersion
of a set of values.

e. Point-Biserial Correlation Coefficient (rpb). Determines the strength and direction
of the linear correlation and significance difference between the overall ACEs score
and level of aggression among the respondents.

f. Multiple Linear Regression. was used to estimate the relationship among multiple
variables (Age and ACEs score) and (Sex and ACEs score) to the level of aggression
among the respondents.

To determine the total scores for the Adverse Childhood Experiences (ACES)
Questionnaire, it ranges on a scale from 0-10. For every “Yes” answered on the test-item
statement is equivalent to 1 point, totalling up to 10 ACEs score. As for the level of aggression
among the respondents using the Buss-Perry Aggression Questionnaire, the table below shows
the scale that was applied by the researcher.

Table 1. Verbal Interpretation of Buss-Perry Aggression Questionnaire

Numerical Value Verbal Description
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1 Extremely characteristic of me
2 Somehow characteristic of me
3 Neither characteristic nor uncharacteristic of me
4 Somehow uncharacteristic of me
5 Extremely uncharacteristic of me
Range Value Level of Aggression
Below Midpoint Low Aggression (LA)
Midpoint Mid Aggression (MA)
Above Midpoint High Aggression (HA)

All the data gathered were subjected to the Statistical Packages for Social Science
(SPSS) program to facilitate the computation.

3. RESULTS AND DISCUSSION
This section presents the association of Adverse Childhood Experiences and the level
of Aggression among students of Bataan Peninsula State University aged 18 and older.

The data gathered as well as the findings were presented to answer the specific questions
raised in Chapter 1 of this study with a focus on several factors.

3.1. Profile of the Respondents

3.1.1. Age
The presented data in Table 2 indicate the respondents' age, and the survey results show that
25% of the respondents fall within the age group of 18 to 19. Most of the respondents (54.69%)
belong to the age group of 20 to 21. On the other hand, a proportion of 20% belongs to the age
bracket of 22 years old and above.

Table 2. Distribution of the Respondents by Age

Age Group Frequency Percent (%)
18-19 16 25.00
20-21 35 54.69

22 and above 13 20.00
Total 64 100

Students with varying ages had a computed mean of 20 years. It reveals the fact that the

respondents were in the young adulthood according to Erik Erikson’s stages of life (1968 as
cited from Sonja Ann Miller, 2022).

3.1.2. Sex
In relation to sex, the survey questionnaire results indicate that the respondents were
composed of 32 females and 32 males. Presented on table 3, it shows equal distribution of males
and females, with an overall total of 64 respondents.
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Table 3. Distribution of the Respondents by Sex

Sex Frequency Percent (%)
Female 32 50.00
Male 32 50.00
Total 64 100

3.2. Subsequent Categories of Adverse Childhood Experiences (ACES)

3.2.1. Personal

The table on the next page illustrates the total number of adverse childhood experiences
(ACEs) subcategories among respondents. In the personal category, nineteen (19) respondents
had been subjected to physical abuse, constituting 29.69% of the overall rate. Most respondents
(33 respondents) have experienced verbal abuse, representing 51.56% of the total number of
survey participants. Among the respondents, ten (15.63%) were victims of sexual abuse.
Whereas eight (8) respondents, or 12.50%, were victims of physical neglect. Lastly, 34.38% of
the respondents have experienced emotional neglect in the personal category.

Table 4. Subsequent categories of ACEs as to Personal

Personal
Subcategory
Frequency Percent (%)
Physical Abuse 19 29.69
Verbal Abuse 33 51.56
Sexual Abuse 10 15.63
Physical Neglect 8 12.50
Emotional Neglect 22 34.38
Total 64 100

3.2.2. Related to other family members

Table 5. Subsequent categories of ACEs as to related to other family members

Related to other family members

Subcategory
Frequency Percent (%)
Alcoholic parent, guardian, 23 35.94
and/or caretaker
Mother who’s a victim of 8 12.50

domestic violence
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Family member who went to

. 4 6.25
prison/jail
FamH_y member _dlagnosed 18 9813
with mental illness
Disappearance of a parent
through annulment, death, or 8 12.50
abandonment
Total 64 100

As to related to other family members, majority of respondents (35.94%) have an
alcoholic parent, guardian, or caretaker. About 12.50% of the respondents have a mother who
was a victim of domestic violence. A small proportion of 6.25% have a family member who
went to prison or jail. In addition, 28.13% of respondents have a family member diagnosed with
a mental illness. Lastly, 12.50% of the overall rate has experienced a parent's disappearance
through divorce, death, or abandonment. The result clearly shows that verbal abuse was the
most common adverse experience encountered by the respondents followed by 35.94% who
lived with an alcoholic parent, guardian, or caretaker.

Interestingly, this contradicts the recent local study by Ramiro et al. (2022), where they
found that parental separation was the most common adverse experience encountered by
respondents. Nevertheless, a similar result shows that the second most frequent negative
experience is living with an alcoholic parent, caretaker, or guardian. According to their study,
80% of the 3,866 respondents experienced at least one form of violence in their homes, schools,
workplaces, or communities.

Table 6. Total number of Reported Adverse Childhood Experiences

Adverse Childhood Experiences

Reported Case Frequency Percent (%)
Female Male Overall
1 11 16 27 42.19
2 7 8 15 23.44
3 6 6 12 18.75
4 2 2 4 6.25
6 4 0 4 6.25
10 2 0 2 3.13
Total 32 32 64 100
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The table above shows the respondent's total number of reported adverse childhood
experiences (ACEs). The majority of respondents, a total of twenty-seven (27), were exposed
to one (1) ACE, representing 42.19% of the overall participants. About fifteen (15) respondents
reported having encountered two (2) ACEs, corresponding to 23.44% of the total respondents.
Followed by twelve (12) respondents with three (3) ACE exposures, constituting 18.75% of the
survey participants. In addition, four (4) respondents had four (4) ACE exposures, representing
6.25% of the overall respondents. Continually followed by four (4) respondents exposed to six
(6) ACEs, with a total proportion of 6.25%. Lastly, two (2) respondents have all the ACEs listed
in the survey questionnaire, for a total of ten (10) ACEs, representing a 3% overall rate.

3.3. Degree of Aggression

Table 7 revealed that female respondents have a higher average score for each
subcategory of aggression when compared to male respondents. As for the physical aggression,
the female respondents accumulated a total mean of 19.31, which is 16.82% higher than male
(16.53). Moving on, the female respondents show a minimal difference as to verbal aggression
(14.97) when compared to male respondents (13.50). On the anger subscale, female respondents
garnered a total of 24.44 average score which is 18.66% higher than male which has 20.59
average score. Lastly, a 23.55% score difference from female (26.72) when compared to male
respondents (21.63) was recorded for the hostility subcategory. The overall average scores of
the respondents revealed that female respondents (85.44) tend to express aggressive thoughts
and/or behavior towards others when compared to males (72.25), an 18.25% increase in score
average.

Table 7. Average scores of respondents when classified into Degree of Aggression

Degree of Aggression

Subcategory
Range Midpoint Male Level Female Level Overall Level
Physical

. 9-45 27 16.53 LA 19.31 LA 17.92 LA

Aggression
verbal o5 15 1350 LA 1497 LA 1423 LA

Aggression
Anger 7-35 21 20.59 LA 24.44 HA 22.52 HA
Hostility 8-40 24 21.63 LA 26.72 HA 24.17 HA

Total 29-145 87 72.25 LA 85.44 LA 78.84 LA

Studies support the same findings whereas women are more engaged in aggressive
compulsion and behavior as results of provocation. According to a study of Eliot (2023),
highlighted that aggression is more common in women as their psychological and brain
development contributes to their emotional well-being. This implies that in terms of emotional
control, either of physical, verbal, anger, or hostility, women are more expressive and tend to
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become more aggressive. This is due to the fact women have lower-than-average emotional
quotient (EQ) than men. (Rao and Komala, 2017)

3.4. Significant Relationship between the association of Adverse Childhood
Experiences (ACES) to the degree of Aggression.
3.4.1. Age, Adverse Childhood Experiences (ACEs), and Aggression

The following tables reveal the statistical computations using Multiple Linear
Regression to analyze the association of the predictor variables such as Age and ACEs to the
response variable — level of Aggression among the respondents.

Table 8. Model Summary of Age groups, ACEs, and Aggression

Model Summary
R R Square Adjusted R Square
1 325 0.106 0.076

Model

The table above shows that the correlation coefficient value of r = .325, which is
indicative of a low correlation among predictor variables (Age group & ACEs score) and the
level of aggression. In addition, the coefficient of determination, a value of r?> = .106 suggests
that only 10.6% of the variance in the level of aggression can be explained by the difference in
Age groups and number of ACEs scores. It was hypothesized that these will not predict the
level of aggression among of the respondents.

The analysis of variance shown in the table below indicates that the regression model
as a whole is statistically significant with values of (F = 3.605, P-value = .033), hence,
suggesting evidence that the predictor variables Age group and ACEs are both highly
significant.

Table 9. Analysis of Variance among Age groups, ACEs, and Aggression

ANOVA
Model Sum of df Mean F Sig.
Squares Square
1 Regression  1872.595 2 936.297 3.605 .033
Residual 15841.843 61 259.702
Total 17714.438 63

However, as shown on the table next page, ACEs (B = .25, t = 1.99, P-value = .05)
were found to be positively associated with their level of aggression. This result was consistent
with the findings of existing studies which support the significant link between ACEs and verbal
and physical aggression (Mumford et al., 2019; Khodabandeh et al., 2018).

CONFERENCE BOOK Academy Global Publishing House 94




o (_QNFERMQ
r

Table 10. Coefficients among Age groups, ACEs, and Aggression

COEFFICIENTS
Unstandardized

Standardized

Model Coefficients Coefficients t Sig.
B Std. Error Beta
1 (Constant) 80.634 7.584 10.632 0.000
ACEs 2.181 1.093 0.252 1.996 0.050
Age Group -3.586 3.133 -0.145 -1.145 0.257

On the other hand, Age group (B = .15, t = 1.15, p > .26) were congruent to the
hypothesis of this study. This finding contrasts with the existing literature, which has found
similarities in outcomes in individuals who underwent ACE before the age of 18 and in old
adults (Windle et al., 2018). These suggest that age group do not specifically predict the level
of aggression among individuals, however, having a negative experience during childhood
predicts some level of aggression among individuals.

3.4.2. Sex, Adverse Childhood Experiences (ACEs), and Aggression
To analyze the relationship among Sex, ACEs as predictor variables to the level of
aggression among the respondents as response variable, multiple linear regression was

conducted.

Table 11. Model Summary of Sex, ACEs, and Aggression

Model Summary
R R Square
1 437 0.191

Model

Adjusted R Square
0.164

As shown in the table from the previous page, the R-value (R = .437) suggests a low
correlation between the predictor variables (Sex and ACEs score) and the level of Aggression.
Furthermore, the difference in sex and number of ACEs scores can only be expected to account
for 19.1% of the variance in the level of aggression (r? = .191). It was assumed that these factors
may not be enough to predict the respondents’ level of aggression.

Table 12. Analysis of Variance among Sex, ACEs, and Aggression

ANOVA
Model Sum of df Mean F Sig.
Squares Square
1 Regression  3379.458 2 1689.729 7.190 .002
Residual 14334.980 61 235.000
Total 17714.438 63
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However, based on the analysis of variance on table 12 from the previous page, the
regression model is statistically significant overall with values of (F = 7.190, P-value = .002),
it suggests that both predictors — Sex and ACEs score are highly significant in terms of
associating negative childhood experiences as to level of aggression.

Finally, for the coefficients’ value shown in table 13, the variable ACEs (B = .19, t =
1.60, p > .05) were found to have insufficient evidence to predict the outcome of level of
aggression among the respondents when associated with the distinction in sex. However, the
difference in sex among the respondents in the study showed a positive correlation in
determining their aggression level (B = .34, t = 2.80, P-value < .05) and according to a study
conducted by Hunt, T. et al. (2017), suggest that using a minority population, men may be more
exposed to ACEs than women. A certain conclusion concluded that despite the fact that girls
were far more likely to have clinical manifestations of externalizing conduct, men who
experienced adversity were more likely to demonstrate both externalizing and internalizing
actions after being exposed to ACEs. Hunt, T. et al. (2017) implies that despite these
distinctions, boys and girls reporting ACEs were more likely to experience each behavioral
consequence than those who had not, especially when ACE exposure was greater.

Table 13. Coefficients among Sex, ACEs, and Aggression

COEFFICIENTS

Unstandardized Standardized
Model Coefficients Coefficients t Sig.
B Std. Error Beta
1 (Constant) 57.971 6.098 9.506 0.000
ACEs 1.663 1.043 0.192 1.594 0.116
Sex 11.265 4,018 0.339 2.804 0.007

The results showed that there is a low association between the sex, ACEs, and level of
aggression variables. Additionally, it suggests that there is a statistically significant correlation
between the ACEs score and the degree of aggression for both sexes. Despite the fact that the
results do not directly predict an individual's level of aggression when sex is involved, the
study's respondents’ varying sexes revealed a positive association in identifying their aggression
level.

3.4.3. ACEs score and Physical Aggression (PA)
Table 14. Point-Biserial Correlation Coefficient of Adverse Childhood Experiences and Physical
Aggression

Correlations

ACEs Score Physical Aggression
ACEs Score Pearson Correlation 1 .387
Sig. (2-tailed) 0.002
N 64 64
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Physical Aggression  Pearson Correlation .387 1
Sig. (2-tailed) 0.002
N 64 64

As indicated in table 14, the Pearson coefficient value of rp, = .387 which indicative of
positive, but low association between the two variables. However, a P-value = 0.002 suggest a
high significance between ACEs score and Physical aggression.

Interestingly the study that was publish by Mumford et. Al (2019), highlighted the
impact of negative childhood experiences on ensuing violence and aggression among young
adults across various situation. It has been reported that 9% cases of physical aggression were
recounted towards or against spouses, peers, and unrelated individuals where it was determined
that ACEs along with recent stressful events that happened during young adulthood are highly
associated with the occurrence of aggression on both physical and/or verbal aspects.

Therefore, in this study a clear result has shown a highly significant relationship
between ACEs and subcategory of aggression — physical aggression. Thus, giving the
researchers knowledge pertaining to the impact of ACEs encountered by an individual before
turning the age of 18 as to his/her probability of developing aggressive behavior particularly
physical violence.

3.4.4. ACEs score and Verbal Aggression (VA)
Table 15. Point-Biserial Correlation Coefficient of Adverse Childhood Experiences and Verbal
Aggression

Correlations

ACEs Score Verbal Aggression
ACEs Score Pearson Correlation 1 -0.024
Sig. (2-tailed) 0.851
N 64 64
Verbal Aggression Pearson Correlation -0.024 1
Sig. (2-tailed) 0.851
N 64 64

As shown in the table above, when the adverse childhood experiences (ACES) score was
correlated to aggression subcategory — verbal aggression, it produced a coefficient value (rpp =
-.024) which indicates a weakly negative correlation between two variables. Consequently, a p-
value = .851 proves that ACEs as an influence on verbal aggression are not significant at all.

With that considered, the result of this study was not consistent with the existing
literature which stated that abuse suffered during childhood is strongly linked to a greater
incidence of verbal aggression (Mumford et al., 2019)
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Nonetheless, the relationship between ACEs and verbal aggression may be more
complex and there may be other factors or variables that need to be taken into account in
understanding the relationship between ACEs and verbal aggression. It is possible that the
sample used in this study was not representative enough to capture the full extent of the
association, or that the measurement of ACEs and verbal aggression was not precise enough to
reveal the true relationship. Lastly, it is also possible that the effects of ACEs on verbal
aggression may be moderated by other factors, such resilience or coping strategies. Further
research is needed to explore these possibilities and to gain a better understanding of the
complex nature of the relationship between childhood adversity and verbal aggression.

3.4.5. ACEs score and Anger (A)

The table on the next page illustrates a positive — however — low association between
the two variables; ACEs score and anger — subsequent category of aggression with a correlation
coefficient (rpp = .185). In addition, the value (p = .144) shows that the data is not statistically
significant suggesting that ACEs might not be a sole factor in identifying the level of anger
among respondents.

Table 16. Point-Biserial Correlation Coefficient of Adverse Childhood Experiences and Anger

Correlations

ACEs Score Anger
ACEs Score Pearson Correlation 1 .185
Sig. (2-tailed) 0.144
N 64 64
Anger Pearson Correlation .185 1
Sig. (2-tailed) 0.144
N 64 64

In line with a recent study of Nena Portia Messina and Mitchell Schepps (2021), stated
that regardless of the number of ACEs reported, the ACE coefficient was not associated with
the participant’s mean change in feelings of anger, state or instrumental anger, trait anger, or
hostility, indicating that the intervention had a similar impact on participants on these measures.

However, it's necessary to remember that the term "anger" is essential to the research at
hand. People who have trouble managing their anger would still benefit from the current study.
The use of various interventions addressing anger-aggressive behavior is still substantial since
it may be able to lower the incidence of ACEs as well as other negative effects of childhood
trauma.

3.4.6. ACEs score and Hostility (H)
Table 17 shows that the relationship between ACEs score and hostility has a weakly
positive link, though it is highly significant (rp, = .328, P = .008). This means that there is a
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possibility for hostility to manifest later in life if the number of negative childhood experiences
increases.

Moreover, in a recent study of Johns L., et al. (2021), according to the result on their
second single mediational pathway, there is a positive association between ACEs and hostility,
subsequently had a negative correlation with negotiation.

The result of the study magnifies that the adversities experienced during childhood and
its impact are attributed to aggressive trait such as hostility. Thus, the current study gives
imperative evidence in terms of identifying the association between ACEs and one of the
subcategories of aggression — hostility.

Table 17. Point-Biserial Correlation Coefficient of Adverse Childhood Experiences and Hostility

Correlations

ACEs Score Hostility
ACEs Score Pearson Correlation 1 .328
Sig. (2-tailed) 0.008
N 64 64
Hostility Pearson Correlation .328 1
Sig. (2-tailed) 0.008
N 64 64

3.4.7. ACEs score and overall level of Aggression.

The table below shows the statistical computation of the data findings in terms of
Pearson Correlation using Point-Biserial Correlation Coefficient — A special case of Pearson’s
Product-Moment Correlation, showing that there is a positive correlation between Adverse
Childhood Experiences (ACEs) and the level of Aggression, which was statistically significant
(rop =.294, n = 64, p = .018).

According to a study of Augsburger et al. (2015), determined that traumatic stressors
are linked to the violent or improper development of children especially if these were
experienced during early childhood stages which are the most crucial stage of moral, character,
and psychological development of children.

Table 18. Point-Biserial Correlation Coefficient of Adverse Childhood Experiences and Level of
Aggression

Correlations

ACEs Score Overall Aggression
ACEs Score Pearson Correlation 1 294
Sig. (2-tailed) 0.018
N 64 64
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Overall Aggression  Pearson Correlation 294 1
Sig. (2-tailed) 0.018
N 64 64

On the same facet of data, another correlational study found that there is a positive
correlation regarding traumatic childhood experiences such as physical, mental and sexual
maltreatment, and emotional neglect to the risk-taking aggression of university students
however, physical and sexual abuse are the most gender predictors of aggression (Odaci &
Celik, 2020).

The study’s findings in terms of highlighting the relationship between adverse
childhood experiences and the overall level of aggression among the respondents provide a
critical indication for establishing a link between ACEs and aggression.

3.5. Implications of the Findings in Formulating Comprehensive Training Design

Two major areas of concern were identified as pressing and in need of improvement: 1)
Childhood experiences are typically associated with unusual parenting practices, such as
increasingly coercive cycles of harsh parenting and child noncompliance, insensitive and
nonresponsive parenting, inconsistent, severe discipline, and vague commands and directions;
and (2) a lack of parental warmth and involvement, as well as a lack of parental monitoring and
supervision.

On the other hand, there is a need to raise community and stakeholder awareness of the
level of aggression as well as its various categories that a person has developed as a result of
adverse childhood experiences into the education system in order to bring new opportunities so
that they can support in improving behavioral classroom implementation and practices.

Based on the relevant works of literature reviewed and the findings of this study, the
following programs and activities for Comprehensive Training Design for the school
community may be proposed. 1) Raising awareness about how adverse childhood experiences
shape cognitive and behavioral development; 2) Prevention by identifying and addressing the
factors that put people at risk of or protect them from violence; and 3) Intervention by
establishing and maintaining safe, stable, nurturing relationships and environments for all
children and family.

CONCLUSION

Based on the findings of this study, the following conclusions were drawn, foremost,
the most prominent adverse childhood experiences (ACESs) reported based on the findings is
verbal abuse under the personal subcategory of ACE which majority of the respondents have
encountered, followed by living with an alcoholic parent, guardian, or caretaker under the ACE
subcategory — related to other family member.
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In addition, the findings revealed that female students manifested a higher aggressive-
behavior tendency when compared to male students in terms of each aggression subcategory
and overall.

On the other hand, recognizing the association between adverse childhood experiences
(ACEs) and the overall level of aggression among students, this study’s results highlighted that
an increase or decrease in ACEs leads to an escalation or decline of aggressive propensities
such as physical aggression and hostility. However, the current study also revealed that ACEs,
when correlated to verbal aggression and anger do not display substantial evidence — hence,
other aspects among the respondents may be a probable factor in terms of associating these
subcategories of aggression with ACEs. In addition, age and sex differences among all
observations do not highly correlate to the level of aggression, however, still, an important area
to be studied along with the existing variables.

In contrast with the hypothesis stated that there is no statistically significant relationship
between the adverse childhood experiences (ACEs) and the level of aggression among students
aged 18 and older, the results of this study exemplified that there is a significant relationship
between ACEs and aggression level as a whole. Therefore, the hypothesis was rejected.

Ultimately, while the impact of unfavorable events the respondents experienced during
childhood is linked to the emergence of their aggressive-related behaviors, the evidence is clear:
To formulate a comprehensive training design for school community aiming to raise public
awareness of how adverse childhood experiences (ACEs) affect an individual’s cognitive and
behavioral development, preventing any form of violence by identifying and addressing risk
factors, and lastly, by intervening through creating and sustaining nurturing, stable and safe
relationships and environment for all children and families.

RECOMMENDATION

In light of the above-cited findings and conclusions, the following recommendations are
proposed, first, this study can be used as a tool to help readers better understand the relationship
between adverse childhood experiences and behavior such as aggression. This will allow them
to develop a more in-depth understanding of their own and towards other people’s behavior.

Moreover, the parents/guardians must engage their children in a healthy environment
and relationships as it will allow them to minimize adverse experiences that may negatively
affect their future behavior.

Furthermore, conduct seminars for school communities to raise awareness of, prevent,
and intervene in aggression as a result of adverse childhood experiences. Also, Social support
groups must be available to the community to help alleviate mental health issues associated
with negative experiences.

Ultimately, similar or parallel research to this study can be carried out under alternate
conditions such as: time, geographical locations, and respondents, scope, and delimitation to
further strengthen or dispute the outcome of this study.
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All things considered; the researchers utilized the findings of the study as basis to
formulate a comprehensive training design for school community. The detailed proposal is
divided into three major parts or Key-Results Area (KRA) that were intended to the study’s
field focus — Awareness, prevention, and intervention. The table below shows the objectives,

major activities, major outputs, means of verifications, as well as key persons involved.

Table 19. Comprehensive Training Design for School Community

. Activity
Major Activities Major ngns c_)f Key Persons Completion  Remarks
Outputs Verification Involved Report

KRA 1: AWARENESS

OBJECTIVE 1:
RAISING AWARENESS ABOUT HOW ADVERSE CHILDHOOD EXPERIENCES SHAPE
COGNITIVE AND BEHAVIORAL DEVELOPMENT

Activity 1: Different Regi?]rgglers
Presentation of types of community such
the different Adverse Attendance and as arexts
adverse Childhood = Accomplishment teack?ers no’n-
childhood Experiences Report teachin ,staff
experiences (ACEs) were comm?mi i ’
(ACEs) presented. y
partners.
Researchers
Activity 2: Highlights School
. community such
Changing how people Attendance and 35 Darents
people's think about ~ Accomplishment teacr?ers no’n—
perceptions of the  the causes of Report teachin ’staff
causes of ACEs ACEs g stat,
community
partners.
Activity 3: ReQUced
Reducing the stigma -
- . around Certificate of Researchers
stigma associated . L
. X seeking help Participation School
with seeking help . . .
f . with Insights community
or parenting .
. parenting
issues
challenges

KRA 2: PREVENTION

OBJECTIVE 2:
IDENTIFYING AND ADDRESSING THE FACTORS THAT PUT PEOPLE AT RISK OF OR
PROTECT THEM FROM VIOLENCE

Activity 1: Understood Researchers
. . School
Understanding adversity in community such
adversity in childhood Risk and e arezts
childhood (ACEs), protective factors teacr?ers no,n-
(ACES), risks, risks, and of ACEs N
. - teaching staff,
and protective protective .
community
factors factors
partners.
Activity 2: Attendance Researchers
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Conducting data- Conducted  Accomplishment School
to-action data-to-action Reports community such
activities to activities to as parents,
inform the inform the teachers, non-
implementation implementati teaching staff,
of an ACEs on of an community
prevention ACEs partners.
strategy. prevention

strategy
Activity 3: Various Researchers
Having an impact ~ contexts as School
on various well as community such
contexts as well underlying Attendance as parents,
as underlying dangersthat ~ Accomplishment teachers, non-
dangers that contribute to Reports teaching staff,
contribute to violence and community
violence and adversity partners
adversity

KRA 3: INTERVENTION

OBJECTIVE 3:
ESTABLISHING AND MAINTAINING SAFE, STABLE, NURTURING RELATIONSHIPS AND

ENVIRONMENTS FOR ALL CHILDREN AND FAMILIES

Financial Adviser

Activity 1: Researchers
. School
Strengthening Strengthened ;
Attendance and ~ community such
household household .
. . . . - Accomplishment as parents,
financial security financial
’ . g Report teachers, non-
through Financial security .
) teaching staff,
Literacy .
community
partners.
Researchers
Activity 2: Promoted School
Promoting social legislative Attendance and  community such
norms that shield approaches to  Accomplishment as parents,
people from reduce Report teachers, non-
violence and corporal teaching staff,
adversity punishment community
partners.
Researchers
Activity 3: Enhanced School
Parenting parenting Attendance and community such
abilities and abilities for . as parents,
Accomplishment
approaches to stronger Renort teachers, non-
family family P teaching staff,
relationships relationship community
partners
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OZET

Tiirk milli egitim sistemi igerisinde Ogretmen yetistirme meselesi her donemde iizerinde
durulan bir konu olmus, siyasal ve toplumsal hayatta meydana gelen degisikliklere paralel
olarak birbirinden bagimsiz yapilan ve siklikla degistirilen programlar, altyap1 olusturulmadan
uygulamaya konmustur. Bu nedenle uygulamada baz1 aksaklik ve eksikler ortaya ¢ikmustr.
Ogretmen aldig1 egitimle 6grencilerin bireysel farkliliklarmi dikkate alarak onlara bir yandan
ogretim programinda yer alan bilgileri aktarirken bir yandan da yas gruplarina gore temel beceri
ve yetkinlikleri vermekle yiikiimlii, gok y&nlii insanlar olmak zorundadirlar. Ogretmenler,
Basogretmen Atatiirk’iin ifade ettigi gibi milletleri millet yapip onlar1 kurtarip gelecege
ulastiran kisilerdir. Egitim ve 6gretim hususunda ne degisirse degissin, kaliteli ve etkin bir
ogretmenin konumunu higbir seyin alamayacagi, her donemde agik bir sekilde anlagilmistir. Bu
nedenle Oncelikle 6gretmen egitimi konusunda cesitli devletlerin uygulamalar1 goz 6niinde
bulundurulmus, kimi zaman da Tiirk egitimcilerin Onerileri dikkate alinarak gerekli reformlar
yapilmaya calisilmistir.

Bu c¢alismada Tiirkiye’de 1923’ten baslanarak oOgretmen yetistirilmesinde gerceklestirilen
degisiklik ve diizenlemeler, konuyla ilgili yayimlanmis 6zellikle resmi yayinlar basta olmak
iizere, telif eserler, makaleler, siireli yayimlardan yararlanilmis, bilgiler bir biitiin haline
getirilerek Ozellikle Gazi Mustafa Kemal Atatiitk donemindeki Ogretmen egitimi ve
ogretmenlerin nitelikleri tlizerinde durulmustur. Konumuzun sinirlar1 dahilinde yapilan
caligmalar sebep ve sonuglariyla irdelenerek arastirilmis, sonuglart detaylariyla ortaya
konulmaya ¢aligilmistir.

Anahtar Kelimeler : Mustafa Kemal Atatiirk, Ogretmen, Egitim, Nitelik

TEACHER TRAINING AND QUALIFICATIONS DURING THE ATATURK ERA
ABSTRACT

Teacher training has always been a topic emphasized in the Turkish national education system,
and programs that are implemented independently of each other and frequently changed have
been put into practice parallel to the political and social changes without establishing the
necessary infrastructure. As a result, some problems and deficiencies have arisen in
implementation. Teachers, with the education they receive, are responsible for conveying the
information in the curriculum to students while also providing them with basic skills and
competencies according to their age groups, taking into account their individual differences. As
stated by Mustafa Kemal Atatiirk, the "Teachers are the ones who make nations, save them, and

L Bu ¢alisma Munzur Universitesi Lisansistii Egitim Enstitiisii Tarih Anabilim dalinda yapilmakta olan ayni adh
ylksek lisans tezinden Uretilmistir.
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guide them to the future.” Regardless of changes in education, the position of a quality and
effective teacher has been clearly understood in every period, and therefore, various practices
of different countries in teacher education have been considered, and necessary reforms have
been attempted to be made, sometimes taking into account the suggestions of Turkish educators.
In this study, the changes and regulations made in teacher training in Turkey starting from 1923
have been examined, utilizing published materials, especially official publications, copyrighted
works, articles, and periodicals. The information has been synthesized to focus on teacher
education and the qualifications of teachers, particularly during the era of Mustafa Kemal
Atatlirk. The studies conducted within the scope of our topic have been analyzed with their
causes and consequences, and the results have been presented in detail.

Keywords: Mustafa Kemal Atatiirk, Teacher, Education, Quality.

1. GIRIS

Ogretmenler; dgrencilerin duygusal, bilissel ve sosyal gelisimleri iizerinde etkili olan en
giicli unsurlarin  basinda goriilmektedir (Bandura, 1969: 101). Egitim sisteminde
Ogretmenlerden; alan uzmanligi, mesleki bilgi ve sinif idareleri ile alakali gerekli olan tiim bilgi,
beceri ile deneyime sahip olmalari, esnek ve giivenilir olabilmeleri, glidiileyici olmalari
beklenmektedir (Cruickshank ve ark., 2009: 13). Ogretmen, kisileri hem bugiine hem de
gelecege hazirlayan ve onlarin davraniglarini kalicilastirmalart adina uygun ortami olusturan
kisidir. Bu nedenle toplumlarin geleceklerini emanet ettikleri kisiler 6gretmenlerdir. Bireyin bir
davranisi ne zaman ve nerede sergileyecegini bilmesinin ve bu davranigi 6grenmesinin altinda
yatan nedeni egitici kisinin vermesi beklenmektedir. Boylesi 6nemli bir meslegin meslege adim
atma kriterlerine yonelik elestirilerin yapilmasi, toplum icerisindeki yerinin beklenen diizeyde
olmamasi, etik normlar1 ya da uygulama olgiitlerini belirleyen herhangi bir mesleki birliginin
bulunmamasi, denetim mekanizmasinin fazlaca elestirilmesi esasinda ontolojik bir tutarsizligi
giin yliziine ¢ikarmaktadir (Ada ve Baysal, 2013; Yilmaz, 2014; Cemaloglu, 2017a).

Bugiin 6gretmenlik ile ogretmen Ozellikleri devamli olarak giindeme gelen ana hususlar
arasindadir. Ogretmen yetistirme konusunda vyiiriitiilen ¢aligmalarda konunun; egitim
programlarinin kapsamu ile sekli, 6gretmenlerin egitim asamasi, 6gretmenligin insani ve politik
tarafi, 6gretmen kalitesi ve yasam boyu 6grenme, 6gretmen becerileri, 6gretmen yetistirmek ile
gorevli kurumlarin hali ve denetim gibi ¢esitli boyutlar: ile degerlendirildigi goriilmektedir.
Hem diinyada hem de iilkemizde O&gretmen yetistirme konusundaki c¢alismalarin
bicimlenmesinde tercih edilen egitim politikalarinin olduk¢a 6nemli bir rolii bulunmaktadir.
Ulkelerin egitim ile alakali deneyimleri ve bilgi birikimleri bagvurduklari egitim politikalarmi
gozler oniline sermektedir. Bu nedenle iilkelere gore 6gretmen yetistirme konusunda uygulanan
sistemlerde farkliliklar goriilmektedir ve iilkelerde bulunan yiiksekdgretim kurumlar da gesitli
egitim programlari uygulamaktadir (Arslan, 2008; Grossman ve McDonald, 2008; Aras ve
S6zen, 2012: 33). Diinya capinda Ogretmen yetistirmenin gelisimi geg¢misten bugiine
degerlendirildiginde; 6gretmenligin 17. yiizyildan onceki donemde ciraklik egitimi bigiminde
yuriitiildigl (Yang, 1998: 19), dini egitimler ile birlikte din gorevlilerinin yasantilari i¢inde
informal sekilde gergeklestigi goriilmiistiir. Bahsedilen donemden bu yana 6gretmen
yetistirmek ile gorevli ilk kurumlar monarsik ve dini bir diizeni ortadan kaldirip laik bir rejim
kurma istegi besleyen Fransiz Ihtilali’nin liderlerince kurulmustur (Oztiirk, 2005: 46).

Bati Avrupa’ya gelindiginde 17. asirda Ogretmenlere formal bir egitim verilmesi fikri
dogmustur. Sonrasinda 19. ylizyila gelindiginde devletlerin egitime olan ilgisinin artmasi
sebebiyle 6gretmen yetistirme konusu da daha ulusal boyutta ele alinan bir konu halini almigtir
(Yiksel, 2011: 12). Devletlerin milli kimlikleri arttikca egitim sistemi daha hizli bir sekilde
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gelismeye baslamis, Bati diinyasinda goriilen aydinlanma doneminin de egitim iizerinde
birtakim etkileri olmustur. Ilkokul diizeyinde egitim verebilecek 6gretmeni yetistiren kurumlar
Almanya’da 1704 senesinde, Danimarka’da 1789 senesinde, Fransa’da 1794 senesinde,
Rusya’da 1804 senesinde, ingiltere’de 1840 senesinde ve son olarak Osmanl’da ise 1848
senesinde acilmistir (Okgabol, 2005: 223). Ogretmenligin bir meslek oldugu ile alakali ilk
diisiinceler 17. yiizyilin ilk donemlerinde gériilmiistiir. Giessen Universitesi biinyesinde gérev
yapan Christopher Helwig ile Joachim Jung meslek olarak dgretmenligin iiniversite diizeyinde
ogretmenlige dair mesleki bilgileri almasi1 gerektigini ifade etmislerdir. Fransa’da agilan ilk
ogretmen okulu kilise biinyesine bagli sekilde c¢aligmalarmma baglarken, Almanya 1738
senesinde “Seminarium’ adi ile diizenli 6gretmen yetistirme faaliyetlerine baglamistir (Yiiksel,
2011: 13). Sonrasinda bahsi gegen 6gretmen okullarinin egitim hayatina baslamasinin hem
Avusturya hem de Ingiltere iizerinde etkileri olmus ve ilgili iilkelerde de bu tip okullarm agildig1
goriilmiistiir. Bahsedilen 6gretmen okullar1 Avusturya’da 1770 senesinde, Ingiltere’deyse 1808
senesinde acilmistir (Reid, 2000: 48). Avrupa’da goriilen tiim bu gelismeler ABD’yi de etkisi
altina almis ve Almanya ile Avusturya’daki bu okullari model olarak kabul eden ABD’de
ogretmen okulu “Normal School” ismi ile ilk kez 1823 senesinde agilmistir. 20. asrin baglarina
gelindiginde ilgili okullar dort sene boyunca egitim veren “Teachers College” ismini almis ve
{iniversite catis1 altinda egitimlerini siirdiirmeye baslamislardir. Universite catis1 altinda “State
College” ya da “Faculty” ismi ile egitimlerini siirdiiriirken birtakim degisimlere ugramis ve
ogretmen meslek dersleri azalmis, bu derslerin yerine akademik dersler verilmeye baslanmistir
(Labaree, 2008; Yiiksel, 2011: 89). Hem diinyada hem de iilkemizde 1800’lii senelere dek usta-
cirak iligkisi seklinde siirdiiriilen 6gretmen yetistirme diislincesi 20. yiizyilin bitimine dek
kurumsallasarak hayatini siirdiirmiistiir.

2. CUMHURIYET DONEMINDEN ONCE OGRETMEN YETIiSTiRME
CALISMALARI

Osmanli Devleti’nde ilk medrese Orhan Gazi doneminde 1331 yilinda Iznik’te kurulmustur.
Boylece hem devlet biirokrasisine eleman yetistirilmis hem de egitimci ulemanin yetistirilmesi
icin ilk adim atilmistir. Bu siire¢ Murat Hiidevandigar’in Bursa Cekirge’de actirdig1 Biiyiik
Medrese ile devam etmistir. II. Murat doneminde Mercimek Ahmet Efendi bu konuya iligkin
meslek egitiminin ilklerini agiklayan Kabusname’yi Tiirkgeye cevirmistir. Bu eser Iran
hiikiimdarlarmda Kavus Bin Iskender Kabus tarafindan yazilmistir. Bu eser egitim tarihimiz
acisindan kilometre taslarindan biri olmustur. Fatih Sultan Mehmet déneminde agilan Istanbul
Fatih Kiilliyesi 6gretmen egitimi konusunda bir diger 6nemli 6rnektir. Bu donemde bir sibyan
okulu 6gretmeni olan Alaeddin Celebi’nin yazdig1 Tarik-ul Edep adli eser bir bakima yeni bir
egitim diisiincesinin ilk emsalidir (Akyliz, 1982: 6; Binbasioglu, 1995: 9). Tiirk egitiminin
ge¢miginde ¢agdas manada Ogretmen yetistirme hususunda ilk biiyiikk hamle II. Mehmet
zamaninda gorlilmistiir. Bu dogrultuda Eyiip ve Ayasofya medreselerinde sibyan mektebinde
O0gretmen olacaklara yonelik genel medrese egitiminden ayri bir programin uygulamasi
yapilmistir. Bu program kapsaminda medreselerde verilen derslerden bazilarina yer verilmemis
ve derslerin bazilar1 da eklenmistir. Bahsedilen programda “6gretme metotlar1 ve tartigma
adab1” manasinda “Adab-1 Miibahase ve Usul-i Tedris” ismini tagiyan bir dersin olmas1 Tiirk
ile diinya egitim tarihi bakimindan ¢ok biiyiik bir adimdir. Tiirk egitim tarihi boyunca 6gretmen
yetistirmenin alan nitelikleri dogrultusunda sekillendigi ilk program yukarida bahsi gecen
uygulamadir (Akytiz, 2014: 93). II. Mehmet zamaninin ardindan medreselerde bir slire 6grenim
gormiis kisilerden etrafina kendini begendirmis ve kabul ettirmis kisiler, ilkokul diizeyinde
kurumlarda 6gretmen olmuslardir. Bu kisiler de cogunlukla cami imamlaridir (Binbasioglu,
1995: 11).
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Tanzimat donemi genel manada, Osmanli Devleti’nin Bati diinyasina yonelik gerileme
nedenlerinin sorgulandigi senelerdir. Bahsi gegcen nedenlerin genellikle askeri alanda goriildiigii
teorisinden yola ¢ikilarak agilmis olan cagdas yapilanma igerisindeki ilkokullar askeri uzmanlik
okullar ile ilgili okullara 6grenci yetistirmek lizere acilmis olan riistiyeler ve riistiyelerin
Ogretmen gereksinimlerini gidermek icin ag¢ilmis olan Dariilmuallimin-i Riisti isimli
kurumlardir (Ustiiner, 2004: 256). Bahsedilen donemin ardindan, cemaatler ile medreselerin
kontroliinde yiiriitillen egitim, devletin gorevi olarak kabul edilmistir (Bilir, 2011: 229).
Riistiye, cagdaslasma asamasinda “mektep” olarak ¢agdas egitimin sembolii haline gelmistir.
Medrese ¢ikislt hocalarin yerine mektep bitiren kadin ya da erkek 6gretmenler egitim vermeye
baslamistir (Giiven, 2010: 10).

Osmanli Devleti doneminde egitim islerinde devletin etkisi ve yenilesme hareketleri, Sultan II.
Mahmut idaresinde baslamistir. II. Mahmut doneminde Bati tarzinda ristiyeler agilmus,
yliksekogretim seviyesinde egitim veren Tip ve Askeri mektepleri kurulmus ve okuma-yazma
Ogrenimi zorunlu hale getirilmistir. [l. Mahmut, medrese ve ulemanin etkisinden uzak bir egitim
hareketi yiiriitmek igin 1838 senesinde Meclis-i Umir-u Nafia’y1 (Faydali Isler) kurmus ve
kendi doneminden 6nce yalnizca askeri alanda yapilmis olan egitimde yenilesme hareketlerini
sivil alanda da gerceklestirmek istemistir. Bu amagla yiiksekdgretime 6grenci yetistirmek
amaglanmis olsa da yapilan calismalar Bab-1 Ali’ye memur yetistirmekle simirli kalmistir
(Akdemir, 2013: 15).

Tanzimat Fermani’nin ilanindan I. Mesrutiyet’e kadar olan donemde, Osmanli’da egitime
yonelik kurumsallagma caligsmalari ve yapisal reformlar artarak devam etmistir. Bu donem, II.
Mahmut doneminde baslatilmis olan yeniliklerin devami olarak degerlendirilebilecek bir
donemdir. Sultan Abdiilmecit, reformlarin basariya ulasabilmesi i¢in oOzellikle egitimde
reformun sart oldugunu dile getirerek Muvakkat Meclis-i Maarifi (Gegici Egitim Meclisi)
kurmustur. 1845°te kurulan bu gecici meclis, sibyan mekteplerini diizene koymak amactyla
olusturulmugtur. Ayrica riistiye mektepleriyle, Dariilfiinun acilmasinin ve egitimle ilgili
diizenlemeler icin Babidli’de siirekli faaliyette olan bir meclisin kurulmasinin fayda
getirecegini dile getirmistir. Meclis-i Maarif-i Umumiye 1846°da faaliyetlerine baglayarak
Dariilfiinun’un yani ilk tniversitenin kurulmasimi saglamistir. Meclis-i Maarif-i Umumiye,
sibyan mektepleri, riistiyeler ve yiiksekdgretimde reform yapmakla ytlikiimlii olmustur. Riistiye
adiyla acilmis olan okullarin amaci ilkokullardan daha yiiksek bir diizeyde egitim yapmak ve
ogrencileri yiiksekokullara hazirlamak olmustur. Yine bu donemde, 16 Mart 1848 tarihinde,
modern anlamda 6gretmen okulu anlamina gelen ve Dariilmuallimin ad1 verilen erkek 6gretmen
okulu Cevdet Paga’nin midirligiinde Biiyiik Resit Pasa’nin yardimi ile Kemal Efendi
onderliginde Istanbul Fatih’te agilmistir (Akdemir, 2013: 16).

Tanzimat doneminde Osmanli Devleti’nde yer alan egitim kurumlarinin hemen hemen biitiin
kademelerinde yapisal diizenlemeye iliskin bazi girisimler yasanmasina karsin ilkdgretim
diizeyinde bilim insanlarmin gozetimi ve kontrolii altindaki ilkogretim kurumlariin
yapilarinda  degisikligin  gergeklestirilmesi 1869  senesinde ~ Maarif-i  Umumiye
Nizamnamesi’nin yani Genel Egitim Kanunnamesi’'nin kabul edilmesi ve uygulanmaya
baglamastyla miimkiin olabilmistir. Meclis-i Maarif-i Umumiye tarafindan Mekatib-i Umumiye
Nezareti kurularak Evkaf Nezareti'ne (Vakiflar Bakanligi) bagli okullar ayri organin
yOnetimine alinmis ve bu okullar etkiden uzak tutulmaya calisilmistir. Donemin Milli Egitim
Bakani olan Saffet Pasa tarafindan hazirlamis olan Maarif-i Umumiye Nizamnamesi, 6zellikle
ilkdgretim sisteminin gelismesine katki saglamistir. Nizamnameyle, maarif teskilati calismalari
yasal hiikiimlere baglanmis Tiirk egitim hayatinda sistemlestirme ve kanunlastirma hareketi
baslamustir. {lkdgretim zorunlu hale getirilmis; okullar ilkokul, ortaokul ve yiiksekokul olmak
lizere iic kademeye ayrilmistir (Akdemir, 2013: 18). Iilkdgretim, sibyan ve riistiye
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mekteplerinden; ortadgretim, idadi ve sultani mekteplerinden; yiiksekogretim ise ali (Biiyiik)
mekteplerden olusmustur. Ali mektepler ise Dariilmuallimin (Erkek Ogretmen),
Dariilmuallimat (Kadin Ogretmen) ile cesitli fen ve sanayi mekteplerinden olusmustur.
Ogretmen okullari, 1869 tarihli Genel Egitim Tiiziigiine gére Mekatib-i Aliye yani Yiiksekokul
kapsaminda belirtilmistir. Dariilmuallimin ve Dartilmuallimat adi verilen ve ilkokullara
ogretmen yetistirmek amaciyla Istanbul’da kurulmus olan bu kurumlar ayr1 ayr1 ele alinmstir.
(Akyliz, 2020: 181). Agilisindan 22 sene sonrasinda 1870 senesinde ilk kiz 6gretmen okulu
acilmistir. 1862 yilinda agilan Dariilmiiallim-1 Sibyan mektebi ise sibyan okullarina 6gretmen
yetistirmek amaciyla agilan bir diger kurum olmustur. 1868 yilinda tagrada gérev yapan sibyan
okulunda Ogretmen olanlara 6gretim metotlarim1 6gretmek adma gezici Ogretmenler
gonderilerek bagka bir metot denenmistir. (Ergin, 1997: 475-557)

Maarif Nizamnamesi’'ne gore 6gretmenlere Dariilmuallimin’den mezun olma sart1 getirilmis
fakat bu okullardan yetisen &gretmen sayisi, Iptidai ve Riistiye okullarmin ihtiyaglarini
karsilamada yetersiz kalmistir. Ogretmen ihtiyacinin giderilmesine yonelik vilayetlerdeki
devlet memurlar1 ve askeri gorevliler, gecici olarak okullarda gorevlendirilmistir. Ayrica
cocuklara okuma-yazma konusunda temel kurallar1 6gretebilecek 6gretmen yetistirilmesi
amaclanarak Erkek Ogretmen Okulu araciligiyla vilayetlerdeki din gérevlilerine yeni 6gretim
metotlart kazandirillarak okullarda 6gretmen olarak istihdam edilmelerine calisilmistir. II.
Abdiilhamid zamaninda, bilhassa tasrada hizla artacak olan egitimci gereksinimi, dgretmen
yetistirme ¢aligmalarini da bir ihtiyag haline getirmistir. Ciinkii devletin ilkdogretime 6gretmen
yetistirme ihtiyacinin sadece Istanbul’dan karsilanmas1 miimkiin degildir. 1882 ile 1890 arasi
donemde Kosova, Aydin, Edirne, Selanik, Van, Manastir, Sivas, Erzurum, Bursa, Halep, Bolu,
Amasya, Musul ve Elazi1§’a toplamda on dért tane Dariilmuallimin-i Sibyan (Ilkokul Ogretmen
Okulu) agilmistir (Akyiiz, 2020: 182).

Egitim tarihinde koye Ogretmen yetistirme ve iilkenin kalkinmasinin kdyden, yani
medeniyetin dogdugu yerden baglatilmasi ¢aligmalarinin II. Mesrutiyet doneminde oldugu
goriilmektedir. Bu fikri benimseyenler arasinda; Uskilp Erkek Ogretmen Okulu
ogretmenlerinden Sabri Cemil (Yalkut)’in yazarhigini yaptig1 Yeni Mektep Mecmuasi, gesitli
illerde 6gretmen ve egitim miidiirliikleri yapmis olan Ethem Nejad ile Kastamonu Milletvekili
Ismail Mahir Efendi yer almaktadir. Mesrutiyet doneminde ortaya atilan bu fikirler, [zmit’te
Armese Oksiizler Yurdu'nda ve Izmir Dariilmuallimin’de uygulanmaya ¢alisitimistir. Uskiip
Dariilmuallimi Egitim Bilimleri Ogretmeni Mustafa Sekip, Edirne Erkek Ogretmen Okulu
Miidiirii Nafi Atuf beyler ve “Hurafattan Hakikata” adl1 eseriyle Mehmet Semsettin (Gtinaltay),
kdy ve sehir i¢in farkl tiirde okullar tesis edilerek bu okul tiirlerine gore farkli 6gretmenlerin
yetistirilmesi ~ fikrini  savunmuglardir  (Akyiiz, 2020: 185). Mesrutiyetle beraber,
Dariilmualliminler disinda medreseliler de 6gretmen olabilmislerdir. Tanzimat déneminde,
1876-1909 arasinda da ilk ve orta dereceli okullarda medrese kokenli kisiler gérev yapmustir.
Koy ve mabhalle ilkokullarinda ise daha ¢ok din adamlarindan yararlanilmistir. Asil meslegi
ogretmenlik disinda bir meslek olan ancak kabiliyetli olup devlet kurumlarinda gorevli bazi
memurlardan da zaman zaman faydalanilarak 6gretmen ihtiyaci karsilanmistir (Akytiz, 2020:
224). Bu donemde yaygin hale gelen liselere (Sultani) 6gretmen yetistirilmesi i¢in agilmis olan
ve ortaokulun ardindan 4 senelik bir egitim veren “Dariilmuallimin-i Aliye” ilk agilan 6gretmen
yetistirme kurumlari arasindadir. Bir taraftan biiyiik ve yikici harpler ile biiyiik yaralar alan,
diger taraftan modernlesme ¢abalarin1 devam ettiren Osmanli Devleti’nde 20. ylizyilda egitim
olanaklarinin yaygin hale getirilmesi ¢abasinin bir neticesi olarak egitim kurumlarinin sayisi
hizla fazlalagmis, bilhassa ilkokul &gretmenine yonelik olan talebi karsilamak igin birgok
ogretmen okullar1 kurulmustur. Osmanli Devleti’nin son zamanlarinda bahsi gegen okullarin
sayica otuzu gectigi ifade edilmektedir (Karagézoglu ve ark., 1993’ten akt., Akdemir, 2013:
17).
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2.1.  Dariilmuallimin-i Sibyan (iptidaiye)/ Erkek ilkégretmen Okulu

1824 senesinde Sultan II. Mahmut’un yaymlamis oldugu bir ferman ile istanbul’da bulunan
cocuklarin ilkogretim cagindan Once ciraklifa verilmemesini istemesine; kagit, tas, tahta,
miirekkep, hokka, divit vb. gibi envanterlerin okula girebilmesine, okula devam
zorunlulugunun getirilmesine, 6gretim stiresinin 4 sene olarak saptanmasina, 6gretim metot ve
disiplininde birtakim yumusatmalarin yapilmasina, 1847 yilindaki Mekatib-i Sibyan
Talimatnamesiyle (ilkokul Y®&netmeligi) sibyan okullarinin program kapsamina Kur’an,
[lmihal ve Ahlak dersleri disinda Tiirkge okuma yazma dersine genis yer ayrilmasi karsin,
1860’1 senelere dek Sibyan Mekteplerinin niteligi artirllamamis bu okullar genellikle
medreselerin etkisi altinda kalmistir. Sibyan okullarina yonelik pek ¢ok 1slah caligmasi
yiirtitiilmiis fakat ilgili 1slahin sadece bu okullara “tekrar 6gretmen” yetistirilmesiyle miimkiin
olacaginin alt1 ¢izilmistir. Sonu¢ olarak sibyan okullarinin 1slah edilmesi caligmalari
kapsaminda 15 Kasim 1868’de Dartlmuallimin-i Sibyan ag¢ilmistir (Tasdemirci, 2002).
Dartilmuallimin-i Sibyan'in agilmasi, 1848 yilinda Darilmuallimin’in agilmasindan ¢ok daha
biiyiik bir adimdir. Ciinkii bahsi gecen okul, tiim {ilkeye yayilmis ve sayisi on binleri bulan
stbyan mekteplerinin gereksinimi olan kaliteli 6gretmenleri yetistirmeyi hedeflemistir (Oztiirk,
2007:9).

Ogretim siiresinin iki sene oldugu bu mektepte, hem Tiirkce hem de yaz1 gibi gramer dersleri;
aritmetik ve geometri gibi fen derslerinin diginda Farsg¢a, Tarih ve Cografya dersleri de
bulunmaktadir. Programda en dikkat ¢eken yenilik, 6gretim yontemine yer verilmesidir. Miidiir
Ahmet Cevdet Pasa tarafindan 6gretim usuliinde bir yenilik seklinde “Elifba-y1 Tedris Usulii”
adinda bir dersin 6grencilere verilmesi, o déonem i¢in oldukc¢a Onemli bir ugrastir. Fakat
Osmanli’da bu senelerde her reforma karsi olan gruplar, egitim yontemi ile alakali yeniliklerin
de karsisinda olmusglar ve yapmis olduklar1 propagandalar ile okulun 6grencisiz kalmasina ve
daha da 6nemlisi bir sene sonra tamamen kapanmasini sebep olmuslardir. Dartilmuallimin-i
Sibyan 1871 senesinde 0grencisiz kalmas1 sebebiyle kapatilmig, 1872 yilinda Ahmet Cevdet
Bey’in ¢abalar1 neticesinde yeniden agilabilmis ve bu kez Dariilmuallimin-i Sibyanlara tagrada
acilmasi planlanan okullara da egitmen yetistirme sorumlulugu verilmistir (Kina, 2006: 77-78;
Oztiirk, 2007: 9). Dariilmuallimin-i Ibtidaiye subesi 1900 yil1 programi asagidaki Tablo 2.3'te
gosterilmistir.

Tablo 1. Dariilmuallimin-i Ibtidaiye Subesi Programi (1900)

Dersler I. Sene Il. Sene
Kuran-1 Kerim maa Tecvid ve Fikh-1 Serif 4 3
Tiirkce Kavaid ve Imla 3 0
Usil-1 Tedris 0 1
Insa 0 2
Arabi Sarfve Nahv 2 2
Kavéid-i Farisi 2 2
Fransizca 0 1
Hesap 2 2
flm-i Esya 1 1
Cografya-y1 Umumi ve Osmani 2 2
Tarih-i Islam 2 1
Hiisn-ii hat 1 1
Toplam 19 19

Kaynak: (Taser, 2010: 98)
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Bu okullar, 1883 senesinde uygulama okulu niteligi de tasimasina karsin, Mesrutiyet’e dek
medrese imajindan siyrilamamis ve derse yonelik c¢agdas arag-gerecleri bile kabul
etmemislerdir. Bahsedilen okullara ¢agdas ders malzemelerinin girisi, 6gretim programlari ile
yontemlerinin radikal bigimde degistirilmesi 1909-1912 seneleri aras1 Sat1 Bey'in miidiir oldugu
donemde gergeklestirilmistir (Tasdemirci, 2002). Miilkiyeden mezun olan kaymakam Mustafa
Sat1 Bey'in yeni agilan Darilmuallimin-i Iptidai’nin miidiirliigiine getirilmesi modern bir
ogretmen okulunun temellerinin atilmasia 6rnek olarak gosterilebilir. DarGlmuallimin'e Sati
Bey’in atanmasmin ardindan hem Ogrencilerin hem de 6gretmenlerin biliyiikk kismi tasfiye
edilmistir (Koger, 1967: 8). Bdylelikle Bati tarzinda o6gretmen okulu etkisini Atatiirk
doneminde gostermis, uygulamalarin ¢ogu kullanilmistir.

2.2. Dariilmuallimin-i Riisdi (Orta Ogretmen Okulu)

Riistiye, gerilemenin ana nedenlerinden bir tanesi olarak kabul edilen askeri islerin
diizenlenmesi adina agilmis olan okullarin disinda ilk kez sivil nitelikli, biirokrasiye, topluma
ve ekonomiye iliskin olarak 1838 senesinde kurulmustur. Fakat ilgili okullarda yeni diislince
ile 6gretim verecek Ogreticiler bulmakta zorlanilmistir. Ulkenin &gretmen okullarinin ilk
kurulmasini tegvik eden en somut sebep, bahsedilen memurlar1 yetistirecek 6gretmene duyulan
ihtiyagtir. Bahsi gegen ihtiyacin ortadan kaldirilmasi, ristiyelerden arzu edilen verimin
kazanilmasi, riistiyelerin yaygin hale getirilmesi adina Avrupa’dakine benzer 6gretmen
okullarinin agilmasi fikri giindeme gelmis, medreselerden farkli ve medreselerin sahip oldugu
niifus alan1 haricinde, 16 Mart 1848 tarihinde Sultan Abdiilmecit zamaninda erkek dgretmen
okulu agilmistir (Altunya, 2008; Yiiksel, 2011; Giindiiz, 2016). Bu okulun tam ismi Dersaadet
Dariilmuallimin-i Riigdiyesi’dir (Taser, 2010: 27). 1867 senesinde ise orta dereceli egitim
kurumlaria matematik 6gretebilecek dgretmen yetistirmek icin Harp Okulu’ndan mezun olan

kisilerden uygun olanlar i¢in ‘Hoca Siifi’ isminde bir grup olusturulmustur (Ceyhan, 1997:
23).

Okula ilk olarak “Bas Hoca” unvaniyla Denizlili Yahya Efendi isminde oldukga bilgili ve yasca
biiyiik bir miiderris idareci olarak atanmis ve 1850 yilinin Agustos ayina dek de bu gorevi icra
etmistir (Akyliz, 2012: 177). Okulun daha isler hale gelmesi ve daha kaliteli muallimler
yetistirilmesi adina, parlak 6grencilik yasami bulunan ve memuriyetinin baslangicindan bu
yana maarif biirokrasisinde gorev yapan Ahmet Cevdet Pasa miidiir olmustur (Giindiiz, 2016:
232). Dariilmuallimin’deki biiyiik degisiklikler Ahmet Cevdet Pasa'nin miidiirliigii doneminde
olmustur. Ahmet Cevdet Pasa'nin hazirlamis oldugu 6gretmen okulunun ilk tiiztigiinde, okula
sinav yapilarak 0grenci kabul edilmesi, 6grenci sayisinin yirmiyle sinirlandirilmasi, okulun
ogrenim siiresinin 3 sene olarak saptanmasi, 0gretim programina tabi ve sosyal bilimlerin
diginda “6gretim yontemi” dersi konulmasi vb. gibi konular bir hitkme baglanmis ve bahsedilen
uygulamalar okulun Ogretim, egitim ve teskilat agisindan kurumsallagsmasinda biiyiik rol
ustlenmistir (Tasdemirci, 2002). Bu tiiziiglin, Tiirk egitim tarthinin 6gretmen yetistirme
deneyiminde biiyiik bir yeri bulunmaktadir. Tiizlikte getirilmis olan yenilikler ve ilkeler ele
alindig1 zaman Tiirkiye'de modern 6gretmenligin koklerinin Ahmet Cevdet Pasa sayesinde ¢cok
saglam esaslar {izerine insa edildigi goriiliir (Glindiiz, 2016: 238).

Ahmet Cevdet’in hazirlamis oldugu 6gretmen okulunun ilk tiiziigii dogrultusunda okulun
ogrenim siiresi 3 sene ve ders senesi ise agag1 yukari on ay olarak belirlenmistir. Dersler haftada
5 giin verilecektir. Program dogrultusunda bu siire zarfinda okutulacak olan dersler arasinda;
Usiil-i ifade ile Talim (Ders Verme ve Ogretim Metodu), Lisan-1 Farisi, Riyaziyat (Fenn-i hesap
ile gerekli olacak diizeyde Hendese), Mesaha (Alan hesaplama), Heyet (Astronomi) ve son
olarak Cografya sayilabilir (Oztiirk, 2005a: 214).
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Tablo4. Dariilmuallimin-i Riisdiye Subesi 1900 Y1ili Programi

Il. Sene

wn
[02)
>
)

Dersler
Kavaid ve imla
Usiil-1 Tedris
Insa

Arabi

Farisi
Fransizca
Hesap

Usiil-1 defteri
Cebir

Hendese
Hikmet
Mevalid
Cografya

Tarih

Hiisn-ii Hat
Resim

Ultim-1 Diniye
Toplam 2

Kaynak: (Taser, 2010: 102)

Dariilmuallimlerde uygulanmakta olan giinliik zaman ¢izelgesi asagidaki Tablo 2.de verilmistir.
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Tablo 5. Dariilmualliminlerde Uygulanan Bir Giinlik Zaman Cizelgesi

Saat Yapilacaklar
6:30 Kalkisg
7:00 Miitdlaa ve yoklama
8:00 Birinci ders
9:00 Ders fasilasi
9:15 Ikinci ders
10:20 Ucgiincii ders
11:20 Yemek, 6gle namazi, teneffiis
12:50 Dordiincii ders
. Terbiye-i bedeniye, spor oyunlari, resim, el isleri, gma ve musiki, ziraat
13:50 g . Do .
uygulamalari, dérdiincii senenin besinci dersi, namaz
18:00 Miitalda
19:00 Yemek ve namaz
20:00 Miitalda
22:00 Teneffiis ve namaz
22:30 Yatmak

Kaynak: (Tager, 2010: 96)

Yukarida bahsedilen kurum 1868 senesine gelene dek tek dgretmen okulu olma 6zelligini
tagirken 1868 yilinda ek olarak sibyan mekteplerine egitimci yetistirmek i¢in “Dartilmuallimin-
i Sibyan” kurulmustur. 1869 yilindaki Maarif-i Umumiye Nizamnamesi’nin ardindan ilgili
kurumlar riigsdiye, sibyan ve idadi subelerinin yer aldig1 Dariilmuallimin halini almis ve bunun
disinda Dariilmuallimat adinda da kiz 6gretmen okulu hizmete baslamistir. 1875 sonrasinda
ogretmen okullarinin Istanbul disindaki yerlerde de agilmaya baslandigi goriilmiis ve bu
okullarin say1s1 hizl1 bir sekilde yiikselmistir (Akyiiz, 2014; Oztiirk, 2005a; Yiiksel, 2011). 1913
senesinde riistiyelerin ilkokullar ile bir ¢at1 altinda toplanmasindan sonra, orta 6gretmen okulu
kavrami tarihe gomiilmiistiir (Tagsdemirci, 2002).
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2.3.  Dariilmuallimat (Kiz Ogretmen Okulu)

Sibyan mektepleri ile riistiyelere kadin muallim yetistirmek amaciyla kurulan Dartilmuallimat,
Safvet Pasa Onderliginde, Fransa’nin egitim sistemi Ornek kabul edilerek 26 Nisan 1870
tarihinde acilmistir. Safvet Pasa Onderliginde hazirlanmis olan 1869 yilina ait Maarif-i
Umumiye Nizamnamesi 1s18inda agilmasi kararlastirilan okul, sibyan ile riistiye ismi ile iKi
farkli subeye ve subelerden her biri, Miislim ile gayrimiislim sibyan mektepleri ile riisdiyelerine
ogretmen yetistiren iki boliimden olusmustur (Oztiirk, 2007: 11). Ayrica 1870 yilinda Selim
Sabit Efendi tarafindan Sibyan Okulu 6gretmenlerine ogretim yontemlerini 6gretmek icin
“Rehriima-yti Muallim-i Sibyan” adli eser yayimlayarak 6gretmen egitiminde bir eksik daha
tamamlanmaya calisilmistir. Kisa bir slire zarfinda tarihler 1890 yilim gosterdiginde,
Dariilmuallimin say1s1 40'a erismis ve ayrica Istanbul disinda Bursa, Sivas, Konya, Bosna, Girit,
Trabzon, Kastamonu, Edirne, Amasya, Kudiis vb. gibi illerde de 6gretmen okullar1 goriiliir hale
gelmistir (Kaya, 2009: 185). Dartilmuallim ile Dariilmuallimat’tan mezun olanlar her gegen giin
sayilar1 fazlalasan Erkek ile Kiz Riistiyelerine dahi yetemez durumdayken 1300 (1883) yilindan
sonra idadilerin biiylik oranda agilmasina 6zen gdsterilmesi muallim sorununu zor bir duruma
sokmustur. 1316 (1900) senesinde Istanbul’da acilmis olan Dariilfiinin’dan mezun olanlara da
muallimlik meslegi gosterilse de bu kisilerin sayis1 oldukga yetersiz kalmistir (Ergin,1997:
171).

1916°da Istanbul Dariilmuallim’inde, Dariilmuallimin ve Dariilmuallimat mezunlarini 2 sene
daha fazla okutarak miifettis ve 0gretmen okullarina 6gretmen yetistirmek adina hazirlik
siiflariin agilmasi kararlagtirilmig, bu ¢alisma okullarin denetimi ve eksiklerinin belirlenmesi
icin 6nemli adim olmustur (Koger, 1967: 9).

2.3.1. Dariilmuallimatta Uygulanan Programlar

Dariilmuallimatlarin Sibyan subesinin belirlenen 6gretim siiresi iki sene, riisdiye subesinde ise
bu stire li¢ senedir. Asagida bu subelerde verilen dersler gosterilmistir:

Tablo 6. Dariilmuallimat Sibyan ve Riisdiye Subesinde Okutulan Dersler

Sibyan Subesindeki Dersler Riisdiye Subesindeki Dersler
Mebadi-i Ulum-1 Diniye Mevadd-1 Ulum-1 Diniye

Kavaid-i Lisan-1 Osmani ile Kitabet Kavaid-i Lisan-1 Osmani ve Insa
Usul-i Talimi Arabi ve Farisi

Her cemaatin kendi dili Her cemaatin kendi dili

Risale-i Ahlak [lm-i Ahlak

Hesap ile Defter Tutma Usulu Tedbir-i Menzil

Tarih-i Osmani, Tarihgi

Cografyaci Cografyaci

Malumat-1 Nafia Mebadi-i Ulum-1 Riyaziye ve Tabiiye
Dikis ve Nakis. Resim, Musiki, Enva-i Ameliyat-1 Hiyatiye.

Kaynak: (Kina, 2006: 81).

Tiirk kadini, Ikinci Mesrutiyet dénemine gelindiginde iilkenin kiiltiirel, toplumsal ve iktisadi
yasamina fiili olarak giris yapmis ancak tiim ¢abalara karsin, Dariilmuallimat tahmin edildigi
kadar gelisme kaydedememistir. Bu donemde okula atanacak olan miidiir ya da dgretmenlerin
cirkin ve yash olmalar1 kosulu aranmis, bu 6gretmenler okulun i¢ isleriyle hicbir sekilde
ilgilenememis, okulun miidiirii ya da 6gretmenleri okulun disinda, ayr1 bir binada oturmus,
okula yalnizca ders vermek amaciyla gelmis ve ayrica sinifa giris-¢ikislart da kadin refakatgiler
nezaretinde yapmiglardir. (Kina, 2006: 81).

Bunun disinda okullardaki egitim diisiik seviyede olup okulda pedagoji dersleri de
bulunmuyordu. Bu eksikligi fark eden Sati Bey ile Halide Edip (Adivar), Kiz Muallim
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Okulu’nun kokli bir reforma ihtiyact oldugunu sdylemis ve bu reformlarin zaman gegmeden
yapilmasini istemistir. Nihayetinde 1910-1911 6gretim yilindan itibaren Dariilmuallimat’ta
birtakim reformlar gériilmeye baslanmistir. ilk etapta giindiizlii okul yatil1 hale déniistiiriilmis,
Medeni Bilgiler dersi 6gretim programina dahil edilmis ve 1913-1914 doneminde 6gretmen
olacak kisilerin uygulamali 6grenim gorebilmeleri adina Uygulama Okulu faaliyete baglamistir.
1914-1915 senelerinden sonra Kiz Muallim Okulu kiz genel egitim kurumlarma 6gretmen
yetistirmesinin yaninda kiz mesleki egitim kurumlarina da Ogretmen ya da ydnetici
yetistirmistir. Bunun disinda Kiz Muallim Okulu’nda kizlarin hem nitelikli bir 6gretmen ya da
egitimci olarak yetismesine hassasiyet gosterilmis hem de ev kadini olarak yetismelerine dikkat
edilmistir (Tasdemirci, 2002: 159-160).

1915 senesinde yayinlanmis olan “Dariilmuallimin ve Dariilmuallimat Nizamnamesi”yle ilgili
okullara “Ali” boliim acilmis ve bu sekilde orta ile yiiksekdgretim kurumlarina 6gretmen
yetistirme gorevi de verilmistir. Cumhuriyetle beraber 1 Eyliil 1924 tarihinden itibaren
Dariilmuallim’lerin ve Darlilmuallimat’larin ismi siras1 ile Erkek Muallim Mektebi ve Kiz
Muallim Mektebi seklinde degistirilmistir. 1935 yilindan sonraki donemde ise bahsi gegen
okullarin tiimii Ogretmen Okulu ismini almustir (Oztiirk, 2007).

2.4.  Dariilmuallimin-i Aliye (Yiiksek Ogretmen Okulu)

Fransa egitim sisteminde kullanilan model ile o6rtiisecek bicimde tekrar diizenlenmis olan 1869
yilindaki “Maarif-i Umumiye Nizamnamesi” Osmanli egitim sisteminin, hem ilk hem orta hem
de yiiksekdgretimden meydana gelen, ili¢ asamali bir egitim sistemine doniismesini
ongormekteydi. Bu dogrultuda, istanbul'da agilacak olan bir Dariilmuallimin-i Kebir, ilk ve orta
Ogretime, yani riisdiye, idadiye ile sultaniyelerin Ogretmen ihtiyacin1 giderecekti.
Dariilmuallimin-i Sibyan ise, bu orgiitiin disarisinda kalmakla birlikte, idarl agidan ilgili
kuruma bagli olacakti. Bahsedilen durum fazlaca ileri bir fikirdir ve gilinlimiizdeki egitim
fakiiltelerine benzer sekilde, yiiksekdgretim disinda bir kurumun biitiin 6gretim basamaklarina
ogretmen yetistirmesini bir hiikkme baglamistir. Nihayet Dariilmuallimin-i Kebir, sibyan,
risdiye ve idadi subelerinden ibaret sekilde, 1874 senesinde faaliyete baslamis ancak sonraki
senelerde, Sibyan subesi, genellikle 6zerk veya bagimsiz sekilde ¢aligsmalarmi yiiriitmiistiir.
Dariilmuallimin-i Kebir, belirli bir siire gegtikten sonra Dariilmuallimin-i Aliye ismini ald1. 3
Kasim 1891°de Istanbul'da agilan Dariilmuallimin-i Ali’ye ortadgretim diizeyindeki kurumlara
ogretmen yetistirmekle gorevli olan yiiksek 6gretmen okulunun temelleri olarak kabul edilir.
1908 senesinden sonra ilgili okulun 6grencileri 6zel bir alan ile alakali dersleri tiniversitenin bu
alan ile alakali olan fakiiltelerinde almaya baslamistir (Koger, 1967: 7).

Ogretmen okullarinda 1874 senesinde yer alan dersler asagidaki Tablo 5'te gdsterilmistir.
Tablo 7.1874'de Ogretmen Okullarindaki Dersler
Dariilmualimin-i Sibyan (2 y1l)  Dariilmualimin-i Riisdiye(3 y1l)  idadi Subesi (3 Y1l)

Usul-i Tedrisiye Maa Terciime, Arabi Hesap
Lisan-1 Tiirki ve Imla Farisi Muamelat ve Usul-i Defteri
Tenasiibe kadar hesap HesapLI Cebir
Mubhtasar Tarih-i Osmani Cebir MantikLI
Muhtasar Cografya Hendese Tarih-i Umumi ve Osmani
Mebad-i Hendese ve Mesaha TarihCl Lisan-1 Ecnebi
Farisi CografyaCl Hiisn-i Hat
Yazim Imla ResimLI
InsaAT Insa-i Tiirk-i
Rik’a Ilm-i Belagat
ResimLI Hendese
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Miisellesat-1 Miisteviye
Kozmografya Mebadi-i Ulum-1
Terbiye Hifzisihha

Kaynak: (Akytiz, 1999: 16).

Dariilmuallimin -i Aliye subesi 1900 yil1 programi Tablo 6’da verilmistir.
Tablo 8. Dariilmuallimin-i Aliye Subesi Programi (1900)

Dersler Birinci sene ikinci sene Uciincii sene
Ulim-1 Diniye Serh-i Akaid 1 1
Edebiyat-1 Osmani 1
Kitabet-i Resmiye

Usfil-1 Tedrisi

Edebiyat-1 Arabiye

Edebiyat-1 Farisiye

Fransizcasi

Hesapli

Usul-1 Defterim

Cebir-i Adi ve Ali

Hendeseli

Miisellesat

Tersimat-1 Riyaziye
Kozmografya

Makineli

Hikmet-i Tabiye

Mevalid-i Salise

Cografya-y1 Umumi ve Umrani
Tarih-i Umumi ve Osmaniye
Kimyaci

Kavanin

ilm-i Servet

Toplami1

Kaynak: (Taser, 2010: 105).

1915 senesinde tekrardan yapilanmis olan ilgili kurum; Thzari, ibtidai ve Ali béliimlerinde
olusmustur. Bu yapist ile ilk ve ortadgretimin biitliin basamaklarina tek cat1 altinda 6gretmen
yetistiren kurum olma niteligini tekrar elde etmistir (Tasdemirci, 2002; Oztiirk, 2007: 20;
Akytiz, 2009).

Ali boliimii, sultani yani bir baska adu ile lise 6gretmeni yetistirmek ile gorevliydi. Ali kismmin
alan dersleri ve Dariilfun(in programlarinda bulunan dersler ayniydi. Ogrenciler ilgili dersleri,

Dariilfuntin’dan aliyor, son smifa geldiklerinde ise “tatbikat devresine” ayriliyorlardi. Bu
boliim, esasinda Ogretmen olacak kisilerin pedagojik formasyon edinmelerine iliskindir.
Tatbikat doneminde egitim uygulamali ya da teorik seklinde, ikiye ayriliyordu. Bu kollardan
biri olan teorik boliimiinde; okul 6rgiitii, egitim tarihi ve okul programlari, sultani programlar
ve 0gretim metotlari, disiplin, sinif idaresi vb. gibi konular vardi. Uygulama kismi ise, Maarif
Nezareti'nin saptayacagi bir okul ¢atist altinda egitim siirecine fiili olarak katilmak suretiyle
gerceklestiriliyordu (Oztiirk, 2005a: 218; Akyiiz, 2009).

Yiiksek Ogretmen Okulu’nun yasaminda koklii degisiklikler, 1909 ile 1912 seneleri arasi
donemde miidiirliik yapan Sati1 Bey tarafindan hayata gecirilmistir. Miidiir Sat1 Bey okulun
programlarina genel kiiltiir ve bilgi derslerinin disinda resim, beden egitimi ve 6gretmenlik
mesleki formasyon derslerini de dahil etmistir. Okula ¢agdas arag-gerec olarak kara tahta,
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tebesir, silgi, kiire ve harita gelmis; okulda ¢agdas 6gretim yontemleri bulunan gezi-gdzlem
incelemeleri, laboratuvar faaliyetleri baslatilmis; okul biinyesinde miize, kiitliphane ve
Uygulama Okulu agilmistir. Bunun disinda 6grencilik ile alakasi bulunmayanlar bir imtihan
yapilarak ayiklanmis, niteliksiz 6gretmenlerin okul ile baglantisi kesilmis, O0gretmen ve
Ogrencilerin kiltiir ve bilgi seviyelerinin daha {istlere tasinmasi adina "Dariilmuallimin
Konferanslar1” serisi baglatilmis ve ayrica Tedrisat Mecmuasi yayin hayatina baglamistir. Tiirk
aydinlariin "Tiirk Frobel”1 seklinde adlandirdigi Istanbul Dariilmuallimin-i, Sati Bey
doneminde Avrupa’nin belli bash 6gretmen okullarindan biri olmustur. Sati Bey bu siirecte,
okulda bulunan kalitesiz 6gretmenleri ayiklamis ve sonrasinda oldukea giiglii ve nitelikli bir
egitim kadrosu hazirlamistir. Ilgili kadroda; Fazil Ahmet, Hamdullah Suphi, Tevfik Fikret,
Rusen Esref, Muallim Cevdet, Mustafa Suphi ve Ismail Hakki gibi isimler yer almigtir (Oztiirk,
2007: 25). Dariilmuallimin-1 Aliye, Cumhuriyet doneminde MEB’e baglanmis, tekrar
diizenlenmis ve Yiiksek Ogretmen Okulu halini almustir.

2.5. Ana Muallime Okulu (Ana Ogretmen Okulu)

Mesrutiyet’in ilan edilmesinden 6nce, bazi illerde 6zel anaokullarinin agildig1 goriilmiis, resmi
nitelik tasiyan ilk anaokullariysa Balkan Savaglarinin ardindan agilmaya baslamis ve yaygin
hale gelmistir. Buna karsilik, ilgili ise hazirliksiz baslanmasindan ve anaokullarinda gorev
alacak kadin dgretmen yetistirilememis olmasindan dolayi, Tiirk anaokullarinda Musevi ve
Ermeni kadin 6gretmenler gorev almistir. Okullarin idarelerinden egitim ya da 6gretime kadar
hemen hemen her sey bu kisilerin sorumluluguna birakilmis ve hatta okullarda 6gretilecek olan
sark1 ya da siirler dahi bu kisilerce kaleme alinmistir. Artik bu kurumlarda Avrupa'da ¢oktan
terk edilmis, faydali olmayan pek ¢ok anlayis ve metodun kullanimi s6z konusu hale gelmistir
(Akytiz, 1996).

Anaokuluna 6gretmen yetistirme konusunda ilk deneme, 1913-1914 aras1 dénemde Istanbul
Kiz Ogretmen Okulu'nda acilmis olan “Ana Muallime Mektebi’dir. Okulun programi genel
manada cocuklara cok kiigiikk yaslardan itibaren dini agidan iyi bir egitim sunabilecek
ogretmenleri yetistirme temeline dayanmaktaydi. Acilmis oldugu sene, 15 yatili iicretsiz ve 8
giindiizlii iicretsiz Miisliiman kiz 6grenci kaydedilmistir. Bu okula yalnizca kiz 6grencilerin
alimmasindan dolay1 anaokulu 6gretmenligi, bugiinden ayr olarak yalnizca kadinlar ile ortiisen
bir meslek gibi kabul edilmistir (Oztiirk, 2007).

Ogretim siiresi bir sene olan bu okul, ii¢ sene boyunca mezun vermeye devam etmis ve 370 tane
anaokulu 0gretmeni yetistirmesinin ardindan tilkenin igerisinde oldugu 6zel durum sebebiyle
ve gereksinimden ¢ok anaokulu 6gretmeni yetistirdigi gerekgesi ile kapatilmis ve ilgili program
Tiirk egitim gegmisinde Anaokulu Ogretmeni yetistirmede ilk hamle olmustur. Tiirkiye,
Cumhuriyet zamaninda 80 tane anaokulu, bu kurumlarda gérev alan 136 tane 6gretmen ve son
olarak 5880 tane dgrenciyle girmistir (Akyiiz, 1996; Oztiirk, 2005b: 58-59). Ankara'da 1927
yilinda Ana Muallim Mektebi agilmis. Bahsedilen kurum, 1930-31 aras1 dénemde Istanbul Kiz
Ogretmen Okulu’na nakledilmis; dgrenim siiresi iki sene olan okul belirli bir zaman gectikten
sonra kapanmistir. (Oktay, 1983: 5).

2.5.1. Ana Muallime Okulu’nda Uygulanan Programlar

Ana Muallime Mektebi’nde bulunan ders programi: Frobel Tedrisat1,?> Terbiye ve El Islerinin
Nazari Kismi, imla, Kiraat, Ulum-i Tabiye (doga bilimleri, botanik, hayvan bilimi, madenler
ile alakal1 belli bash bilgiler, insan viicudu ile alakali kisa bilgiler ile son olarak ¢ocuk sagligi
ile alakali gesitli bilgiler), Hifzissithha, Hesap, Geometriye Girig, Miizik ile Piyano, Osmanl

2 Okul 6ncesi egitimin gerekliligine inanan Alman egitimci Friedrich Wilhelm Froebel’dir. Froebel, 1840 yilinda
Almanya’da “Kindergarten’ (Cocuk Bahgesi) adini verdigi ilk anaokulunu agmustir.
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tarihi ve Cografyasi, Beden Egitimi ile Ders Uygulamalari, Ilm-i ruh-1 etfal gibi derslerden
meydana gelmekteydi (Akyiiz, 1997). Bu okuldaki ders programi asagida verilmistir. Dersler:
[lm-i ahval-i ruh, Fenn-i terbiye, El islerinin nazari boliimii, Hesap, Hendese, Gina ile piyano,
Tarih-i Osmani, Tiirk¢e, Ulum-1 tabiye, Hifzisihha, Cografya-1 Osmani, Terbiye-i Bedeniye,
Tatbikat Resim. (Taser, 2010: 128).

2.6. Milli Miicadele Dénemi’nde Ogretmen Yetistirme

1920’de Ankara’da kurulan yeni hilkkimet zamaninda iilke iggallere kars1 bir savunma siirecinde
idi. Yaklasik ti¢ yi1l siiren bu donemde Mustafa Kemal Pasa, askeri zafere ulasma yollar
ararken, firsat bulduk¢a yeni kurulacak devletin milli egitim politikalariyla ilgili diisiincelerini
de belirtmistir. Bu diisiincelerini ilk hiikimet programinda, meclis konugmalarinda ve Sakarya
Meydan Savasi sirasinda diizenledigi Maarif Kongresi’'nde dile getirmistir. Biiyiik Millet
Meclisi’nin kurulmasini takip eden siiregte 2 Mayis 1920 tarihinde Maarif Vekaleti kurularak,
okullarin mali yiikleri vergiler yoluyla hafifletilmek istenmistir (Binbasioglu, 1995: 173). 8
Mart 1923 tarihinde kabul edilmis olan bir kanun ile 6gretmen okullarinin 1 Eylil 1923
tarihinden itibaren genel biitceye dahil edilmesi ve direkt olarak Maarif Vekaleti tarafindan
yonetimi saglanmistir (Ceyhan, 1992: 65). Bdylece 0gretmen okullarinin, yerel idarelerin
elinden alinarak Maarif Vekaleti’ne baglanmasi, giderlerinin ve dgretmen maaslarinin genel
biitceden karsilanabilecegi diisiiniilmiistiir. ilkokul 6gretmenlerine muhtelif ders vasitalari
hakkinda esasli bilgiler vermek iizere Bakanlik binasi i¢inde zengin bir Okul Miizesi viicuda
getirildigi gibi ayrica ders vasitalari sergisi de acilmistir. Daha sonra Devlet Demiryollari
Idaresi’nden Bakanlik i¢in ayrilan vagonlarda seyyar bir sergi tesis olunarak yeni ders ve
terbiye vasitalar1 sergilenmistir. Demiryolu ugragi olan yerlerde 6gretmenlere bu vasitalar
gosterildigi gibi ayrica miitehassislar tarafindan konferanslar da tertip edilmistir (Ergin, 1997:
182).

Milli Miicadele’nin basinda vatanin isgale ugrayan kisimlarinda bulunan Dartilmuallimin ve
Dariilmuallimat’lar ya kapatilmis ya da isgal giiclerinin kontroliine gecerek egitim ve 6gretime
devam etmis veya binalar farkli amaglar i¢in kullanilmistir. Eyliil 1923 tarihinde ilk Milli
Egitim Bakami olan Ismail Safa Tiirkiye Biiyiik Millet Meclisi'nde yapmis oldugu bir
konusmada Kaliteli dgretmen problemi yasandigini sdylemistir (Milli Egitim Ilgili Soylev, 240).
Ornegin; Edirne’de bulunan Dariilmuallimin’de derslerin bazilar1 Yunanca verilmis, tarih
dersine siirlama getirilmis ve okulun bazi boliimlerine Yunan gé¢cmenler yerlestirilmistir.
TBMM’nin egemenliginde olan bazi 6gretmen okullari ise savas donemi olmasi sebebiyle
kaynak yetersizliginden kapatilmistir. Ankara’da bu sebepten kapatilan okul ise tepkiler
iizerine, genel biitceden masraflari karsilanmak suretiyle yeniden agilmistir. Kaynak tiikenince
bir daha kapatilmak zorunda kalinan okul Milli Miicadele sonunda tekrar agilmistir. Tasradaki
bir¢ok okulun akibeti de bu sekilde olmustur. Bu okullarin binalar1 da savas siiresince zaman
zaman idari ve askeri amach kullanilmistir. Isgal edilmeyen bolgelerdeki dgretmen okullar ise
fiziki yapilari ve egitim-6gretim bakimindan oldukca yetersiz kalmislardir. Istanbul’daki
okullarin durumu da tagradakilerden farksiz degildir.

Ogretmen okullarmin 1slah1 meselesiyle ilgili dikkat gekilen gerekgelerden biri bu okullarin
niceliklerinin niteliklerinden fazla olmasi meselesidir. Mevcut ¢ok sayidaki 6gretmen
okullarinin yerine Mintika Okullar1 denen ve belli yerlerde kurulacak az sayida, modern ve
biiyiik 6gretmen okullarinin agilmasi meselesi Meclis’in ilk donemlerinde tartisilan konulardan
biri olmustur. Vilayetlerin bu okullarin masrafini karsilayabilmesi olduk¢a zordur. Bu goriisii
savunanlara gore her vilayette okul acilmasini gerektirecek kadar 6grenci mevcut degildir.
Birkag¢ vilayetin 6grencileri belli mintikalarda kurulacak 6gretmen okullarinda toplanmali
gorlisiinde birlesmislerdir. Bir diger dikkat c¢ekici nokta da Ogretmen okullarmin
gelistirilmesinden ziyade bu okullarin kaldirilarak idadiden mezun olan 6grencilerin bir yil
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mesleki staj gordiikten sonra 6gretmen olarak atanmasina iliskin olan goriistiir (Oztiirk, 1996:
39-47).

Mintika 6gretmen okullar1 agma fikriyle ilgili girisimler 1923 yil1 bagindan itibaren baslamstir.
Donemin Maarif Vekili ismail Sefa (Ozler) Bey (05.11.1922- 27.10.1923) (Binbasioglu, 1995:
176) 15 mintika okulunun agilmasina karar verildigini 3 Ocak 1923 tarihinde verdigi bir
demegte aciklamistir. 1925°te Maarif Vekaleti Mecmuasi’nin ilk sayisinda yayimlanacak olan
ve sonradan “Maarif- i Misak” denilecek olan bu genelge ile 6gretmenlere nasil yurttaglar
yetistirecekleri hakkinda yol gosterilerek milli egitimin temelleri atilmistir. Boylece donemin
sartlarina gore biiyiikk bir boliimii kirsalda yasayan halkin yerinde egitilmesi amaglanmigtir
(Binbasioglu, 1995: 177).

3. ATATURK DONEMi’NDE OGRETMEN YETiSTiRME CALISMALARI

1923’te Tiirkiye Cumhuriyeti’nin kurulmasiyla Osmanli’nin egitim anlayisinda 6nemli
degisimler yasanmig; bu dogrultuda egitim programlarinda ve uygulamalarinda yeni
diizenlemelere de gidilmistir. 20 Mart 1926 tarihinde Milli Egitim Bakani olan Mustafa
Necati'nin Meclis’te "Bakanlik Merkez Kanun Tasaris1" goriistiliitken yapmis oldugu
konugmada egitim Orgiitiiniin diizeltilmesi adina ilk olarak diisiiniilecek problemin 6gretmen
yetistirmek oldugunu sdylemistir (R. Inan. 1980. 71). Bu durum savastan yeni ¢ikmis bir
milletin 6gretmen ordusuyla kalkinmasinin mecburi oldugunu gostermistir. Cephede kazanilan
basarinin kalict olmast i¢in asil vazife irfan ordusuna, yani &gretmenlere Onemli goérev
diismektedir. Ogretmen Okullari'nda yetisen Ogretmenler ile ilkokullardaki 6gretmen
kadrolarinin kisa bir siire zarfinda doldurulmasini imkansiz olarak goren ilgili bakanlik liseyi
bitirenler i¢in tatil donemlerinde (A) kursu ismi ile bazi kurslar agmistir. Bahsedilen kurslarda;
liseyi bitiren kisilere Pedagoji, Psikoloji, Tedris Usulii ile Tatbikat dersleri verilerek bu
ogrenciler kendi kendilerine meslege hazirlanmistir. Cumhuriyet doneminde ilkokul
ogretmenlerinin diizeyi dikkati cezbedecek 6lciide artmistir. Ote yandan dgretmenler arasinda
gorevinin ehli olmadig1 denetimler ile yapilan devlet sinavlari sonucunda belirlenenler tasfiye
edilmis ve ayrica var olan ilkokul 6gretmenlerine hemen hemen her yerde yeni kurslar acilarak
ogretmenler yeni tedris ve terbiye usulleri hakkinda aydinlatilmistir (Ergin, 1997: 182).

Milli egitim politikasindaki diizenlemeleri Cumhuriyet’in ilk yillarinda yayinlanan diger
iyilestirmeler izlemis, 6gretmenin her derste Cumhuriyet’in gereklerini ve ulusal amaci daima
g6z Onlinde bulundurmas: istenmistir. 1924°te “Elifba Kongresi” adi1 verilen toplantida ilk
okuma ve yazma 6gretimi {izerinde durulmus; 3 Mart 1924 tarihinde Tevhid-i Tedrisat Yasasi
(Ogretimde Birlik Kanunu) kabul edilerek mektep-medrese ikiliginin ortadan kaldirilmasi
hedeflenmistir. 1928’te ise yeni harflerin kabuliiyle Millet Mektepleri uygulamasi baslatilmigtir
(Binbasioglu, 1995: 178).

[saret edilen bu diizenlemeler ve bu yondeki uygulamalarla Cumhuriyet Dénemi’nin egitim
anlayisi, cumhuriyet¢i, milliyet¢i, halkci, laik, devletci, inkilapgir vatandaslar yetistirmeyi
amaglamistir. Cocuklarin milliyet¢i olarak yetistirilmesi ve onlara okulu sevdirilmesi,
sosyallestirilmeleri, sistemin devaminin saglanmasi ve isaret ettigi degerlerin vatandaslara
kazandirilmasi islevi 6n planda tutulmustur (Celebi ve Asan, 2013: 144).

23 Nisan 1924 tarihinde toplanan Ikinci Bilim Kurulu’nun toplantisinda muallim okullarinin
programlarinda radikal degisiklikler yapilmistir (Oz, 2014: 190). Muallim okullarinin egitim
stiresi ise dort seneden bes seneye ¢ikarilmis ve kiz ile erkek muallim okullarinin programlari
standartlastirilmistir (Irmak, 1984: 165). Edebiyat ve sosyal bilimler derslerinin saatleri
azaltilmis, fen bilimleri ders saatleri artirllmistir. Yine ayn sekilde, Divan Edebiyati konulari
azaltilmis, yeni edebiyat ile ilgili konular artirilmistir. Bati edebiyati konularina da yer
verilmistir. Bununla beraber Tiirk dili ve Tiirk tarihinin 6gretimine de 6nem verilmistir. Milli
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Miicadele ve Cumhuriyet’i anlatan konular, okul programlarina dahil edilmistir. Ayrica yine bu
tarihte 439 Sayili Kanunla 6gretmenlik 6zel bir uzmanlik alani olan ve ihtisas gerektiren bir
meslek haline getirilmistir (Tasdemirci, 2002: 288).

(Calismalara 6nce kdyden, ilkokul cocuklarini egitecek 6gretmenlerin yetistirilmesi konusundan
baslanmistir. 1923-1938 yillar1 arasinda hiikiimetleri mesgul eden baslica sorunlardan biri,
Ogretmen ac1g1 meselesi olmustur (Sentiirk, 2013: 747-748). 1927 yilinda Denizli ile Kayseri’de
iki tane KOy Muallim Mektebi faaliyete baglamisg, 10 y1l sonra 1937°de kdy okullar1 6gretmen
ihtiyacin1 karsilamak icin biri Mahmudiye’de (Eskisehir), &biirii Kizilgullu’da (izmir) olmak
iizere iki egitmen kursu acilmistir. Bu ¢aligmalar, konuyla ilgili daha sonraki yillarda yapilacak
koklii girisimlerin de temelini olusturmustur. 13 Mart 1927 tarihinde "Orta Tedrisat Muallimleri
Yasast’' ¢ikmistir. Bu yasanin ilk maddesinde “Muallimlik devletin genel hizmetlerinden talim-
terbiye gorevini tstlenen, mertebelere ayrilmis olan bir meslektir” denilmistir (Resmi
Gazete,1927,608). 15 Mart 1927 tarihinde "Askeri Tedrisad’’dersi muallim okulu ve erkek
lisesinin programlarina eklenmistir (Tebligler Dergisi, 1927,14). Yiiriirliige girmis olan bir
yonetmelik ile MEB’in meslek okullarina muallim yetistirmek icin Avrupa'ya Ogrenci
yollayabilecegi ifade edilmistir. Milli Egitim Bakanligi 1927-1938 seneleri aras1 donemde
yurtdisina bahsedilen amag¢ dogrultusunda 133 6grenci yollamistir (Dogan, 370). Yurt digina
giden ilk 6grencilerin arasinda Mubhittin Sebati, Mahmut Ciida, Cezmi Rifki, Naci Ecer, Vildan
Asir Savasir, Cemil Sena Ongun, Ekrem Zeki Un, Burhan Toprak, Osman Horasanl, Sadi
Irmak, Necip Fazil Kisakiirek, Cevat Dereli, Suat Hayri Urgiiplii, Ali Miinip Karsan, Sefik
Akdik, Namdar Rahmi ve son olarak Necmi Bey gibi pek ¢ok isim bulunmaktadir.

Cumbhuriyet Donemi’nde ilkokulda egitim verecek oOgretmenlere olan gereksinim 1924
senesinde “ilk gretmen okulu”, 1926 senesinde “ilkokul Ogretmenligi Kurslar1”, 1927
senesinde “Ko&y Ogretmen Okullar”, 1935 senesinde “Koy ilk Muallim Mektebi”, 1940
senesinde ise “Kdy Enstitiileri” vb. kurumlar agilarak giderilmeye ¢alisilmistir. 16 Agustos 1928
tarihinde Istanbul'da Vali, Maarif Emini, Parti Miifettisi ve Maarif Miidiirii'nden meydana
gelen kurul yeni alfabenin yayilmasi adina muallimlerin yetistirilmesi, muallim okulunda kurs
baslatilmasi, miifettislerin koy ile ilgelere giderek muallimlere yeni alfabeyi Ogretmeleri
kararlastirlmistir (Inan, 1978: 58). Bu durum okuma yazma oraninin artmasini saglamistir ve
ogretmenler inkilaplarin en 6nemli uygulayicilari olmustur.

1934 senesinde Kiz Teknik Ogretmen Okullari'na meslek dersinde ders verebilecek
ogretmenler yetistirilmesi amactyla Kiz Enstitiileri’nin de {izerinde, egitim siiresi 2 sene olan
Kiz Teknik Ogretmen Okulu kurulmustur (Sakaoglu, 1992, 74).

3.1. Maarif Kongresi

1921 senesinde toplanmis olan Birinci Maarif Kongresi'nin Tiirk egitim tarthimiz igerisinde
oldukga biiyiik bir yeri bulunmaktadir. ilgili kongre hem okul hem de 6grenci sayisini, bu konu
ile alakali yapilacak calismalar1 saptamak ve egitime daha ulusal bir yon verebilmek i¢in
toplanmis olan bir kongredir. Egitim tarihimizde olduk¢a dénemli bir devrin baslangici olarak
kabul edilmesi gereken ilgili kongrede Mustafa Kemal Pasa; bilim, kiiltiir ve egitim alanindaki
fikirlerini, yapilacak devrimlerin temellerini, &gretmenlere yonelik ne gibi diisiinceleri
oldugunu ve Ogretmenlerden ne gibi beklentileri oldugunu aciklayan tarihi bir konusma
gerceklestirmistir.

Kongre kararlarin1 uygulayabilmek amaciyla ilk olarak, Milli Egitim Bakani1 olan Ismail Sefa
Bey, diinya genelindeki en Onemli egitimciler arasinda yer alan Amerika Kolombiya
Universitesi biinyesinde Profesér olan John Dewey’i 1923 yilinda egitim sistemini
degerlendirmesi amaciyla iilkemize davet etmistir. Bir sonraki Milli Egitim Bakan1 Vasif Cinar
zamaninda da hiikiimetin davetlisi konumunda iilkemize gelmis olan John Dewey, incelemeleri
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sonucunda 1924 tarihli raporunda, kdylere yonelik baska kdy muallim mekteplerine gerek
olduguna ve koy yasamui ile ortiisen egitim ile koy muallimi yetistirme hususuna deginmistir.
Dewey, koy okullarinda koyliilerin ve ciftcilerin ihtiyaglarinin esas alinmasini, aksi takdirde
uygulanacak Tiirk ulusal egitim sisteminin tilkenin gereksinimleriyle uyusamayacaginin altini
cizmistir (Dewey, 1939: 19). Ogretmenli mekteplerde gorev yapan dgretmenlerin miktar1, ayni
senenin istatistikleri 15181nda 14.760 olarak belirlenmistir. Bu say1, 1923-1924 aras1 doneme ait
istatistikler ile kiyaslandigi zaman, Ggretmen sayisindaki artisinin yaklasik olarak %60
civarinda oldugu goriilmektedir. Bu 14.760 6gretmenin 6.972 tanesi kdylerde, 7.788 tanesi ise
sehirlerde yer alan mekteplerde calismaktadir. Takriben dortte licii erkek, dortte biri kadindir.
Ilkokul dgretmenleri; ortaokul iizerine ii¢ yillik bir Ogretmen Okulu tahsili gérmek suretiyle
yetismektedir (Engin,1997: 457).

Cumhuriyet Donemi’nde John Dewey disinda 1925-1934 yillar1 arasinda Stiehler, Alfred
Kiihne, Omar Buyse, G. Frey, Dr. Oldenburg, C. R. Whittlesey, Albert Malche, Emst Egli,
Adolphe Ferriere, Berly Parker, Brehon Somervell, W. L. Wright, Brongt Watsted, O. F.
Gardner, Walker D. Hines, Edwin Walter Kremmerer, H.Alexandre Smith, Goldtwaite H. Dorr
ve Vaso Trivanovith’den meydana gelen Amerikan Heyeti davet edilerek Tiirk egitimi
hakkinda raporlar alinmistir. Donemin Egitim Bakani Mustafa Necati Bey (20.12.1925-
01.01.1929), uzmanlarin tavsiyelerinin uygulanmasi i¢in biiylik ¢aba harcamistir. Modern
egitim diislinceleri ve Bati {ilkelerinin egitim sistemlerini konu edinen makale ve kitaplar
yaymlanmistir. Ornegin Maarif Vekaleti Mecmuasi'nda Ingiltere, Almanya, italya, Rusya,
Danimarka, Bulgaristan, Estonya, Cekoslovakya, Japonya, Fransa ve Ermenistan gibi ¢esitli
devletlerin egitim sistemleri ile alakali raporlar, makaleler yaymlanmistir. Bunun disinda ABD,
Almanya, Bulgaristan, Meksika ve Fransa gibi devletlerin egitim sistemlerini anlatan eserler
yaymlanmis ve ¢agdas egitim akimlarini konu alan ¢ok sayida eser Tiirk¢eye cevrilmistir.
Ceviri faaliyetlerinde Sovyet Rusya kaynakli kitap yaymlanmamissa da Sovyet Rusya’da
egitim sistemi hakkinda bakanligin kendi mecmuasinda dikkati ¢ekecek l¢iide makale ve rapor
yayinlanmisg, 6gretmen okullar1 ve liselerin kiitiiphanelerine bunlardan birer tane gondermistir
(Tasdemirci, 2002: 289-291).

3.2. Koy Muallim Mektepleri, Koy Ogretmen Okullar1 ve Kéy Egitmen Kurslar

1926 tarihinde 789 Sayili Maarif Teskilatina Iliskin Yasa ile ilkokullar, kdy ve sehir ilkokullart;
ogretmen okullariysa sehir ve kdy ilk 6gretmen okullart seklinde ikiye kola ayrilmistir. Koy
okullarina egitmen yetistirmek adina da Kayseri ile Denizli’de iki adet kdy muallim mektebi
faaliyete gecmistir. Bunlar parasiz yatili kdy okullaridir. Amag¢ kdylerin sorunlarina care
bulmaktir. Bu okullar ilkokul mezunu kdy ve sehir ¢ocuklarini giris sinaviyla alip onlara iig
yillik egitim vererek yetistirecek; bu okullardan mezun olanlar 5 yillik zorunlu hizmetlerini
kdyde gecirdikten sonra sehir 6gretmen okullarina girip basarili olurlarsa da sehir ilkokullarina
atanabileceklerdi. Fakat Mustafa Necati Bey’in 1929 yilindaki 6liimii sonucunda bu tesebbiis
gelisememis ve bu okullar kapanmistir (Kaya, 1984: 186-187).

Saffet Arikan, ordudan nasil faydalanilacagiyla ilgili olarak, onbasi ve ¢avuslardan nitelikli
olanlarin toplanip Tarim Bakanligi’yla is birligi yapilarak yedi-sekiz aylik kurslardan
gecirilecegini, sec¢ilen kisilerin kdylilye okuma-yazma ve basit hesaplar 6gretmekle, Tiirk tarih
ve cografyasi ile alakali kisa ve kalic1 bilgi vermekle, hayat bilgisi ve ziraatla ilgili uygulamali
egitim vermekle gorevlendirileceklerini agiklamistir (Sar1 ve Uz, 2017: 35). Bu kisilerin
denetlenmesi i¢in de 8-10 kdy icin birer gezici basdgretmen tayin edilecegini; bu kisilerin,
onbas1 ve cavuslarin veremeyecegi dersleri oradaki Ogrencilere ve halka anlatacaklarini
belirtmistir (Korkmaz ve ark., 2013: 159). Boylece Tiirk ordusundan faydalanilarak 1928’den
1935 senesine dek gecen siire zarfinda okuma-yazma sorunu biiylik oranda ¢oziime
kavusturulmustur. Askere giden gengler, askerligin bitiminde okuma ve yazma &gretilmis bir
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sekilde kdylerine gonderilmis; bu gengler, ¢ocuklara ve genglere okuma-yazma 6gretmislerdir
(Ergtin, 1987: 12).

1937 yilinda birincisi Izmir Kizilgullu’da digeri ise Eskisehir-Cifteler’de olmak iizere iki
ogretmen okulu agilarak kdy 6gretmen okullarina bir tiir geri doniis yapilmistir. Daha sonra,
Edirne-Liileburgaz-Kepirtepe (1938) ve Kastamonu-Golkoy (1939)’de iki kdy 6gretmen okulu
daha agilmis olup bir sene sonrasinda Koy Enstitiileri’ne doniisecek olan toplam dort koy
ogretmen okulu hizmete girmistir. Bu okullarda her giin 6gleden 6nce dort, 6gleden sonra iki
saat ders verilmistir. Bu okullarda egitim "Ameliyat ve Nazariyat"a (uygulama ve teori)
ayriliyordu. ilgili calismalar, elisi, tarim, doga gdzlemleri ve inceleme gezileri ile alakaliyds.
Okulda gorev alan doktor, ilkyardim ya da salgin hastaliklara yonelik as1 pratikleri hakkinda
bilgi veriyor ve bu egitimi alanlara bir "as1 yapma belgesi" veriyordu. Koy Ogretmen Mektebi
bakildigi zaman o donem halk belki de i¢in en faydali olan egitim kurumudur. Fakat bahsi gecen
okullardan Kayseri'de bulunan okul 1932’de Denizli'de olan okul ise 1933’te ilkdgretmen
Okuluna déniistiiriilerek kapatilmistir. ilgili bakanlik 1937 senesinde bu konuyu tekrar acarak
Egitmen Yurtlar1 ismi ile bir teskilat planlanustir. Eskisehir (Mahmudiye) ve Izmir
(Kizilgullu)’de birer okul agilmis olup 1937°de bolge Gezici Basogretmenligi kurulmustur.
Boylelikle 3238 sayili Koy Egitmenleri Yasasi(Resmi Gazete,1937,3639) ile bir memurluk
getirilmistir (M.E.B. TTK, 15) Bu okullar biinyesinde ii¢ sinifli kdylerdeki ilkokullardan
gelecek olan ¢ocuklara yonelik 4. ve 5. siniflar da bulunmaktadir. Esas {i¢ sinif ortaokul dengi
meslek okuludur. Bu okullarda, kdy yasaminda ihtiya¢ duyulacak insaatcilik, kooperatif¢ilik ve
demircilik gibi programlar uygulamaya baslanmistir. Bu okullar1 bitirenler, basar1 seviyeleri
dogrultusunda liseye ya da ilkdgretmen okullarina gidebilmistir. (Yiicel, 1993: 4-8).

3.3. Orta Muallim Mektebi

Cumhuriyet Donemi’nde egitimle ilgili dnemli atilimlar oldugu gibi, Orta Muallim Mektebi nin
acilmas1 en 6nemli somut adimlardan birisidir. Bu somut adimin atilmast dénemin Milli Egitim
Bakan1 Mustafa Necati Bey doneminde olmustur. 22 Mart 1926 tarih ve 789 Sayili Teskilat
Yasast (Resmi Ceride, 1926) ile 6gretmen okullar1 agilmaya baslanmistir. 1926 yil1 biitcesine
Orta Muallim Mektebi i¢in 6denek konmus, hazirliklara 1926 Nisan’inda baglanmustir.
Ortaokullarda her yil miiracaat eden talebenin gittikge artmasi nedeniyle, Bakanlik ortaokul
ogretmenleri yetistirmek iizere ayrica tedbirler almaya mecbur olmustur. ilk 6gretmen
okullarindan ¢ikarak meslekte muvaffak olduklar tespit edilmis olan ilkokul 6gretmenleri
arasinda yazili ve s6zlii sinavlar neticesinde secilmis olanlar Gazi Terbiye Enstitiisii’nde bir
senelik bir kursa tabi tutulmus ve bu kurs neticesinde muvaffak olanlar ortaokul 6gretmenligine
tayin olunmustur (Ergin, 1997: 183).

Cumhuriyet devrinde orta dgretim miiesseselerine 6gretmen yetistirilmesine bilhassa onem
verilmigstir. Ortaokullarda 6gretmen yetistirmek iizere Ankara’da en modern ders vasitalar ile
donatilmis olan Gazi Terbiye Enstitiisii agilmistir. Evvela Konya’da Orta Muallim adi altinda
acillan bu okul Ankara’da Gazi Terbiye Enstitlisii'nlin insast lizerine buraya nakledilmis,
teskilat1 ihtiyaclan karsilayacak bigimde genisletilmistir. Bu miiessesede ortaokullara Tarih-
Cografya, Tiirk¢e-Edebiyat, Matematik, Fizik-Kimya, Resim-Elisi 6gretmeni yetistirmek lizere
ayr1 ayr1 subeler bulundugu gibi Beden Terbiyesi ve Spor 6gretmeni yetistirmek {lizere enstitiiye
bagli ayr1 bir okul agilmis ve ilkogretim Ogretmeni yetistirmek {lizere ayri bir sube de
kurulmustur. Her sube ihtisaslarina ait derslerden bagska Psikoloji, Pedagoji, Tedris Usulii ve
Tatbikat dersleri de gérmektedir. Daha sonra bir de Musiki Ogretmeni yetistirmek {izere ayri
bir sube agilmistir (Ergin, 1997: 183).
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Tablo 9. Pedagoji Smiflar1 Haftalik Ders Dagitim Cizelgesi
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(Tebligler Mecmuasi,1927,:12)
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1927 yilindan ortaokullardan bazilarinin {stliine pedagoji smniflar1 kurularak 6gretmen
yetistirmek istenmistir ve bu istek dogrultusunda da Afyon, Gaziantep, Antalya ve Nigde
ortaokullarinin programlarinda degisiklige gidilmistir. (Kocer, 1967: 13). Pedagoji siniflarinin
ogretim siiresi iki y1l olarak belirlenmistir. Sadece birinci siniflari agilacak olan siniflara, azami
olarak kirkar Ogrenci alinmasi kararlagtirilmistir. Programlarinda yer alan derslerin
okutulabilmesi icin, ortaokullarin mevcut kadrolarina birer Edebiyat, Terbiye, Rubhiyat,
Tabiiyat, Elisi ve Fransizca 6gretmenligi kadrosu ilave edilmistir. Pedagoji siniflarina, ortaokul
mezunu alinmis (Tebligler Mecmuasi, 1927: 12). 1932 ile 1933 yillar1 arasinda 4 seneye
cikarilmig; 1934 ile 1935 seneleri arasi donemde o6teki boliimlerin hazirlik siniflarinin
kapatilmasina karsilik egitim boliimii kapatilmamis, fakat siiresi 2 seneye disiirtilmiistiir
(Ataman, 47; Demircan, 103).

3.4. “A” ve “B” Kurslari

1-20 Mayis 1925°te Konya’da toplanan Maarif Miifettisleri Kongresi’nde halen ilkokullarda
gorevli ilk 6gretmen okulu mezunu olmayan fakat en az ilkokul derecesinde 6grenim gormiis
ogretmenler i¢in, tatil aylarinda, ilk 6gretmen okullarinda “muallimlik ehliyetnamesi kurslar1”
acilmasi kararlastirilmistir (Maarif Vekaleti Mecmuasi, 1925: 4). Ilkokul 6gretmeni yetistirmek
ve mevcut 6gretmenlerin bilgi ve ihtisaslarini arttirmak amaciyla agilan kurslar, “A” ve “B”
olmak {izere iki gruba ayrilmigtir.

“A” Kursu: Ilk 6gretmen mektepleri biinyesinde verilmekte olan genel bilgi diizeyinde bilgisi
olup da, 6gretmen olmak isteyen kisilere, meslege yonelik dersleri vermek i¢in ac¢ilmis olan
kurstur.

“B” Kursu: Aslinda gorevli olan 6gretmenlerin ya da 6gretmen yardimecilarinin hem teorik hem
de pratik bilgilerini tamamlamak ve bunun yaninda yenilemek maksadiyla agilan kurstur
(Tebligler Mecmuasi, 1927: 15). Basta Istanbul, Izmir ve Ankara’da olmak iizere Tiirkiye nin
bir¢cok sehrinde agilmistir (Cumhuriyet, 1927: 19). 1927 yilinda son bulmustur. Bunlara daha
sonra tanzim edilecek “kdy ve sehir muallim mektebi sahadetnameleri”yle (diploma)
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degistirilmek kaydiyla birer gecici belge verilmistir. Ne kadar 6gretmen yetistirdigi
kaynaklarda bulunamamistir fakat 1933-34 donemi istatistik verilerine baktigimizda 1500
civari ilkokul dgretmeni yetistirildigi goriilmektedir. Ogretmen mektebini bitirmemis olan ve
ilkokul diizeyi kurumlarda 6gretmenlik yapanlarin, mesleki formasyon edinmelerine olanak
tanimistir. Bahsi gecen “A” ile “B” kursu uygulamasi, 1931 yilina kadar devam etmistir (Oztiirk
, 1996: 134).

3.5. Ik Muallim Mektepleri ve Kéy Muallim Mektepleri

Maarif tegkilatina dair yasanin kabul edilmesinin ardindan ilkokulda egitim verecek 6gretmeni
yetistiren kurumlar i¢in yapilmis olan ilk hukuki diizenleme 1926 senesinde kanunlagan “842
sayili Ilk Mektep Muallimleri ve Muavinlerine Dair Yasa”nin birinci maddesinde, yasa
yayimlandigi tarihte 6gretmen muavini olanlardan minimum bes yillik idadiye denk orta ve
yiksek derecede egitim almis olanlar 6gretmen olarak kabul edilmistir. Birinci maddede
istenilen Ogretim kosullarini karsilamayan fakat yasa yayim tarihinde 5 yillik basarili
ogretmenlik hizmetinde olan muallim muavinlerine de 6gretmen olma hakki verilmistir (Resmi
Ceride, 1926).

Sehir ile kasaba ilkokullarina yonelik 6gretmen yetistiren 6rgilin pedagoji kurslart acilmastir.
Ilgili kurslar 1926-1927 aras1 dénemden itibaren Gaziantep, Afyon, Nigde ve Antalya
ortaokullar biinyesinde agilmigtir. Kurslarin belirlenen 6gretim siiresi 2 senedir. Fakat ilgili
kurslar yeteri kadar ilgi gdrmemis ve kisa bir siire zarfinda kapatilmistir (Oztiirk, 1996: 77).
1927 yilinda koylerde yetismis olan ¢ocuklar i¢in ii¢ senelik siirede kdy dgretmeni yetistirmek
icin Denizli ile Kayseri Zencidere’de iki tane kdy 6gretmen okulu acilmustir. istenilen sonuca
ulagilamadigi i¢in bu kurumlar 1932 ve 1933 yillarinda kapanmistir (Karamuk, 1973: 146).

4. ATATURK DONEMI OGRETMENLERIN NITELIKLERI

Atatiirk doneminde sehirlerdeki resmi ilkokullarda tilke genelinde 55 erkek 6gretmen, 7 kadin
ogretmen bulunmaktadir. Toplamda 62 yiiksekokul mezunu 6gretmen ilkokul kademesinde
ogretmenlik yapmaktadir. Lise mezunu 126 erkek 6gretmen, 89 kadin 6gretmen toplamda 215
lise mezunu 6gretmen ilkokullarda gorevli, ilk muallim (6gretmen) mezunu sayisi 3.016 erkek,
2.459 kadin 6gretmen bulunmaktadir. Orta ve orta dereceli meslek mektepleri mezunu 298
erkek, 125 kadm 6gretmen bulunmaktadir. Ayrica 163 erkek, 365 kadin 6gretmen bulunmakta
ve 98 erkek, 59 kadin vekil 6gretmen bulunmaktadir. Boylece sehirlerde resmi ilkokullarda
toplam 6.851 0gretmen gorev yapmaktadir. 1935 yilinda kdy okullarina muallim bulabilmek
amaciyla asker ¢avuslardan faydalanmak fikri dogrultusunda muallim teskilatinin kurulmasina
yonelik faaliyetlere baglanmustir. Tlgili muallimlerin hangi bilgilere vakif olmalari gerektigi ile
alakal1 tiim konular Bakanliklarin sorumlulugundadir (Koger, 1967: 16). 1936 yilina gelindigi
zaman Erkek Ertik Muallim Mektebi agilmuis, ilgili okul daha sonraki yillarda Erkek Meslek
Ogretmen Mektebi ismini almistir ( Oguzkan, 169).

Tablo 10.1933-1934 Doénemi Resmi Ilkokullarda Gérev Yapan Ogretmenlerin Mezun
Olduklar1 Okullar

Mezun oldugu okul Ogretmen sayisi
Erkek Kadin Toplam
Sayist  Yiizesi Sayis1  Yiizdesi  Sayis1  Yiizdesi
Yiiksek Okul 55 1,5 7 0,2 62 0,9
Lise 126 3,4 89 29 215 3,1
ilk Ogretmen Okulu 3016 80,3 2459 79,5 5475 79,9
Orta ve orta dereceli meslek okulu 298 7.9 125 4,0 423 6,2
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ilkokul 163 4,3 356 11,5 519 7,6
Vekil Ogretmenler 98 2,6 59 1,9 157 29
Toplam 3756 100.0 3095 100.0 6851 100.0

(Basvekalet Istatistik Umum Miidiirliigii,1935 1933-1934 Muallimler Istatistigi, 47)

Bu donemde koylerdeki resmi ilkokullara baktigimizda; yiiksekokul mezunu 117 erkek, 1 kadin
ogretmen oldugu goriilmektedir. Lise mezunu 193 erkek, 10 kadin 6gretmen, ilk muallim
(6gretmen) mezunu 2.589 erkek, 305 kadin 6gretmen, orta ve orta dereceli meslek mektebi
mezunu 1.682 erkek, 147 kadin 6gretmen, ilk mektep mezunlar1 1,080 erkek, 224 kadin
ogretmen, ayrica 360 erkek vekil 6gretmen, 78 kadin vekil 6gretmen bulunmaktadir.

Tablo 11.1933-1934 Déneminde Kdylerdeki Resmi Ilkokullarda Gérev Yapan Ogretmenlerin
Mezun Olduklar1 Okullar

Mezun oldugu okul Ogretmen sayisi
Erkek Kadin Toplam
Sayis1  Yiizdesi Sayis1  Yiizdesi  Sayis1  Yiizdesi

Yiiksekokul 117 2.0 1 0,1 118 1,7
Lise 193 3,2 10 1,3 203 3,0
ik Ogretmen Okulu 2589 43.0 305 39,9 2,894 42,6
Orta ve orta dereceli meslek okulu 1682 27,9 147 19,2 1829 27,0
flkokul 1080 17,9 224 29,3 1304 19,2
Vekil Ogretmenler 360 6,0 78 10,2 438 6,5
Toplam 6021 100.0 765 100.0 6786 100.0

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 47)

Resmi ilk mekteplerde ilk 6gretmen okulu mezun 6gretmenlere baktigimizda 5.605 erkek,
2.764 kadin 6gretmen bulunmaktadir. 1933-34 déneminde ilk muallim mekteplerinden mezun
ogretmenlerin 6grenim derecelerine baktigimizda, 2 sinifli muallim mektebi mezunu 373 erkek,
95 kadin 6gretmen bulunmaktadir. 3 smifli muallim mektebi mezunu 619 erkek, 126 kadin
ogretmen, 4 sinifli muallim mektebinden mezun 1.405 erkek, 257 kadin 6gretmen, 5 smifl
muallim mektebinden mezun 2.885 erkek, 2.146 kadin 6gretmen, kdy muallim mektebinden
mezun 323 erkek, 16 kadin 68retmen, ana muallim mektebinden mezun erkek Ogretmen
bulunmazken, 27 kadin 6gretmen, Muallim mektebi ana kismindan mezun erkek 6gretmen

bulunmazken, 97 kadin 6gretmen bulunmaktadir.

Tablo 12.Resmi Ik Mekteplerde ik Muallim Mekteplerinden Mezun Muallimler Miktar

Cinsiyetleri Adetleri Yiizdesi
Erkek 5,605 67.0
Kadin 2,764 33.0
Toplam 8369 100.0

(Basvekalet Istatistik Umum Miidiirliigii,1935 1933-1934 Muallimler Istatistigi, 49)

1933 istatistigine gore resmi ilk mekteplerde lise, orta ve orta dereceli meslek mekteplerinden
mezun olan dgretmenlere baktigimizda 3.542 erkek, 951 kadin 6gretmen, toplamda 4.493
ogretmen bulunmaktadir. Resmi ilk mekteplerde lise, orta ve orta dereceli ilk mekteplerden

mezun muallimlerin mesleki kdkenlerine baktigimizda, muallimlik sahadetnamesine haiz olan
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erkek 6gretmen sayis1 1.285, kadin 6gretmen sayisi ise 240’ tir. Kanunen muallim olan erkek
Ogretmen sayisi 2.132, kadin 6gretmen sayisi ise 673 tiir. Muallim muavinleri erkek 6gretmen
sayist 125, kadin 6gretmen sayisi ise 38’dir.

Tablo 13.Resmi Ik Mekteplerde Lise, Orta ve Orta Dereceli Meslek Mektepleri ile Ilk
Mekteplerden Mezun Olan Ogretmen Miktari

Cinsiyetleri Adetleri Yiizdesi
Erkek 3,542 78.8
Kadin 951 2J).2
Toplam 4,493 100.0

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 50)

Tablo 24.Resmi 11k Mekteplerde Lise, Orta ve Orta Dereceli Meslek Mektepleri ile Tk
Mekteplerden Mezun Ogretmen Mesleki Menseleri 1933-1934

Ogretmenlerin Kokeni Ogretmenlerin Adedi

Erkek Yiizdesi Kadin Yiizdesi Toplam Yiizdesi
Muallimlik sahadetnamesini haiz 1,285 36.3 240 25.2 1,525 34.0
olanlar
Kanunen muallim olanlar 2,132 60.2 673 70.8 2,805 62.4
Muallim Miiavinleri 125 3.5 38 4.0 163 3.6
Toplam: 3342 100,0 951 100,0 4,493 100,0

(Bagvekalet Istatistik Umum Miidiirliigii,1935 1933-1934 Muallimler istatistigi, 51)

20 May1s 1926 tarihinde ilkdgretmen Okulu’nda egitim almadig: halde ilkokullarda egitmenlik
yapmak isteyenler ile alakali en 6nemli kanun, 842 sayili Ilk Mektep Muallim ve Muavinleri
Hakkinda Yasa’dir. ( Resmi Gazete, 1926,842)Bu kanun 6gretmen vekilleri ile 6gretmenlerin
ogrenim sartlarini belirlemektedir. Kanunun 5. maddesi uyarinca; eski 5 yillik idadileri ya da
orta mektepleri bitirenler muallim okullarinda ders alip da bitirdikleri mekteplerde almadiklari
derslerden sinav vermek kosulu ile ilk mektep muallimi olabileceklerdi (Z. C. D.1l, C. 25, 414).
Resmi ilk mekteplerde kanunen muallim olanlara baktigimizda; 842 numarali kanununun 1.
maddesine gore 896 erkek, 128 kadin 6gretmen bulunmaktadir. 842 numarali kanunen 2.
maddesine gore O0gretmen olan 438 erkek, 212 kadin 6gretmen, 1224 numarali kanundan

istifade eden 798 erkek, 333 kadin 6gretmen bulunmakta idi.

Tablo 15. Resmi ilk Mekteplerde Kanunen Muallim Olanlarin Menseleri 1933-34

Mengseleri Muallim adedi
Erke Yiizdes Kadin Yiizdes Topla Yiizdes
k i i m i
(842) numarali kanunun (1) inci 896 42.0 128 19.0 1,024 36.5
maddesine gore
(842) numarali kanunun (2) inci 438 20.6 212 315 650 23.2

maddesine gore
(1224) numaral kanundan istifade edenler 798 37.4 333 49.5 1,131 40.3
Toplam 2,132 100,0 673 100,0 2,805 100,0

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 51)
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Resmi ilk mekteplerde bir sene zarfinda meslekten ¢ikan ve ¢ikarilan 221 erkek O6gretmen
bulunmaktadir. Toplamda meslekten ¢ikan ve ¢ikarilan 303 6gretmen, resmi ilk okullarda bir
sene zarfinda meslekten ¢ikan ve ¢ikartilan 6gretmenlerin mezuniyet durumuna bakildiginda;
yiiksek mektep mezunu 8 erkek, 2 kadin 6gretmen, ilk muallim mektebi 107 erkek, 62 kadin
ogretmen, kanunen muallim olanlardan ise 83 erkek, 17 kadin 6gretmenin meslekten ¢ikarildig:
gortliir. Ayrica 23 erkek, 1 kadin muallim muavini meslekten ¢gikarilmistir. Bunun disinda vefat

eden 45 erkek, 12 kadin 6gretmen bulunmaktadir.

Bir sene zarfinda yalniz resmi giindiiz ilk mektepleri muallimlerinde toplamda 545 6gretmen
ceza gormis, 12.316 0gretmen ceza gormemistir. Ceza géren 0gretmenlerin ceza gesitlerine
gore; uyart alan 242 erkek 6gretmen, 49 kadin 6gretmen bulunmaktaydi. Kinama cezas1 alan
56 erkek, 15 kadin 6gretmen, ders ticreti kesilmesi cezasi alan 70 erkek, 17 kadin 6gretmen,
maas kesilmesi cezasi alan 67 erkek, 12 kadin 6gretmen, kidem durdurulmasi cezasi alan 8
erkek, 8 kadin Ogretmen, derece diisiirilmesi cezast alan 8 erkek, 2 kadin 6gretmen

bulunmaktaydi.

Resmi ilk mekteplerde asil 6gretmenlerin yaslarina baktigimizda, 20 yasina kadar 161 erkek,
138 kadin, 21-30 yas aras1 4.269 erkek, 2.300 kadin, 31-40 yas aras1 2.572 erkek, 969 kadin,
41-50 yas aras1 1.757 erkek, 272 kadin, 51-65 yas aras1 355 erkek, 43 kadin, 66 ve tistii 5 erkek,
1 kadin 6gretmen bulunmaktadir. Resmi ilk okullarda asil 6gretmenlerin medeni durumlari ise;
2.597 bekar erkek, 1.869 bekar kadin 6gretmen, 6.603 evli erkek, 1.580 kadin evli 6gretmen
bulunmaktadir. Ayrica 91 dul erkek, 184 dul kadin, 28 bosanmis erkek, 90 bosanmis kadin

ogretmen bulunmakta idi.

Resmi ilkokullarda evli, dul ve bosanmis 6gretmenlerin sahip olduklar1 ¢ocuk sayisina gore
ayriliglarina baktigimizda; 1 cocuklu 1.368 erkek, 611 kadin, 2 ¢cocuklu 1.499 erkek, 373 kadin,
3 ¢ocuklu 1.175 erkek, 173 kadin, 4 ¢ocuklu 768 erkek, 47 kadin, 5 ¢ocuklu 421 erkek, 15
kadin, 6 ve daha fazla cocuklu 291 erkek, 10 kadin, ¢ocuksuz 1.200 erkek, 625 kadin 6gretmen

oldugu goriiliir.

Resmi ilkokullarda asil 6gretmenlerin aylik derecesine gore ayrilisina baktigimizda 8 barem
derecesinden 45 asli maas baglanan 4 erkek, 9 barem derecesinden 40 asli maas baglanan 9
erkek, 10 barem derecesinden 35 asli maas baglanan 72 erkek, 12 kadin, 11 barem derecesinden
30 asil maag baglanan 176 erkek, 21 kadin, 12 barem derecesinden 25 asil maas baglanan 436
erkek, 99 kadin, 13 barem derecesinden 22 asil maas baglanan 896 erkek, 221 kadin, 14 barem

derecesinden 210 asil maas baglanan 1.317 erkek, 615 kadin, 15 barem derecesinden 17,5 asil
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maas baglanan 2.425 erkek 917 kadin, 16 barem derecesinden 16 asil maas baglanan 3.872
erkek 1.804 kadin, 17 barem derecesinden 14 asil maas baglanan 24 erkek 6 kadin, 18 barem
derecesinden 12 asil maas baglanan 52 erkek 20 kadin, 19 barem derecesinden 10 asil maas

baglanan 36 erkek 8 kadin 6gretmen bulunmaktadir

Resmi ilk mekteplerde asil dgretmenlerden izin kullanan 2.244 erkek, 1.520 kadin, izin

kullanmayan 6.941 erkek, 2.156 kadin 6gretmen bulunmaktadir.

4.1. Tlkokul Kurumlarmmin Tiirk Genel, Azinhik, Yabanci Mekteplerinin

Ogretmen Egitim Durumlar

1933-34 donemi istatistiklerine bakildiginda Tiirk genel ilkokullarinda yiiksekokul mezunu 3
erkek, 2 kadin 6gretmen, liselerden mezun 4 erkek, 5 kadin dgretmen, bulunmaktaydi. ilk
muallim mekteplerinden ise 8 erkek 7 kadin 6gretmen, orta ve orta dereceli meslek
mekteplerinden mezun 5 erkek, 6 kadin 6gretmen, ilk mekteplerden 3 erkek, 4 kadin 6gretmen

toplamda ise 23 erkek, 24 kadin 6gretmen bulunmakta idi.

Azmlik mekteplerine bakildiginda; Musevi mekteplerinde yiiksekokuldan mezun 2 erkek, 3
kadin 6gretmen, liselerden mezun 12 erkek, 16 erkek 6gretmen, ilk muallim mekteplerinden
14 kadin, 14 erkek 6gretmen, orta ve orta dereceli meslek mekteplerinden 9 erkek, 12 kadin
ogretmen, ilk mekteplerden 13 erkek, 24 kadin 6gretmen olmak iizere toplamda 162 6gretmenin
gorev yaptig1 goriiliir. Rum Ilkokullarinda 10 erkek, 10 kadin 6gretmenin yiiksekokul mezunu,
116 erkek 134 kadin dgretmenin lise mezunu olarak gorev yapmaktadir. Ilk Muallim
Mekteplerinden 6 erkek, 30 kadin 6gretmen; ilk mekteplerden 1 erkek, 2 kadin 6gretmen,
bilinmeyen okullardan mezun 2 erkek, 11 kadin 6gretmen olmak iizere toplam 376 d6gretmen
Rum mekteplerinde gérev yapmustir.

Tablo 16. 1933-1934 Déneminde Resmi Orta Mektepler Asil Muallimlerin Kanunen Kékenleri
ile Vekil Muallimler

Mektepler Muallim adedi

Erkek  Yiizdesi Kadin Yiizdesi Toplam  Yiizdesi
Tiirk Yiiksek ve Thtisas Mektepleri 369 46,5 75 34,3 444 43,8
Mezunu
Ecnebi  Yiiksek Ve TIhtisas 5 0,6 1 0,5 6 0,6
Mektepleri Mezunu
Turk Yabanct Yiksek Uzman 5 0,6 2 0,9 7 0,7
Mektepleri Mezunlari
Orta Egitim Ogretmenleri 58 7,3 21 9,6 79 7,8
kanunundan Once sinav verenler
Orta Egitim Ogretmenleri 146 18,4 87 39,7 233 23,0
kanunundan sonra sinav verenler
Hizmet Siireleri hak verildigi i¢in 110 13,9 18 8,2 128 12,6

sinavsiz muallim olanlar
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Miizik Ogretmen okulu mezunu 13 1,6 2 0,9 15 1,5
Bilinmeyenler 3 0,4 - - 3 0,3
Vekil Ogretmenler 85 10,7 13 59 98 9,7
Toplam 794 100 219 100 98 9,7

Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 64)

Resmi Orta mektep asil 6gretmenlerinin kanunen atandiklari durumlara ve vekil 6gretmenlere
bakildiginda Tiirk yiliksek ve ihtisas okullart mezunu toplamda 444, yabanci yiiksek ihtisas
mektep mezunu 6 6gretmen, Tiirk ve yabanci ihtisas mekteplerinden mezun 7 6gretmen oldugu,
orta egitim dgretmenleri kanunu ¢ikmadan 6nceki 6gretmen sayisinin 79, kanun ¢iktiktan sonra
ise bu sayimim 233’e ¢iktig1 goriilmiistiir. Hizmet siiresine gore sinavsiz 6gretmen olanlar 128,
miizik 6gretmenligi okulundan mezun 15, nereden mezun oldugu bilinmeyen 3 asil ve bunlarin
disinda 98 vekil 6gretmen bulunmaktaydi. Toplamda 1,023 6gretmenin nereden mezun oldugu
bilinmekteydi.

Tablo 17. 1933-1934 déneminde Resmi Orta Mektepler Asil Ogretmenlerin Medeni Hallerine
Gore Durumlari

Medeni Hal Muallim adedi
Erkek  Yiizdesi Kadin Yiizdesi Toplam  Yiizdesi
Bekar 143 20,2 99 48,0 242 26,4
Evli 556 78,4 78 37,9 634 69,3
Dul 4 0,6 13 6,3 17 1,9
Bosanmisg 6 0,8 16 7,8 22 2,4
Toplam 709 100 206 100 915 100

Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 64.

Ortaokul O6gretmenlerinin medeni durumlarina bakildiginda; 242 bekar, 634 evli, 4 dul, 6

bosanmis 6gretmenin gorev yaptigi goriilmektedir.

Resmi orta mekteplerde 6gretmenlerin yas gruplarina bakildiginda; 20 yasinda 1, 30 yasina
kadar 236, 40 yasina kadar 328, 50 yasina kadar 228, 65 yasina kadar 118 6gretmen bulundugu
goriiliir. Ogretmenlerin hizmet siireleri bakimindan; 5 sene hizmeti olan 190, 10 sene hizmeti
olan 196, 15 sene hizmeti olanlar 210, 20 sene hizmeti olan 142, 25 sene hizmeti olanlar 113,
30 sene hizmeti olanlar 42, 31 sene ve daha fazla hizmeti olan 22 dgretmenin gorev yaptigi

tespit edilmistir.
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Tablo 18. 1933-1934 Doneminde Resmi Orta Mektepler Asil Muallimlerin Yaslarina Gore
Ayrilislar

Yaslar Muallim adedi
Erkek Yiizde Kadin  Yiizde Toplam Yiizde

20 yasina kadar olanlar 1 0,1 1 0,1 2 0,2
30 yasina kadar olanlar 147 20,7 89 43,2 236 25,8
31-40 yasina kadar olanlar 241 34,0 87 42,2 328 35,9
41-50yasina kadar olanlar 203 28,7 25 12,1 228 24,9
51-65 yasina kadar olanlar 114 16,1 4 2,0 118 12,9
66 ve daha fazla olanlar 2 0,3 - - 2 0,2
Meghul 1 0,1 - - 1 0,1
Toplam 709 100 206 100 915 100

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 65)

Tablo 19.1933-1934 Doneminde Resmi Orta Mektepler Asil Muallimlerin  Hizmet
Miiddetlerine Gore Ayrilislar

Hizmet Siireleri Muallim adedi
Erkek  Yiizdesi Kadin Yiizdesi Toplam  Yiizdesi

1-5 Sene Hizmeti Olanlar 133 18,7 57 27,7 190 20,8
6-10 Sene Hizmeti Olanlar 132 18,6 64 31,1 196 21,4
11-15 Sene Hizmeti Olanlar 163 23,0 47 22,8 210 23,0
16-20 Sene Hizmeti Olanlar 112 15,8 30 14,6 142 15,5
21-25 Sene Hizmeti Olanlar 109 15,4 4 1,9 113 12,3
26-30 Sene Hizmeti Olanlar 39 5,5 3 1,4 42 4,6
31 ve Daha Fazla 21 3,0 - 0,5 22 2,4
Toplam 709 100 206 100 915 100

(Bagvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler istatistigi, 65)

Resmi orta mekteplerde kidem derecesine déahil olup yalnizca iicret alan 26 6gretmen, kidem
derecesine dahil olup yiiksek maas alan 437 6gretmen, kidem derecesine dahil olup yiiksek
maas almayan 482 dgretmen bulunmaktadir. Barem derecelerine gore 5 kidem derecesine gore
3, 6 kidem derecesine 4, 7 kidem derecesine gore 18, 8 kidem derecesine gore 87, 9 kidem
derecesine gore 108, 10 kidem derecesine gore 131,11 barem derecesinde gore 137, 12 kidem
derecesine gore 229,13 kidem derecesine gore 45,13 kidem derecesine gore 64,14 kidem
derecesine gore 63, 15 kidem derecesine gore 63 Ogretmen bulunmaktadir. Ortaokul
ogretmenlerinin maas durumlarina bakildiginda 40 lira ticret alan 366 6gretmen, 41- 60 lira
licret alan 70 6gretmen, 61-80 arasi iicret alan 21 6gretmen, 101-120 arasinda 3 6gretmen, 121-
140 lira arasinda 1 6gretmen, 141 lira ve daha fazla iicret alan 1 6gretmen bulunmaktayda.
Maaglar boyleyken donemin gazetelerinde Ogretmenlerin maaslarini az bulduklarina dair

haberlerin yer aldig1 goriilmiistiir

Okutulan ders saatlerine baktigimizda; 18 saatten az ders okutan 635 6gretmen, 18 saatten fazla
ders okutan 280 Ogretmen bulunmaktaydi. Okutmakla gorevli oldugu dersi bulunan 574

ogretmen ve okutmakla gérevli bulunmadig: dersi olan 915 dgretmen bulunmaktadir. Idari
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vazifesi bulunan 740 6gretmen, bulunmayan 175 6gretmen bulunmaktaydi. Yiiksek Mektep
mezunu 16 6gretmen, ilk muallim mezunu 8 6gretmen, kanunen muallim olan 6 6gretmen,
muallim yardimcist 3 6gretmen olmak iizere toplamda meslekten ¢ikarilan 33 &gretmen

bulunmaktadir.

4.2. Resmi Liselerdeki Ogretmenlerin Nitelikleri

Tablo 203.  1933-1934 Doneminde Resmi Liseler Asil Muallimler Adedi Ile Beher Liseye
Isabet Eden Muallim Miktar

Resmi Liseler Muallim adedi

Erkek Kadin Toplam
Resmi Liselerde 6gretmen adedi 687 153 840
Beher Liseye Isabet Eden Muallim 20 5 25

(Bagvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler istatistigi, 68)

Tablo 21.1933-1934 Doneminde Resmi Liseler Asil Muallimler ve Vekil Toplami ve Yiizdesi

Cinsiyetler Adet Yiizdesi
Erkek 687 81,8
Kadin 153 18,3
Toplam 153 100

(Bagvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler istatistigi, 67)

Resmi liselerin birinci devresinde 333, ikinci devrede 285, her iki devrede 6gretmenlik yapan
177 6gretmen bulunmaktadir. Tiirk yabanci yiiksek uzman mektebinden mezun 451, yabanci
yiiksek mekteplerde ¢alisan 11, Tiirk ve yabanci yiiksek mekteplerden mezun 81, ortaokul
ogretmenleri kanunun yayimlanmasindan 6nce sinavdan basarili olan 92, kanundan sonra 97,
hizmetleri karsiliginda sinavsiz 6gretmen olan 50, miizik 6gretmenligi okulundan mezun 12,
bilinmeyen 1 ve bunun disinda 45 vekil dgretmen bulunmaktaydi. Ogretmenlerin okuttuklart
derslere baktigimizda en fazla 6gretmenin ilahiyat boliimii okutan 6gretmen sayisinin 95, ilk
muallim mektebi O6gretmenlerinin ise sayisinin 105 oldugunu goérmekteyiz. Yabanci dil
ogrenimine liselerde 6nem verildigini bu alanda ders veren 6gretmen sayisinin 148 oldugunu
gormekteyiz.

Tablo 22.1933-1934 Doneminde Resmi Liseler Asil Muallimlerin Kanuni Kokenleri ile
Vekillerin Yiizdesi

Mensei Muallim adedi

Erkek Yiizdesi Kadin Yiizdesi Toplam Yiizdesi
Tiirk Yiiksek ve Thtisas Mektepleri Mezunu 364 53,0 87 56,9 451 53,7
Ecnebi Yiiksek Ve Ihtisas Mektepleri Mezunu 11 1,6 - - 11 1,3
Tirk Yabanci Yiiksek Uzman Mektepleri 75 10,9 6 3,9 81 9,6
Mezunlari
Orta Egitim 6gretmenleri kanunundan dnce sinav =~ 75 10,9 17 11,1 92 11,0
verenler
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Orta Egitim 6gretmenleri kanunundan sonra smmav 71 10,3 26 17,0 97 115
verenler

Hizmet Siireleri hak verildigi i¢in sinavsiz 38 55 12 7,8 50 6,0
muallim olanlar

Miizik Ogretmen okulu mezunu 10 1,5 2 1,3 12 1,4
Bilinmeyenler 1 0,2 - - 1 0,1
Vekil Ogretmenler 42 6,1 3 2,0 45 5,4
Toplam 687 100,0 153 100 840 100

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi, 69)

4.3. Universite Ve Yiiksek Mekteplerde Profesorler ve Ogretmenlerin Niteligi

Tablo 23.1933-1934 Doneminde Universite ve Genel Yiiksek Mekteplerin Toplam itibariyle
Talim Heyetleri

Mektepler Talim Heyetleri

Erkek  Yiizdesi Kadin  Yiizdesi Toplam Yiizdesi
Maarif Vekaletine Bagli Yiiksek Mektepler 88 16,5 5 12,3 93 16,3
Diger vekaletlere (Bakanliga) 177 33,2 1 2,4 178 31,0
Universite 268 50,3 35 85,3 303 52,7
Toplam 533 100 41 100 574 100

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi,74 )

Universite ve yiiksekokullarmn 6gretim kadrosuna baktigimizda; Maarif vekaletine bagl yiiksek
mekteplerde 93, diger bakanliklara bagli 178, liniversitede gorev yapan 303 dgretim iiyesinin
gorev yaptigi goriilmektedir.

Tablo 244.  1933-1934 Déneminde Universite ve Yiiksek Mekteplerin Talim Heyetlerinin
Unvan Uzerine Miktar ve Yiizdesi

Talim Heyetleri Talim Heyetleri
Erkek  Yiizdesi Kadin Yiizdesi Toplam  Yiizdesi

Rektor ,Ordinaryiis ve Profesorler 126 29,6 - - 126 21,1
Docgentler 97 18,2 4 9,8 101 18,1
Muallimler 166 31,2 5 12,2 171 30,0
Muallim Muavinleri 33 6,2 - - 33 6,0
Asistanlar 85 15,9 31 75,6 116 20,2
Miitercimler 3 0,6 - - 3 0,5
Yabanci Diller Mektebi 23 4,3 1 2,4 24 41
Toplam 533 100 41 100 574 100

(Basvekalet Istatistik Umum Miidiirliigii,1935 1933-1934 Muallimler Istatistigi,77 )

Ogretim iiyelerinin niteligine baktigimizda; 101 rektér, ordinaryiis ve profesér, 101 dogent, 171
ogretmen, 33 Ogretmen yardimcisi, 116 asistan, 3 miitercim bulundugu, mezun olduklari
yiiksek mekteplere baktigimizda 173 Tiirk iiniversitesi mezunu, 133 yabanci {iniversite
mezunu, 35 Tiirk ve yabanci iiniversite mezunu, 131 Tirk yiiksekokulu mezunu, 34 Tiirk

yabanc1 yliksekokul mezunu ve 37 kisinin ise diger okullardan mezun oldugu goriilmektedir.
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Tablo 25.Universite ve Genel Yiiksek Mekteplerin Mezun Olduklar1 Okullar

Kokeni Talim Heyeti
Erkek  Yiizdesi Kadin Yiizdesi Toplam  Yiizdesi

Tiirk Universitesi Mezunlari 145 27,2 28 68,3 173 30,1
Ecnebi Universitesi mezunu 127 23,8 6 14,6 133 23,2
Tirk Ve Ecnebi Universitesi 35 6,5 - - 35 6,0
Mezunlari

Tiirk Yiiksek Mektepleri 129 24,2 2 4,9 131 22,8
Ecnebi Yiiksek Mektepleri 27 51 3 7,1 30 5,2
Tiirk Ve Ecnebi Yiiksek Mektebi 34 6,4 - - 34 6,0
Diger Menseiler 35 6,6 2 4,9 37 6,5
Vekiller 1 0,2 - - 1 0,2
Toplam 533 100 41 100 574 100

(Basvekalet Istatistik Umum Miidiirliigii, 1935 1933-1934 Muallimler Istatistigi,70 )

5. SONUC VE ONERILER
Bir iistyap1 kurumu niteligindeki egitim, kaynagindaki basta {iretim ve ekonomik iliskiler olmak
iizere icerisinde gelistigi sosyal silireclerden bagimsiz sekilde degerlendirilemez. Zira egitim en
genis manada ‘nasil bir birey yetisecek’ sorusuna cevap verebilen bir siirectir. Bu sebeple ‘nasil
bir egitim’ sorusuna verilen cevap, ‘hangi mali sistem i¢in, hangi toplumsal sartlara ve hedeflere

hizmet edecek egitim’ ile bir arada degerlendirmek mecburiyetindedir.

Ulkemizde Cumhuriyet Donemi’ndeki Ogretmen yetistirmenin gelisimi de bu tespitler
dogrultusunda ele alinmak mecburiyetindedir. Bahsedilen siire¢, hem sosyal hem de ekonomik
acidan diinya- Osmanli arasindaki ekonomik ve sosyal celigski ve iliskilerinden bagimsiz
durumda degildir. Zira diyalektik bir perspektif ile hemen hemen her sey birbirine sebep-sonug
bagintisi ile bagl haldedir. Bir iist yap1 kurumu olan egitimin ana belirleyeni ise alt yapida yer
alan iiretim baglantilaridir. Bu nedenle, finansal altyapidan bagimsiz nitelikte bir egitim siireci
hi¢bir kosulda diisliniilemez. Bugiin sinifli toplumlar igerisinde {iretim baglantilarinda hakim
olan grup, egitim siirecini de tam arzu ettigi gibi kanalize etmektedir. Ozellikle 1924 yilinda
ilkdgretimin zorunlu olmasi ilkokul ogretmene duyulan ihtiyaci artirmistir. Kurtulus
Savasi’ndan yeni ¢ikilmis, Gazi Mustafa Kemal askeri ordusu biiylik bir basar1 yakalanmigtir
fakat asil kurtulus olarak goriilen irfan ordusunun neferlerine 6gretmenlere ¢ok biliytik isler
diismektedir. Ogretmenlerinin nitelikleri ne kadar fazla olursa modern Tiirkiye nin kurulusu
daha elverisli sartlarda olacaktir. Ozellikle yurtdisindan getirilen uzmanlarin goriisleri,
Ogretmen egitiminde 6nemli temel taslar1 olusturmustur. Osmanli Devleti’'nden kalan 6gretmen
okullant gelistirerek 6zellikle suan pedagojik formasyon olarak bilinen pedagoji derslerinin

eklenmesinin donem i¢inde 6nemli bir adim oldugu goriilmiistiir.

CONFERENCE BOOK Academy Global Publishing House 134




o (_QNFERMQ
r

Ogretmenlerin yaslarmin dgretmen niteliginde cok dnemli oldugunu gérmekteyiz. Ozellikle 61
yas {istii 6gretmen sayis1 ikidir. Ogretmenlerin 1933-34 doneminde geng ve dinamik olmasi
yetisen neslinde ayni dinamikte oldugunu gostermekteydi. Medeni Kanun’un kabuliiyle kadinin
haklar1 6n plana ¢ikmasi, kadin 6gretmen oraninin artmasinda énemli rol oynamistir. Ozellikle
ana mektep 6gretmenlerinin kadin olmasinda bu kanunun etkisi biiyiiktiir. Yiiksekokul mezunu
kadin 6gretmenlerin sayisinin az olmasimin nedeni ise 1940 donemine kadar kadin 6grenci
alimmamasidir. Atatiirk doneminde irfan ordusunun giiglenmesinde ne kadar énem verildigi
goriilmektedir. Atatiirk donemi pedolojik siniflarin derslerinde dikkat ¢eken derslerden birisi
mektep saghigi dersidir. Ogretmenlerin dgrencilerin saghgindan birinci dereceden sorumlu
olduguna gérmekteyiz. Glinlimiizdeki egitim fakiiltesi dersleriyle karsilastirdigimizda sadece
siif ogretmenligi boliimii 6gretmenlerinin ayni dersleri aldiklar1 goriilmektedir. Ortaokul
kisminda ise sadece 6grenme yontemleri ve teknikleri dersinin ayni oldugu, Atatiirk doneminde

pedagoji derslerinde bu dersin adinin Ustl-i Tedris ve Tatbikat dersi oldugu goriilmektedir.

Giliniimiizde Atatiirk doneminden farkli olarak staj uygulamasi gergeklestirilmektedir. Bu
uygulama O6gretmen niteligi bakimindan ¢ok 6nemli bir konudur; bu uygulama pedagoji
derslerinin ¢esitliginden anlagilmaktadir. Fakat Atatiirk doneminde pedagoji siiflari uzun
Oomiirlii olmamaistir, bunun yerine tecriibeye daha ¢ok dnem verilmistir. Bu durumda eksikligin
sebebinin Ogretmenlerin bir an Once okullara gonderilmek igin yetistirilmis olmasi
muhtemeldir. Fakat bu durum tecriilbenin nasil aktarilacagiyla biitiinlestirilmedigi i¢in

geleneksel egitim anlayisina gore yiiritiilmiistiir.

Atatiirk doneminde 6gretmen niteliginin en biiyiik eksikligi pedagoji siniflarinin kapatilmasidir.
Geleneksel Ogretim ve Ogretmen Atatiirk doneminde irfan ordusuna oOnemli basarilar
kazandirmistir. irfan ordusunun neferleri dgretmenler cephelerdeki basarilari Gazi Mustafa
Kemal’in 6gretmen niteliklerini Heyet-i Ilmiyelerde ve Maarif Kongresi’nde ¢ok iyi ortaya
koydugu i¢in en zor donemde muhtesem bir neslin yetismesini saglamistir. Giinlimiize kadar
bu nitelikler ¢cok fazla korunamazsa da sunun hi¢ degismedigini gérmekteyiz; yeni nesil,
ogretmenlerin eseridir. Bu eserde d6gretmen egitimi her donemde 6nemli olmustur, savastan
yeni ¢ikan bir milletin bu kadar 6gretmen egitimine onem vermesi diger uluslar tarafindan
takdir edilecek bir durumdur. Ozellikle Ankara’da acilan Gazi Enstitiisii giiniimiize kadar

Oonemini korumustur.

Koy 6gretmenlerine verilen dnemin Atatiirk’lin “Koylii milletin efendisidir” soziiyle alakali

oldugu goriilmektedir. Milletin efendileri olan koyliiler i¢inde ilk tahsilini tamamlayanlar yine
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koy cocuklarina 6gretmen olmuslardir. Meclis konugmasinda kdy Ogretmenlerinin sayisinin
Cumbhuriyet’in yiiziincii yilinda artmas1 gerektigine hep vurgu yapilmistir.  Ogretmen
yetistirme, gelecek nesillerin nitelikli yetistirilmesi i¢in biiyiilk 6nem tasidigindan 6gretmene
verilecek egitimin hedefleri ¢ok iyi saptanmali ve degisen i¢ ve dig sartlar dogrultusunda
Ogretmen yetistirme programlart giincellenmeli, uzun vadeli ve ¢ok boyutlu programlar
hazirlanmalidir. Aksi takdirde 6gretmen yetistirmede yasanacak belirsizlikler, ¢eliskiler egitim

politikasindaki kararlilig1 ve gelecegi insa etmedeki basariy1 olumsuz etkileyecektir.
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HUSEYN ARIF TOBIOT VO GOZOLLIK SAIRIDIR

9liyeva Simuzar 9liyulla qiz1
Filologiya iizra falsafa doktoru
Azarbaycan Dovlat Pedaqoji Universiteti
Azarbaycan
https://orcid.org/0000-0002-1288-5411

Azaorbaycan Odobiyatinin gérkomli niimayandslorindon biri Hiiseyn Arif ( Hiiseynzado)
Camal oglu 1924-cii ildo Agstafa sohorinin Yenigiin kondinds anadan olmusdur.Baki Dovlat
Uni-versitetinin  ( kegmis S.M.Kirov adina ADU ) Sorqgsiinasliq fakiiltesindo tohsil
almigdir.(1946-1951) Sonra Moskvada M.Qorki adina Odabiyyat Institutunun aspiranturasina
daxil olmus-dur.(1951-1952) Sair 1949-cu ilden Yazicilar ittifaqinin {izvii olmusdur.Miixtalif
vazifalorda ga-ligmis,Azorbaycan Asiqlar Birliyinin sadri olmusdur.Sagliginda 25 saydan ¢ox
kitablart nasr olun-musdur.

H.Arifin yaratdigi asorlorin movzusu Azarbaycanin gadir,zohmatkes adamlari tabisti,yasil
meso Vo ¢omonlori,qgodim  qayalari,babalardan yadigar qalan Cavangir qala
istehkamgilari,koniil-lori edon Fiizuli gazallori,Vaqif qosmqlqri,gatinds bosalmayan, barkds
pozulmayan qardasliq diin-yas1 va nahayat giinash yasid,giindiizle akiz hoyat sinfoniyasidir!...

H.Arifin osarlori elo sads,aydin dildadir ki, onlar oxucuya dogma hisslor asilayaraq onlarin
golbini riqgato gotirir.

Qis aylarinda sairin miisahido etdiyi har torofi garla ortiilmiis dogma kondi qisin neco
deyarlor oglan ¢aginda da bahari xatirladir.

Bu niya beladir,
Ynavar o yanvardir,qis o qis deyil,
Homan yer,hamoan kand,haman ev-esik,
Goyomi ¢akildi,gdylorin qart,

Goylarmi doyisdi,bizmi doyisdik?...
Sairdo gozal xiisusiyyat biiruza ¢ixir.O bunlari tosvir edarkon 6zii miidaxilo etmis,natico gixar-
mag1 oxucunun 0z ixtiyarina verir.Bu iso H.Arifin seir duyumu heg kasa banzomayoan,heg kasa
oxsamayan bir sonatkar diinyasidir.Onun sonatkarliq fordiliyinin asas sabobi do budur.Sairin
har bir poetik misrasi,beyti ,bandi zargar dagigliyi ils islonib,saqraq bulud kimi ¢aglayir.6ziinlin

poetik siglati ilooxucu galbina hakim kasilir,tiroklars yol tapir:
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Yi1gilmir yollardan fikrim,xoyalim,
Goran bu ¢o6llarda kimim var monim?
Sazda “ Karamiya “ qosulan sasim
Kamanda inloyan simim var monim *
- deyan sairin asiq sanating,asiq poeziyasina na gadar bagli oldugunun sahidi oluruq.Bu isa
H.Arifin ki¢ik hacmli seirlori,dorin mazmunlu poemalari onu xalq adobiyyatin1 darindan
bilon,ona qolbon baglanan,sair kimi tanitdirir.Folklor H. Arif poeziyasinin ilkin
ornoklorindondir. Sonotkar xalq yaradicihigimin todgiqatgisidir. Xalqimizin qiidratli,manavi-
sonati olan saz sonationu yasadan saz vo sOz ustalar1 homiso elcanli H.Arifi

diisiindiirmis,onlardan bohrolonmisdir.

Kalmalori,
Nogmalori,
Dodaq — dodaq,
Ag1z — ag1z gozon
Nego ustad olub.
Xeyli vaxtdi mon
onlar1 axtariram,
Abbaslari,
Omrahlari,
Qasimlari,

Qurbanlar axtariram.?

Hiiseyn Arif bir ford,bir insan,bir soxs olaraq da heg¢ koso banzomir,onun sair manliyi var,6z
vordislori,roftar qaydalari,6zinomoxsus tobiot vo Xxasiyyatlori var. Hom do bu *
oztinomaxsusluq” da goriba bir cazibo,bir otir,miinis bir adamliq,xeyirxahliq var vo biitiin onun
poeziyasinin oriji-nalliginda,tokrar sevmomosindo,tokrarolunmazliqda badii ifadosini tapir.

H.Arif miiharibadon sonra odobiyyata golon noslin niimayandasidir.Zamanasinin qurub —
yaratmaq amali,ideali,xosboxt hoyat,osil insana moxsus humanist keyfiyyatlor,torpaga
bagliligla  yanasi,beynalmilalgilik  hisslori ~ H.Arif yaradiciligmmin =~ an  yaxsi

xiisusiyyatlorindandir.

Hor ana bir evin ¢okir yiikiinii,
Nolor yazilmayib anaya dair.

Dork edon sairin
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béyiikliytini —

1.H.Hiiseynzada,” San manimlos get” ,Baki,Goanclik 1970,s0h.191.
2.Yeno orada : soh.181.

Bir xalqga atadir,
Anadir sair.?
Sairin galomo aldigi bu fikri elo onun 6ziino aid etmok olar.Bu sadslik miidriklikdon
dogur.O,har seyi oldugu kimi tobii gérmays caligir.Hor sairin yaradiciligi 6ziiniin $oXsi
xarakterinin  giizgii-siidiir.Osorin  boyliyii,kigiyi yoxdur.Osas mogsad asorin  badii
keyfiyyatlorinds,asiladigi hissdo vo fikirdadir.H.Arif kisik hacmli seirlorindon tutmus
poemalarinda da Oziino sadiqdir,insanin hisslor alimini,hoyatin gohromaninda dogurdugu
duygulari asas tutur.Bax budur H.Arifin poeziyamiza gotirdiyi yenilik.

H.Arif omok adamlarinin xarakterindoki boytikliiyii goriir vo onlarla dogmalasir.Bu dog-
maliq onun yaradiciliginda 6z oksini tapir.Sair 6z hisslorini cilalayir,qalbindan kegon yerlari
gozib dolasir,dogmalasir.

Dincalar kélgado,
Giins qarsida,
Enislor,yoxuslar
durar qarsida.
Voton torpaginin
hor qarist da
Bes giinliik,on giinliik
soforo sigmaz.?

Ictimai pafos H.Arif sonoti seirdir.H.Arif koklori torpaga mohkom Vo inandiric
montiq,poetik ifado formasi H.Arifin seirlorinin saciyyovi xiisusiyyatidir.O, nodon yazirsa
yazsin,movzu obyek-tino gotiirdiiyli hor seyo ictimai mona verir,ona miasirlik gozii ilo
baxir,fordi diisiincani bagari arzularla baglayir vo belalikls do oxucuda 6ziina qars1 qirilmaz
sinanmig inam yaradir.

Hiseyn Arif lirik sairdir.Onun hor bir sozii,kelmasi,sirilti ilo axan solaloni,piqqildayib
gaynayan bulagi xatirladir.

Qaynay1b torpagin darinliyindan,
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Sixilib,qivrilib burular bulaq.
S1z1ib damci-damci dagdan,qayadan,
Durna gézii kimi,durular bulag.?
Bu bulag H.Arif sonoti,seiridir.H.Arif koklori torpaga mohkom yeimis,viiqarli palida
bonzayir.Onun hor budagi bir linvandir,bir toronniim,tosvir obyektidir.Bu budaglar iso

saxalonir.

1.H.Hiiseynzados “ San manimls get “,Baki,Ganclik,1970,s0h.181.

2.Hiiseyn Arif ““ Ayn diisali “,Bak1,1983,Ganclik,soh.102.

3.Hiiseyn Hiiseynzado,Se¢ilmis asarlori,I cild,Baki,1975,Azarbaycan Dovlat Nosriyyati,sah.17.
Vatona,xalga,anaya olan mohabbati,tabistin olgatmaz gozalliyini bir rossam kimi al-alvan
boyalarla tasviri,mshabbot,sevgi ilo dolugalbin ¢irpintilaridir.-Duygu yarpaglari,Miisllif s6zlori
sozlora tutusdurub,onlara rongarong naxiglar vurub misralara kogiiriir.Glinos 6z sofoqlorini
biitiin diinyaya necopaylayirsa H.Arif do galbinin horaratini,¢irpintilarini misralara kogiirarok
insanlara boxs edir.

Bu cirpintilar insan garsisinda sirin xatirali bir diinya agir.

Qay1t usagqligim,qayit bir anlq,
Iton giinlorimi tapmagq istoram.
Qay1t usaqligim,qayit bir daha
Man soni bagrima basmagq istaram.
Sonatkarin bu satirlori insani oziz usaqliq ¢agina,ilk mohabbatin oldugu sanoats yonaldir.Bu isa
insanin ilk arzusu olan hagigi moahobbatdir.Elo hagiqi mahabbot ki,0 bir dofo galir.No vaxt
goalirso heg 6ziin da bilmirsaon.Bu iilviliklo dolu olan mohabbot H.Arif misralarinda saslonir.
Diisiir yadima hardan,
Moktab hayatinds man,
Yoluna g6z dikoardim,
Qoalbim sizlard1 birdan,
San darsa galmoyoanda.
Durub,durub anardim,
Gizlin,gizlin yanardim,
Neco dostun i¢indo,

Oziimii tok sanardim.
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San darsa golmayando.

Do6zmoayib buna bazan,

Diisiib gah da havasdan,

No danis haqigati,
Qacardim moan doa darsdan,
Son dorsa golmayanda.t
Sairin galominds hisslor dil agir.Bir vaxt sevdiyi qizin darse golmadiyini goriib,6ziinii tanha
sayan asi(,hatta d6za bilmayib darsdon qagaraq indi sevgilisine miiraciot edir Ki :

Haran1 bayonib segasi olsam,
1..Hiseyn Arif “ Ayn diigoli”,Baki,1983,Ganclik nosriyyati,soh.254.

Oraya ey sanam,san manimls get.
Bir giin bu diinyadan kog¢asi olsam,
Tok onda demaram san monimlo get.!

H.Arif seirlori oxucunun mshabbot dolu hisslorlo zongin olan bir diinyaya,basqa bir
yolayricina atir.Sairin misralar1 insani tabiotin baharini,durnalarin ugusunu,ulu daglarin
yagisini,bandvsonin baxigini xatirladan bir yola aparir.Bu yol ki,tobiotin qoynunu 6ziino abadi
moskan edon sair tobiotdon ilham alir,tobiat gozalliklarine nagma qosur.

Daralor dorinlik,diizlor genislik,
Zirvalar azomat gatirir bizo,
Gedoni tabiat aparir gedir,
Galoni tobiot gatirir biza.

H.Arif tabiot seirlarini oksar halda falsafi imumiloasdirmalarls sona yetirir.”Soyiid payas1”
seirina fikir verak.

Sdytiddon bir paya diizeltdi bagban,
Coporin dmriinii uzatmaq tigiin;
Bir ugu giic ald1 giindon,havadan,
Bir ucu torpaga islodi har giin.?
Bu seirdo miiallif misralari falsafi axara salir,bdyiik bit hayati masaloni hall edir.
Nohayat,i¢indon pozdu ¢apari,
Onun qollarin1 baglamaqolmaz,

Agac tok boyiimak istayanlari,
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Payatok ¢opords saxlamag olmaz.

(13

H.Arif bu seirdo arzu,niyyat,istok,miibarizlik kimi hisslorini Agactok  boylimok
istayanlori,Payatok hasarda saxlamaq olmaz.” kimi misralarla tamamlayir.Sair tobisto ziyan
veranlori  tobiotin  ziyanvericisi adlandirir,tobioti qoruyanlar1 alqislayir,onu insanligin
hoyati,viiqari,doyanati vo s. oldugunu deyir.H.Arif “ Cinar — Abido” seirinda ellora-obalara
miiraciat etmoklo hamini tobisti qorumaga sasloyir.
Esitsin sosimi ellor,obalar,
Bu sas bir vicdanin etibaridir,
Cinar abidadir,

Cinar yadigar.

1.Hiiseyn Arif “ Ayn diisoli”,Bak1,1983,Ganclik nogriyyati,sah.235.
2. Hiiseyn Arif “ Ayn diisoli”,Bak1,1983,Ganclik nasriyyati,soh.27

Cinar canl tarix,canli yazidir...
H.Arif tobiatlo bagl seirlorinds onun gozalliklorini,Qarabag,Qazax,Mil,Mugan,onlarin
tarixi abidalarindan va s. bahs edarkon dogma Baki anani,ana deyan do Bakini diistiniir .
Sinasi motanat,dayanat dolu,
Nofasi mahabbat,seiriyyat dolu,
Siifrasi od dolu,hararat dolu,
Yenilmaz,gahroman sohardir Baki,
Baki dedim,
Baki ana ...
Ana Kimi
Ana —ana
Qucagina siginmisam.*
“ Ana” mévzusu H.Arif yaradiciliginda miihiim yerlordon birini tutur:
Unudub illorin yorgunlugunu,
Hayatda dincliyi,evds yuxunu,
Sevincinadini,qomin ¢oxunu,
Yiikiin axirini sesir analar.
Ana boyiikdiir,ana iilvidir,ana miigoddosdir.Seir insan1 kovraldon maraqli bir sonluqla bitir:

Oziim do bilmirom,Hiiseyn ,niys,
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Basimin tiistiisii ¢okilir goyo,
Torpagin qoynuna kdociir analar.

Demoli,analar torpagin qoynuna mohz ona goro kogir ki, torpaq da anasiz
qalmasin.Anaya aid ilviliklor,miiqoddaslik,tomizlik H.Arif seirlorinda emosional hisslorla
islonmisdir.Bu seirlari oxuyarkan sans elo golir ki,haradasa yaniqli saz ¢alinir. Analarin qaygisi
da,gami da,sevinci do nagmaylo musiqiylo qaynayib qarisir.

Anam layla c¢alir... Bu laylada nalor yoxdur...H.Arif xatirladir ki,bu laylalar adobiy-
yatimizin ibtidai niimunalarindondir.

Bu niimunalor folklorumuzun bir hissssidir.H. Arif seirinds bu laylanin hazinliyi ona gora
belo hassasligla duyulur ki,¢iinki sonatkar sair folklorumuzun,inco asiq sonotinin gorkemli
todqiqatgist vo “Asirlar ““ birliyinin yaradicisi va rohbari olmusdur.Min illardon bari xalqin
galbini siizgacindan keg¢ib formalasa-formalasa,zonginloso-zanginlago galib bu giiniimiizs ¢atan
folklor niimunoslori xalqumizin  monovi Sarvati,tarixi,etnoqrafiyasi,psixologiyasi,taleyinin
parlag oksidir.
1.H.Arif.” Ayr diigoli” Baki,1983,Gonclik nasriyyati,soh.158.

Sairin ~ noinki  seirlorinds,imumon  yaradiciliginda,peomalarinda  xalq  sonatines-
asiqligameylini,saz-s6z sonatine vurgunlugunun sahidi oluruq.H. Arif sazli,s6z1i sairdir,asiqdir.
O,sanki sazin golbinds nalor yasadigini “Dilgom” poemas: vasitaSilo oxucuya catdirir.
Hozin-hazin 6tiir saz,
Yaral1 insan kimi,
Koksunt otiiriir saz,
Saslor dalga — dalgadir,
Saslor qalxib ayaga
Yeri,gdyii agladir.!
Seiriyyat qoxulu yayim,pay1zim,
Basqa bir torafdon qgalxir asazim,
“Dilqomi” listlinds koklonib sazim,
Qolbimds Dilgomdir,basimda Dilgom.?
Sazl1 sozIi sairi tobiat vo gozallik asiqr adlandirsaq manca sahv etmarik. Torpagin,vatanin,
onun zohmatkes insanlarinin,tabiotin gézalliyini duymag,ondan lozzst almaq hor adama nasib

olub va bizi ds bu ruhda poeziyasi,0z seiri,poemalart ilo torbiys edir.
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1.Hiiseyn Hiiseynzado,Secilmis asarlori,I cild,Bak1,1979,Azorbaycan Dovlat
nasriyyati,son.183.
2. Hiiseyn  Hiiseynzado,Segilmis  osorlori,I  cild,Bak1,1979,Azarbaycan ~ Dovlat
nasriyyati,san.177.
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3.H.Arif,’Dilgom”,Bak1,1984, Yazi¢1 nosriyyati.
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7.Simuzor Oliyeva “ Miiasir Azorbaycan adobiyyatinin aktual problemlori vo folklor”.(H.Arif
yaradicilig1 iizra)Baki 2006.ADPU nos.

XULASO
Taninmis tobiat vo gozoallik sairi olan Hiiseyn Arifin poeziya alomi mévzu baximindan
rongarang vo genisdir.Hiiseyn Arifin sado dillo yazilan asarlori tobiot,gozallik,vosf baximindan
zongindir.

Kovrak ruhlujinco  deyimli,zorif duygulu seirlori oxucularin zdvqiin oxsayir,onlarin
monavi alomina sadalik va toravat gatirir.Osarlorinin gox hissasi tobiot mdvzusunda olan sair
bizi vatonimizin tobiotini duymaga,qorumaga,qadrini bilmaya saslayir.

Sairin yaradiciliginda olan osorlorinin digor movzusu saf insani duygular,el -oba
sevgisi,slilh vo amin-amanliq asilayan asarlordir.

Xalq sairi Hiiseyn Arif poetik alomo 6z parlaq istedadi ilo galdi.Hiiseyn Arifin badii xoyali
ozoli qiivvatini tobiostdon,zongin folklordan,xalqimizin mdhtosom sazindan aldmisdir.Bu
sababdan ds onun yaradisiliginin ana xotti sadebadii gozllik vo saf gaynaqdan golirdi.

Toqdim  edilon “Hiiseyn Arif tobist vo gozollik sairidir” adli moagalo mohz sairin

foaliyyatinds ana vatonimizin rangarang tabistinin tasvirinin arasdirilmasi haqqindadir.
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Hiiseyn Arif azarlarinds ana tobiati tasvir edarkan sanki bir rossam tobisti sirrli ranglorls
tosvir etdiyi kimi sair do sehirli sozlorls tosvir etmisdir. Tobiot sevgisi sairin ana xattini togkil
etdiyi ii¢lin o,tabiati qaygikesliklo qorumaga soslayirdi.

H.Arifin yaratdigi oSorlorin  movzusu Azorbaycanin qadir,zohmotkes adamlari
tobiati,yasil meso Vo gomonlori,qodim qayalari,babalardan yadigar qalan Cavansir qala
istehkamgilari,koniil-lori foth edon  Fiizuli gozoallori,Vaqif qosmalari,¢otinds bosalmayan,
borkds pozulmayan qardasliq diinyas1 vo nohayat giinoslo yasid,giindiizlo okiz hoyat
sinfoniyasidir!...

H.Arifin asarlori els sads,aydin dildadir ki, onlar oxucuya dogma hisslor agilayaraq onlarin
galbini riqgoato gotirir. H.Arifin ki¢ik hocmli seirlori,dorin mozmunlu poemalar1 onu xalq
odobiyyatin1 dorindon bilon,ona golban baglanan,sair kimi tanitdirir.Folklor H. Arif
poeziyasinin ilkin drnoklorindondir. Sonstkar xalq yaradiciliginin todqiqatgisidir. Xalqimizin
quidratli,manavi-sanati olan saz senati,onu yasadan saz va soz ustalari homisa elcanli H.Arifi

diisiindirmis,onlardan bohrolonmisdir.

Moagals biitiin bu xiisusiyyatloi aydin sokilds arasdirir,sairin asarlorindan istifads edarok

miixtalif niimunalorls izahin verir.
PE3IOME

Mup noszuu I'yceiina Apuda odenp kpacodeH U mMpok. CTUXH, HaMCaHHbIE TPOCTHIM

SA3BIKOM, Oorarbsl OITMCAaHUEM npupoabl, KpaCOThI.

Fro cruxm c¢ XPYOKUM OYXOM, TOHKHMHU BBIPAKCHUAMHU W YYBCTBAMHU BOCXHIIAIOT
YHUTaTEeIed M BHOCAT MMPOCTOTY U CBCKCCTb B UX ,Z[ymeBHBIﬁ MUp. HOST, Y KOTOpPOro OoJIbIIIe

BCCTO CTUXOB O IPpHUPOAC, ITPU3BIBACT HAC CJIBIIIATD, 6epeqL U OCHUTDb NPpUPOAY Haiei PoguHbl.

Eme ogna tema TBOPYCCTBA I103TA — YHUCTBIC YCIIOBCUYCCKUC TYBCTBA, 11000Bb K pPOOAHHE,

MHUpPY U CIIOKOWCTBHIO.

Haponnsiii most ['yceiin Apud mnpumien B MO3TUYECKUH MHUpP CBOMM SIPKUM TallaH-
ToM. TBOpueckas meura ['ycelina Apuda noiayduia CBOI BEUHYIO CHITy OT IPUPO/bI, 60raTtoro
(boIBKIOpa M BEJIMKOJIETHOIO MY3BbIKaJIbHOTO MHCTPYMEHTA ca3a Hailero Hapoza. [loatomy
OCHOBHAsl JIMHUS €ro JIMTEPAaTypHOrO0 TBOPYECTBA MCXOAWJIA M3 IPOCTOrO M YHUCTOTO
ucroyHuka. Crares noja Ha3BaHueM «I'yceliH Apud — mo3T NPUPOABI U KPacOThD» MOCBSIIEHA

HCCIICAOBAaHUIO KPACOYHOI'O 06p8.38. IIpHUPOAbI Hamie PoguHe! B TBOPYECTBC 1103TA.
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Cratea mon nHazBanueMm «l'yceilH Apud — mo3T OpUPOIBI U KPAacoOThbD» IOCBAIICHA

HUCCIICHOBAHUIO KPACOYHOT'O O6p333 IIpUpOAbI HaIieu POI[I/IHBI B TBOPYECTBE 1103TA.

Korgma I'yceitn Apud ommceiBaeT B CBOMX CTHXax NPHUPOAY CBOCH POIHMHBI, TBOPEII
OIMCBIBAET NMPUPOAY HE TOJBKO TAUHCTBEHHBIMHM KpackaMH, HO U BOJILIEOHBIMU CIIOBAMHU.

OepeKHO OTHOCUTHCS K IIPUPOJIE.

Tema nuTeparypHbIX MPOW3BEIACHUHN, co3maHHbIX I'. Apudom, - mpupoaa crnocoOHOro u
TPYAOIIOOUBOTO Hapojaa A3sepOaiipkaHa, 3eJICHbBIC Jeca M JIyra, JPEBHHE CKAaJIbl, KPEIOCTH
JI>KaBaHIIUPCKOH  KPENOCTH, SIBJISIFOINMECS PEIUKBUSMHU  IPEIKOB, Tazenn Dusynm,
nokopsiromme  cepama  ,Komma Baruda (mocnmemor - dopma  azepOaiikaHCKOTO
CTUXOTBOpEHUS), HUKOTAa He MeHAwo JlutepaTypHeie npousBenenust X.Apuga, HanMcaHHbIE

IMPOCTBIM, JOCTYITHBIM A3BIKOM, BBI3bIBAKOT Y YHUTaTeNneh POAHBIC YYBCTBA U PAAYIOT CEPALC.

JlutepatypHble npousBeaeHUs X.Apuda, HaUMCaHHbIE MPOCTHIM, JOCTYIHBIM S3bIKOM,

BBI3BIBAIOT Y YUTATEJCH POJAHBIC YYBCTBA U PAIYIOT CEPAIIE.

KopoTkue CTHXOTBOpEHUS W CTUXOTBOpPEHHS TiyOokoro coxaepkanuss X. Apuda
MPEJCTABISAIOT €ro Kak I03Ta, TIIyOOKO 3HAIOIIEr0 HApOJHYIO JIUTEpaTypy W TIyOOKO
MpoHUKaroIerocs 1. OonapKIop — OUH U3 paHHUX 00pa3noB mod3uu X. Apuda. TBoper -
HCCIIEI0BATENb HApOAHOIO TBOpYECTBA. MOIIHOE yXOBHOE TBOPYECTBO, MY3bIKAIbHOE
TBOPYECTBO HAILIETO HapOJa, MacTEPa MY3bIKH U CJIOBA, MOIAEPKUBAIOIINE KU3Hb, 3ACTABUIIN

Apuda, kKak TaTpUOTa, MBICIIUTh U U3BJIEKATh U3 HUX TOJIb3Y.

B craTbe HarysgHO MCCIEIOBaHbI BCE 3TH OCOOCHHOCTH, MCIOJIb30BaHbl JIUTEPATypHbIE
IIPOM3BENICHUS 1109TA, Pa3bsACHEHBl Pa3jIW4HbIE NMPUMEPHI U3 JINTEPATYPHBIX MPOU3BEACHUI

I109Ta.

SUMMARY

Huseyn Arif's poetry world is very colorly and wide. The poems,which were written

with simply language are rich with discription of nature,beauty.

His poems with a fragile spirit, tender expressions and feelings delight readers and bring
simplicity and freshness to their spiritual world. The poet, who has the most poems about nature,

calls on us to hear, protect and appreciate the nature of our Motherland.
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His poems with a fragile spirit, delicate expressions and feelings delight readers and bring
simplicity and freshness to their spiritual world. The poet, who has the most poems about nature,

calls on us to hear, protect and appreciate the nature of our Motherland.

Another theme of the poet's work is pure human feelings, love for the countryland , peace

and calmness.

Folk poet Huseyn Arif came to the poetic world with his bright talent. The creative dream
of Huseyn Arif received its eternal power from nature, rich folklore and magnificent music
instrument saz of our people.For this reason, the main line of his literary work came from a
simple and a pure source. Article which named "Huseyn Arif - a poet of nature and beauty" is
devoted to the researching colorful image of nature of our motherland in the poet's literary

work.

Article which named "Huseyn Arif - a poet of nature and beauty” is devoted to the
researching colorful image of nature of our motherland in the poet's literary work.

When Huseyn Arif describes the nature of his motherland in his poems, the creator
describes nature not only with mysterious colors, he also describes it with magic words.And
love for nature is the main line of the poet, and that is why he called for taking care of nature

carefully.

The theme of literary works , which created by H. Arif is the nature of the capable and
hardworking people of Azerbaijan, green forests and meadows, ancient rocks, fortresses of the
Javanshir fortress, which are relics of ancestors,Fuzuli ghazelles, that win hearts,Vagif's
goshma (postposition - a form of an Azerbaijani poem ), never changing ,at last , this is a
symphony of life, the same age as the sun, twins of the day!

H.Arif's literary works,which were written in a simple,comprehensible language, which
creat native feelings in readers and delight the heart.H. Arif's short poems and poems of deep
content present him as a poet,who deeply knows folk literature and is deeply affected to it.
Folklore is one of the early samples of H. Arif's poetry. The creator is a researcher of folk
creativity. The powerful spiritual creativity , the musical creation of our people, the masters of
music and the words, that support the life,and it made H Arif,as patriot think and benefit from
them.

Article clearly researched all these features, using the literary works of the poet, were
explained with various examples from the literary works of the poet.
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Acgar sozlar: folklor, sifahi,yaradiciliq, darin,fikir, yaratmaq ,arasdirmagq,totbiq etmak,bohro-

lonmok, niimuna.

KiaroueBble ciioBa: (onbpKiIop, YCTHOE, TBOPYECTBO, TIJIyOMHA, MBICIH , CO3AaHHE,
HUCCICO0BAHUE, IPUMEHECHUC, I10JIb3a, ITIPUMEDP.
Key words: folklore, oral , creation, deep, thought, creation, research, application, benefit,

example.
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OGRETMENLERIN YASAM BOYU OGRENME DUZEYLERININ INCELENMESI
EXAMINATION OF TEACHERS' LIFELONG LEARNING LEVELS
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OZET

Bu aragtirmanin amaci, 6gretmenlerin yasam boyu 6grenme diizeylerini ve bu diizeyleri bazi
demografik degiskenlere gore incelemektir. Arastirmada tarama modeli kullanilmistir.
Arastirmada veri toplama araci olarak Wielkiewicz ve Meuwissen (2014) tarafindan gelistirilen
Engin, Kor ve Erbay (2016) tarafindan Tiirk¢e uyarlama ¢aligsmasi yapilan yasam boyu 6grenme
6lcegi kullanilmistir. Arastirmanin ¢alisma grubunu, uygun ornekleme teknigi ile belirlenen
199 6gretmenden olusmaktadir. Verilerin analizinde ortalama, bagimsiz gruplar t testi ve tek
yonlii varyans analizi kullanilmistir. Arastirmanin sonuglarina gore, 6gretmenlerin yasam boyu
ogrenme ortalamalart 3,75 ve sik sik diizeyindedir. Demografik degiskenlere gore,
Ogretmenlerin cinsiyetleri, hizmet i¢i egitim kurslarina katilip katilmama durumlari, aldiklar
hizmet i¢i egitim sayisi, mezuniyet durumlari, mezun olunan fakiilte tiirii ve kidem yillarina
gore yasam boyu 6grenmelerinde anlamli bir farklilik yoktur.

Anahtar Kelimeler: Yasam boyu 6grenme, Ogretmen, Ogrenme.

ABSTRACT

The aim of this research is to examine the lifelong learning levels of teachers and these levels
according to some demographic variables. Scanning model was used in the research. The
lifelong learning scale developed by Wielkiewicz and Meuwissen (2014) and adapted into
Turkish by Engin, Kor and Erbay (2016) was used as a data collection tool in the research. The
study group of the research consists of 199 teachers determined by convenient sampling
technique. Mean, independent groups t-test and one-way analysis of variance were used in the
analysis of the data. According to the results of the research, the lifelong learning average of
teachers is 3.75 and frequently. According to demographic variables, there is no significant
difference in lifelong learning according to teachers' gender, whether they attend in-service
training courses or not, the number of in-service training they receive, their graduation status,
the type of faculty they graduated from and their years of seniority.

Keywords: Lifelong learning, teacher, learning.

1. GIRIS
Bilginin siirekli degismesi ve gelismesi, bireyin de siirekli degismesini ve bilgi becerilerini
gelistirmesini gerektirmektedir. Gegmis yillarda bilgi daha yavas degisir ve daha yavas
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yayilirdi. Ancak teknolojinin gelisimi ile bilginin degismesi, yeni bilgiler elde edilmesi ve
bilginin yayilmasi kolaylasti ve hizlandi. Bilgi ve teknolojinin siirekli gelisimi egitimde de
siirekli gelisimi gerektirmektedir. Ogrencilerin yaslar itibari ile degisen bilgiye daha kolay ve
hizl1 adapte olmasi egitimcilerin de dgrencilerin ihtiyacina yanit verebilmek ve mesleki agidan
koérelmemek icin degisen bilgiye adapte olmasmi gerektirmektedir. Ogretmenlerin gerek
mesleki egitimler gerekse kendi ilgi alanlarina yonelik siirekli 6grenen olmalar1 Ogreten
rollerini daha verimli hale getirmektedir.

Yasam boyu O6grenme, toplumsal veya is hayatinda bireylerin yasamlarimi kolaylastiran ve
stirdiirebilmesi igin gerekli olan bilgi, beceri ve yeteneklerinin gelistirilmek i¢in Orgiin ve
yaygin olarak yapilan her tiirlii 6grenme etkinliklerine denir (Giileg, Celik ve Demirhan, 2012).
Hayat boyu 6grenme (HBO), 6rgiin, yaygin ve érgiin olmayan dgrenimi igeren tiim dgrenme
yelpazesini kapsar. Ogrenme ayn1 zamanda insanlarin giinliik hayatlarinda edindikleri bilgi,
beceri, tutum ve davranislari da igerir (Dunn, E., 2003, akt. Laal ve Salamati, 2012). Bireylerin
egitim almaktaki amaci, artik sadece meslek sahibi olmak degil, meslek sahibi olmanin yaninda
kisisel gelisimine ve bilgi diizeyine siirekli katkida bulunmaya dogru evrilmistir. Artik bireyler
meslek sahibi olduktan sonra egitim hayatindan g¢ekilmemektedir. Calisma hayati egitim
almaya engel olmaktan ¢ikmistir. Teknolojinin ilerlemesi ile birlikte zamana ve mekana bagh
olmaksizin egitim alma imkan1 olusmustur. Bireyler imkanlar1 ve istekleri dogrultusunda yiiz
ylize veya uzaktan egitim alabilmektedir.

Yasam boyu 6grenme, okul ile smirlandirilmayan; mekana bagli kalmaksizin her alanda
gerceklesebilen; yas, sosyal, ekonomik durum ve egitim durumuna bagli kalmadan
stirdiiriilebilecegini gosteren bir kavramdir (MEB). Bireyin hayat boyu Ogrenen olmasi,
ogrenme ortamlarinda bulunmasi ve bilgi ve yeteneklerini gelistirmesi hayat boyu 6grenme
olarak kavramsallastirilmaktadir. Hayat boyu 6grenme tiim bireyler i¢cin dnemli ve gereklidir.
Ancak dgretmenler bilginin kaynagi, bilginin aktaricisi rollerini korumak ve dgrencilere faydali
olmaya, onlarin 6grenme ihtiyacini karsilamaya yetebilmek i¢in yasam boyu 6grenmeye en ¢cok
ithtiya¢ duyan meslek grubudur.

Hayat boyu 6grenme ve 0gretme siirecinde en dnemli 6gelerin birincisi 6gretmen, ikincisi ise
teknolojidir. (Kurtdede Fidan, 2008). Ogretmenlerin gelisen ve degisen teknolojiye ayak
uydurmas1 gerekmektedir. Ogrenciler yeni teknolojilerle i¢ ice biiyiidiikleri icin onlarin
teknolojik araglar1 kullanmasi1 ¢ok daha kolay iken, yetiskinler yeni teknolojilerle
karsilastiklarinda zorlanabilmektedirler. Sadece teknolojide degil her anlamda degisen ve
gelisen, giincellenen bilgiyi 6gretmenlerin kendi aragtirma ve ¢alismalari yolu ile ya da egitim
alarak 6grenmeye c¢aligmasi 0gretmenlerin yeterliliklerini arttiracak ve Ogrencilere verilen
egitimin kalitesini de ylikseltecektir.

Bilgi ve iletisim teknolojileri, topluma niifuz ettikge 6grenme bireysellesmektedir. Yeni
becerilerin ve yeterliliklerin 6grenilmesi biliyiikk 6nem tasimaktadir. Kiiresellesme, bu siiregleri
ve sonuglar1 gerektirmistir (Medel-Anonuevo, Ohsako, ve Mauch, 2001). Devletlerin egitim
ile diinyada on plana ¢ikacagi ortadadir. Bilimin her dalinda ilerlemek isteyen, diinyada
gelismis devletler siralamasinda 6nde olmak isteyen her devletin egitime 6nem vermesi ve
egitimin kalitesini arttirmas1 gerekmektedir. Bunu da 6gretmenlerin yasam boyu 6grenme
diizeylerini arttirarak, Ogretmenlerin yasam boyu Ogrenmeye olan motivasyonlarini
ylikselterek, oOgretmende artan bilgi ve yeterliligin O6grenciye aktarilmasini saglayarak
gerceklestirmek miimkiin olmaktadir.

OECD (1973) yasam boyu 6grenme i¢in bir yontem isimli raporunda uluslararasi ekonomi ve
rekabet ortaminda mesleki gelisim ve bireysel 6grenme ile alakali olarak yagam boyu 6grenme
mithim ve gereklilik olarak belirtilmistir. Kiiresel olarak diisiindiiglimiizde diinyada bilgi ve
yenilikte cagdaslik diizeyine gore geride kalmamak ve rekabet ortaminda 6ne ¢ikabilmek i¢in
iilke olarak yasa bagli degil yasam boyu 6grenmeyi temel almay1 gerektirir.
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Yasam boyu 0grenme, 21. yiizyilda her bireyin sahip olmast gereken onemli 6zelliklerden
biridir. Egitim sisteminin 6grenenlere bu 6nemli beceriyi kazandirmasi gerekir. Bu kapsamda
egitim fakiiltelerine yagam boyu Ogrenme ana bilim dallart agilmistir. Ayrica dgretmen
adaylarma o6gretmenlerede hizmet i¢i egitim yoluyla bu becerilerin kazandirilmasi ve
ogretmenlerinde 6grencilerine karsi bu konuda rol model olmalar1 gereklidir. Bu ¢alismada da
Ogretmenlerin yasam boyu Ogrenmelerinin diizeyi ve bazi degiskenlere gore incelemek
amagclanmustir.

Arastirma Problemi

Arastirma, Ogretmenlerin yasam boyu ogrenme diizeyleri nasildir ve bazi demografik
degiskenlere gore anlamli farklilik gostermekte midir? Genel aragtirma sorusu g¢ergevesinde
ylrlitilmistir.

Alt Problemler:

1- Ogretmenlerin yasam boyu 6grenme diizeyleri nedir?

2- Ogretmenlerin yasam boyu dgrenmeleri ile cinsiyetleri arasinda anlamli bir farklilik var
midir?

3- Ogretmenlerin yasam boyu dgrenmeleri ile hizmet i¢i egitimlere katilma durumlar
arasinda anlamli bir farklilik var midir?

4- QOgretmenlerin yasam boyu dgrenmeleri ile mezuniyet durumlar1 (lisans, lisansiistii)
arasinda anlamli bir farklilik var midir?

5- Ogretmenlerin yasam boyu dgrenmeleri ile mezun olduklar fakiilte (egitim fakiiltesi,
diger) arasinda anlamli bir farklilik var midir?

6- Ogretmenlerin yasam boyu 6grenmeleri ile kidem yil1 arasinda anlamli bir farklilik var
midir?

2. YONTEM
2.1. Arastirmanin Modeli

Bu aragtirmanin modeli, tarama modelidir. Tarama modeli, 6l¢cek ve goriisme yontemleri
kullanilarak veri toplama arac1 olusturulan bir modeldir. Olgeklerden toplanan veriler amaglar
dogrultusunda veya degiskenler arasinda bulunan iligkileri arastirmak i¢in kullanilir (Baysal,
2021). Ogretmenlerin yasam boyu dgrenme diizeyleri cinsiyetleri, hizmet ici egitimlere katilma
durumlari, aldiklar1 hizmet i¢i egitim sayisi, mezuniyet durumlar (lisans, lisansiistii), mezun
olduklar fakiilte (egitim fakiiltesi, diger), kidem yil1 degiskenleri agisindan incelenmistir.

2.2. Evren Orneklem

Arastirmanin evreni, 2022-2023 egitim 0gretim yil1 birinci doneminde Afyonkarahisar ilinde
gbérev yapan 8713 oOgretmenden, arastirmamin &rneklemi Thsaniye Ilge Milli Egitim
Miidiirliigii’ne baghh kurumlarda gorev yapmakta olan 372 6gretmenden olusmaktadir.
Arastirmanin  ¢alisma grubu 372 Ogretmen arasindan seckisiz olmayan Ornekleme
yontemlerinden uygun Ornekleme yontemi ile verilerin toplandigi 199 Ggretmenden
olusmaktadir. Uygun 6rnekleme yontemi kolay ulasilabilir 6rnekleme teknigidir.
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Arastirmanin 6rneklemini olusturan 6gretmenlerin % 63,8 (f=127)’1 kadin, %36,2 (f=72)’si
erkektir. %81,5 (162)’1 hizmet i¢i egitim almakta, %18,5 (37)’1 hizmet i¢i egitim almamaktadir.
% 81,9 (163)’u lisans, %18,1 (36)’1 lisansiistii egitim diizeyinden mezundur. %83.,4 (166)’i
egitim fakiiltesinden, %16,9 (33)’u diger fakiiltelerden mezundur. %21,6 (43)’s1 0-7 y1l, %51,2
(102)’si 8-15 y1l, %27,2 (54)’si 16-30 y1l kidem yilindadir.

2.3. Veri Toplama Araci

Wielkiewicz ve Meuwissen (2014) tarafindan olusturulan, Engin, Koér ve Erbay (2017)
tarafindan Tiirkce uyarlama ¢alismasi yapilmis olan Yasam Boyu Ogrenme Olgegi veri toplama
arac1 olarak kullanilmistir. Yasam Boyu Ogrenme Olgegi 15 maddeli, tek alt boyutlu bir
olgektir. Olcek asla=1 , nadiren=2, ara sira=3, sik sik=4, her zaman=5 derecelendirmesi
seklinde 5°1i likert tipindedir. Olgegin Cronbach alfa katsayis1 hesaplanmis ve 0,892
bulunmustur. Maddelerin hicbirinin giivenirligi diisiirmedigi tespit edilmistir.

2.4. Verilerin Analizi

Olgek Ihsaniye ilgesinde calisan 199 dgretmene uygulanmis ve 199 veri degerlendirmeye
alinmistir. Verilerin analizinde, toplam puan, aritmetik ortalama, normallik degerleri
hesaplanmistir. Normallik testi sonuglari; Tabachnik ve Fidell (2013)’ e gore skewness-
carpiklik ve kurtosis-basiklik degerleri -1.50 ila +1.50 araliginda oldugunda normal dagilim
gosterdigi kabul edilir. Normallik degerlerine bakilarak, cinsiyet degiskeni bakimindan
bagimsiz 6rneklem t-testi, hizmet i¢i egitim katilim durumu degiskeni bakimindan bagimsiz
orneklem t-testi, alinan hizmet i¢i egitim sayis1 degiskeni i¢in tek faktorlii varyans analizi
(anova), mezuniyet durumu degiskeni agisindan bagimsiz 6rneklem t-testi, mezun olunan
fakiilte tiirii degiskeni icin bagimsiz drneklem t-testi ve kidem yili degiskeni bakimindan tek
faktorlii varyans analizi (anova) yapilmistir.

Veri toplama aracindan elde edilen verilerin analizinde, 6gretmenlerin verdikleri cevaplarin
puanlarini hesaplamak i¢in, 61¢ekte bulunan maddelerin degerleri, 1 “asla’’, 2 “nadiren’’, 3 “ara
sira’’, 4 “sik sik’’, 5 “her zaman’’ temel alarak hesaplanmistir. Normal dagilim oldugu igin
parametrik testler uygulanmistir. Cinsiyet (kadin-erkek), hizmet i¢i egitimlere katilim durumu
(evet-hayir), mezuniyet durumu (lisans-lisansiistii), mezun olduklar1 fakiilte (egitim fakiiltesi-
diger) degiskenlerinde t-testi uygulanmigtir. Aldiklar1 hizmet i¢i egitim sayis1 (1-3, 4-8, 9-15,
16 ve iistli), kidem yil1 (0-7 yil, 8-15 yil, 9-23 yil, 24 ve istii yi1l) degiskenlerinde anova testi
uygulanmistir.

3. BULGULAR

Arastirmanin bulgular bdliimiinde elde edilen verilerin test ve analizlerinden ¢ikan sonuglar
bulunmaktadir.

Tablo 1. Ol¢ek Maddelerine Verilen Cevaplarin Frenkans ve Yiizdeleri

Maddeler 1 2 3 4 5 X  Diizey
1- Yeni bir seyler 6grenmek i¢in f 0 3 46 96 54 350 SS
okurum. % 0 15 231 482 271 ’

2- Ogrendiklerimi bagkalariyla f 0 4 28 104 63 413 SS
paylasirim. % 0 2 141 52,3 31,7 ’
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3- Problemleri ve meseleleri f 0 9 37 88 65 405 SS
derinlemesine analiz etmeyi severim. % 0 45 186 442 327 '
4- Kendimi hayat boyu 6grenen biri ~ f 0 2 36 79 82

e e 421 HZ
olarak goriiriim. % 0 1 18,1 39,7 41,2
5- Okumak diizenli faaliyetlerim f 3 10 62 75 49 378 SS
arasinda gelir. % 15 5 31,2 37,7 24,6 ’
6- Yazmak diizenli faaliyetlerim f 22 80 71 17 9 348 N
arasinda gelir. % 111 40,2 357 85 45 ’
7- Kendi kendine motive olan bir f 0 6 50 86 57 397 SS
Ogrenenim. % 0 3 25,1 432 28,6 ’
8- Ilgi cekici kitap ve dergiler f 13 49 75 39 23
bulmak i¢in kiitiiphane ve kitap % 65 246 37,7 196 11,6 3,05 AS
diikkanlarinda dolagirim.
9- Sinifta, is yerinde ve arkadag f 1 18 77 83 20
sohbetlerinde tartismalara ilgi ¢ekici % 0,5 9 38,7 41,7 10,1 3,51 SS
katkilar yaparim.
10- Etkinliklerim elestirel disinme f 2 17 85 76 19 346 SS
igerir. % 1 8,5 427 38,2 95 ’
11- Keyif almak ve eglenmek igin f 2 15 48 89 45 380 SS
okurum. % 1 75 241 447 226 ’
12- Birgok seyi merak eden f 0 7 34 91 67 409 SS
birisiyim. % 0 35 17,1 457 33,7 '
13- Ogrenme konusundaki ilgi f 0 12 60 80 47
alanim ¢ok genis bir yelpazeden % 0 6 30,2 40,2 236 3,81 SS
olusur.
14-Yeni seyler 6grenmeyi severim. _f 0 2 15 90 92 436 HZ

% 0 1 7,5 452 46,2 ’

15- Derste veya isimde gerekli f 5 26 74 57 37 350 SS
olmayan bir¢ok sey okurum. % 25 131 37,2 28,6 18,6 ’
Toplam 3,75 SS

(A: Asla, N: Nadiren, AS: Ara sira, SS: Sik sik, HZ: Her zaman)

Tablo 1’e gore 6lgekte en yiikse ortalamaya sahip olan madde 4, 21 ile “Kendimi hayat boyu
ogrenen biri olarak goriiriim” maddesidir. En diisiik ortalamaya sahip madde ise 3,05 ortalama
ile “Ilgi cekici kitap ve dergiler bulmak icin kiitiiphane ve kitap diikkanlarinda dolagirim”
maddesidir. Olgegin genel ortalamasi ise 3,75 ile sik sik diizeyindedir.
Ogretmenlerin cinsiyetlerine gdre yasam boyu Ogrenmelerinde anlamli farklilik olup
olmadigin1 belirlemek i¢in t testi yapilmis ve sonuglar tablo 2 de verilmistir.

Tablo 2. Ogretmenlerin Cinsiyetlerine Gére Yasam Boyu Ogrenme Diizeyleri Bagimsiz

Orneklem T-Testi Sonuglari

Cinsiyet N X SS t p
Kadin 127 56,89 7,630 199 1,326 0,123
Erkek 72 55,31 8,866
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Tablo 2 de ki sonuglara gore dgretmenlerin cinsiyetlerine gore yasam boyu dgrenmelerinde
anlamli farklilik yoktur (t(299): 1,326, p>0,05).

Ogretmenlerin hizmetici egitim alip almama durumlarina gore yasam boyu dgrenmelerinde
anlamh farklilik olup olmadigimi belirlemek igin t testi yapilmis ve sonuglar tablo 3 de
verilmistir.

Tablo 3. Ogretmenlerin Hizmetici Egitimlerine Gére Yasam Boyu Ogrenme Diizeyleri
Bagimsiz Orneklem T-Testi Sonuclari

Cinsiyet N X SS sd t p
Aldim 162 56,49 8,090 199 0,981 0,858
Almadim 37 54,47 8,367

Tablo 3 de ki sonuglara gore dgretmenlerin hizmet igi egitim alip almama durumlarina gére
yasam boyu 6grenmelerinde anlamli farklilik yoktur (t(199): 0,981, p>0,05).

Ogretmenlerin mezuniyet diizeylerine gdre yasam boyu dgrenmelerinde anlamli farklilik olup
olmadigin1 belirlemek i¢in bapimsiz t testi yapilmis ve sonuglar tablo 4 de verilmistir.

Tablo 4. Ogretmenlerin Mezuniyetlerine Gére Yasam Boyu Ogrenme Diizeyleri Bagimsiz
Orneklem T-Testi Sonuclar

Cinsiyet N X SS sd t p
Lisans 163 56,01 7,919 199 -1,127 0,336
ansusti 36 57,69 8,925

Tablo 4 de ki sonuglara gore 6gretmenlerin mezuniyetlerine gére yasam boyu 6grenmelerinde
anlaml farklilik yoktur (t(199): -1,127, p>0,05).

Ogretmenlerin mezun olduklar fakiilte tiiriine gore yasam boyu 6grenmelerinde anlamli
farklilik olup olmadigim belirlemek i¢in bagimsiz t testi yapilmis ve sonuclar tablo 5 de
verilmistir.

Tablo 5. Ogretmenlerin Mezun Olduklar1 Fakiiltelere Gore Yasam Boyu Ogrenme
Diizeyleri Bagimsiz Orneklem T-Testi Sonug¢lari

Cinsiyet N X SS sd t p
Egitim 166 56,04 8,089 199 -0,951 0,973
Diger 33 57,52 8,307
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Tablo 5 de ki sonuglara gore d6gretmenlerin mezun olduklar1 fakiiltelerine gore yasam boyu
ogrenmelerinde anlamli farklilik yoktur (t(199): -0,951, p>0,05).

Ogretmenlerin kidemlerine gore yasam boyu dgrenmelerinde anlamli farklilik olup olmadigini
belirlemek i¢in tek yonlii varyans analizi yapilmig ve sonuglar tablo 6 da verilmistir.

Tablo 6. Ogretmenlerin Kidemlerine Gére Yasam Boyu Ogrenme Diizeyleri Tek Faktorlii

Varyans (Anova) Sonug¢lari

Aldiklar1 hizmet N X S sd F p
ici egitim sayisi

0-7 yil 43 3,80 0,55 199 0,678 0,566

8-15 yil 102 3,71 0,54

16-30 y1l 54 3,82 0,56

Tablo 6 de ki sonuglara gore o6gretmenlerin kidemlerine gore yasam boyu dgrenmelerinde

anlamli farklilik yoktur (F(2,196): 0,566, p>0,05).

4. SONUC VE TARTISMA

Bu calisma ogretmenlerin yasam boyu 6grenme diizeylerinin cinsiyet, hizmet i¢i egitimlere
katilma durumu, aldiklar1 hizmet i¢1 egitim sayisi, mezuniyet durumu, mezun olduklar: fakiilte
tirii ve kidem yili degiskenleri bakimindan anlamli bir farklilik gosterip gostermedigi
arastirllmistir. Arastirma icin 15 maddeden olusan 5°1i likert tipi yasam boyu 6grenme Slgegi
uygulanmistir. Olgegin Cronbach alfa katsayist hesaplanmis ve 0,892 bulunmustur. Olgegin
Cronbach alpha degeri ,70 katsayisinin iizerinde oldugu i¢in 6l¢ek glivenilirdir. Ortalama 3,75
bulunmus ve 6l¢cek maddelerinin ifadelerinden sik sik ifadesinin ortalama deger oldugu
goriilmiistiir. Yasam boyu 6grenme ve diger konularda 6grenenlere rehber olmasi beklenen
Ogretmenlerin yagsam boyu 6grenmelerinin yliksek olmasi beklenen ve istenen bir sonuctur. Bu
anlamda o6gretmenlerin yasam boyu O6grenme becerilerinin artmasimi saglayacak adimlar
atilabilir.

Arastirmada 0gretmenlerin cinsiyetleri ile yasam boyu 6grenmeleri arasinda anlamli farklilik
olmadig1 belirlenmistir. Yani demografik 6zellik olarak cinsiyet yasam boyu 6grenmenin

anlamlh farklilasmasinda etkili bir degisken degildir. Alan yazinda bu bulguyu destekler
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nitelikte bazi galismalar mevcuttur. (Oral ve Yazar, 2013; Arcagdk ve Sahin, 2014; Konakman
ve Yelken, 2014; Yaman ve Yazar, 2015).

Ogretmenlerin hizmet ici egitimlere katilip katilmama durumlarina gére yasam boyu 6grenme
diizeyleri incelenmistir. Yapilan bagimsiz t testi sonuglarina gore anlamli farklilik tespit
edilmemistir. Egitim bireylerin yasam boyu Ogrenmelerini etkileyebilecek bir degiskendir.
Yasam boyu 6grenme yeterliklerini inceledigimizde anadil ve yabanci dilde yeterlik, fen,
matematik ve dijital yeterlik, 6grenmeyi 6grenme ve kiiltiirel yeterlikler olarak goriilmektedir
(European Comission, 2005). Ogretmenlere verilen hizmetici egitimler eger bu konularda
degilse bu durum Ogretmenlerin yasam boyu Ogrenmelerinde anlamli bir farklilik
olusmamasina neden olmustur denilebilir. Ayaz (2016) Ogretmenlerin yasam boyu
Ogrenmelerinin baz1 degiskenler bakimindan incelenmesi arastirmasinda, 6gretmenlerin hizmet
ici egitim kurslarina katilma durumlarina gére Mann Whitney U Testi uygulamis ve anlamli bir
farkin var oldugu sonucuna ulagmistir.

Mezuniyet durumu degiskenine gore 6gretmenlerin yasam boyu 6grenme diizeylerinde anlamli
farklilik yoktur. Kazu ve Erten (2016) ve Yaman ve Yazar (2015) yaptiklart ¢lismada
caligmadaki bu sonucu destekler bir sonu¢ bulmustur. Bu durum lisaniistii egitimin bilimsel
aragtirma yapma becerisi kazandirma iizerine kurulu olmasindan kaynakli olabilir. Yagam boyu
ogrenme anabilim dalinda lisansiistli egitim alan 6gretmenler lehine anlamli farklilik ¢ikmasi
muhtemeldir. Buradan hareketle yasam boyu 6grenme konusunda tez yazan veya yasam boyu
ogrenme anabilim dalinda lisansiistii egitim alan 6gretmenlerin karsilastirilip anlamli farkliligin
olusup olusmadiginin belirlenmesi Onerilebilir. Ayrica lisaniistii egitimde biitiin anabilim
dallarina yasam boyu 6grenme se¢meli ders olarak konulabilir.

Arastirmanin besinci alt problemi olan 6gretmenlerin mezun olduklar: fakiilte tiiriine (egitim
fakiiltesi ve diger) gére yasam boyu Ogrenme diizeyleri incelenmis ve farklilik olmadigi
belirlenmistir. Yaman ve Yazar (2015) Coskun (2009) yaptiklart calismada ayni yonli
sonuglara ulagmislardir. Bu sonu¢ yasam boyu Ogrenmenin sadece egitim veya pedagoji
boyutuyla ilgili olmamasi aksine farkli bir¢ok beceriyi iceren kapsamli bir kavram olmasindan
kaynakl1 olabilir.

Ogretmenlerin kidem yillarma gére yasam boyu &grenmelerinde anlamli farklilik yoktur.
Kidem degiskenine gore anlamli farkliligin olugsmamasi, kidemi yiiksek olan dgretmenlerin
deneyimleri nedeniyle kidemi diisiik olan 6gretmenlerin ise yasam boyu 6grenme konusunda
aldiklar egitimlerden kaynakli olabilir. Kazu ve Erten (2016), Ayaz (2016), Ozciftci (2014)

ogretmenlerle yaptiklar1 calismalarda bu sonucu destekler nitelikte bulgular elde etmislerdir.
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XIX 9SRDO NAXCIVANDA FOALIYYOT GOSTORON RUS DOVLOT
MOKTOBLORI

Niibar Tomiraz qiz1 Safarli
Nax¢ivan Muxtar Respublikasi
“Naxgivan” Universiteti - ORCID: 0000-0001-6219-4523
OZET

Azorbaycanin ayrilmaz torkib hissasi olan godim Naxg¢ivan kigik araziys malik olsa da
bir 6lkanin harbi-siyasi mahiyyatins, tarixi shamiyyatino malikdir. Ticarat yollarinin iizarinds
yerloson gadim Naxgivan torpagi antik, orta oasrlor vo miiasir dovr maddi madaniyyat
niimunolori vo tarixi abidoalorla: ilk insanlarin yasadiqlari magaralar, qodim yasayis yerlari,
erkon sohar madaniyyati, méhtasoam qala divarlari, qayaiistii rosmlar, das qog heykallari, xatira
memarhigimin an mitkommal niimunalori olan tiirbalorlos, digor tarixi abidalorlo, muzeylorls
zongindir. Naxgivanin godim moadoniyyati ilo borabar elm, tohsil morkazlori do diinyada
moshurdur. Burada Zardiist moktoblorinin galiglari ilo borabar Islam tip moktablor, madrasalar,
zaviyolor, kuttablarindiys godor galmaqdadir. Goriindiiyii kimi Naxgivanda ta godimdan
usaqlarin tolim-torbiyasi isi boyiik onom dasimis, bu islo xi{isusi mosgul olunmusdur.
Bibliyadaki1 ravayatlora gora asasi Nuh peygombar tarafindon qoyulmus Naxgivan, halo godim
zamanlardan bolgoadoki on zongin modoniyyato malik elm ocaqlarindan biri idi. Elxanilor
dovriins aid bir formandan malum olmusdur ki, XII asrin sonlarinda Naxgivanda elm va tohsil
inkisaf etmis, burada iki madroso mévcud olmusdur. Orta asr manbolarina gora XIII asrin
sonlarinda Nax¢ivanda dord ali tipli madroasas, mascidlorin nazdinds mollaxana adlanan altmisa
yaxin ibtidai modroso foaliyyot gostorirdi. Naxg¢ivanda ilk diinyovi moktob Ehsan xan
Koangarlinin X1X asrin 30-cu illorinds agdig1 rus-tatar goza moktabidir. XI1X asrin sonlarinda
Nax¢ivanda tisuli-cadid moktoblori yaranmaga basladi. Ordubadda “Oxtor” (1892), Nax¢ivanda
“Moktabi-tarbiys”(1894), “Qiz moaktobi” (1896) kimi, o dovr {igiin usaqlara zongin bilik veran
moktablor M. T. Sidqi tarafindan tasis edildi. Bununla barabar “Moahalli moktablor”, “Maktabi-
xeyriyys”, “Riisdiyys” kimi moktoblorda foaliyyot gostorirdi. Umumiyyatlo 1920-ci ilodok
Nax¢ivanda 45 moktob yaradilmigdir.

Acar sozlar: moktob, elm, tohsil
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KUR’AN’DA GECEN CAHILiYYETE’L-ULA KAVRAMI HAKKINDA MUFESSIR
EBU HAYYAN’IN YORUMLARI

Dog. Dr. Yakup YUKSEL
Tekirdag Namik Kemal Universitesi- ORCID: 0000-0001-7043-6086

Oz

Kur’an’da birgok kavramin gectigi bilgisi izahtan varestedir. Tebligimizin konusu olan
cahiliyyete’l-ula kavrami veya terkibi de onlardan birisidir. Dili Arapg¢a olan Kur’an
kelimelerinin ya da kavramlarinin ilk bakista saglikli bir sekilde anlasilmasi kolay olmayabilir.
Nitekim bazi kelime ve kavramlarin hem dilciler hem de miifessirler tarafindan ele alinmak
suretiyle detayli bir sekilde incelendikten sonra tefsir edildigi goriilmektedir. Dolayisiyla ayetin
indigi ortam ve ondan Onceki donemlerde bu kelime ve kavramlarin Araplar tarafindan
kullanilip kullanilmadig: ya da nasil kullanildig: bilgisi de énem arz etmektedir. Ustelik ilgili
kelime ya da kavramlar artik Kur’an dili oldugundan islam kiiltiir ve miiktesabat1 da goz 6niinde
bulundurularak bunlarin izah edilmesi gerekmektedir. Iste bu baglamda énemli miifessirlerden
olan Ebli Hayyan’in (6. 745/1344) Kur’an’da gecen cdahiliyyete’l-iild kavramini nasil tefsir
ettigi, diger miifessirlerden ayrildigi yonlerinin olup olmadigini tespit etmek ¢alismamizin ana
konusudur. Tama metin olarak sunacagimiz bu c¢alismamizin amaci cdhiliyyete’l-iila
kavraminin miifessirler tarafindan nasil anlasilip yorumlandigini ortaya koymakla birlikte EbG
Hayyan’in konuya yaklagimini incelemektir. Boylece kavramin gegtigi ilgili ayetin saglikli bir
sekilde tefsiri hedeflenmektedir.

Anahtar Kelimeler: Kur’an, Cahiliyyete’l-tla, Eba Hayyan, Tefsir.
1. Cahiyyete’l-iila Kavrammm Gegtigi Ayet ve Tefsiri

Bu kavram Kur’an’da sadece Ahzab siiresi 33. ayette gegmekte olup ayetin meéli su
sekildedir: Hem evlerinizde oturun ve evvelki cahiliyyet (zamanminda siislenerek, ince elbiseler
giyerek, acilip sagilarak sokaga ¢ikan kadinlarin) ¢ikisi gibi ¢ikmayin. Namazi geregi tizere
kilin, zekati verin, Allah'a ve Rasiiliine itaat edin. Ey Ehl-i Beyt (Peygamber ailesi!) Allah
sizden sirf giinahi gidermek ve sizi tertemiz yapmak istiyor.

Ayette gegen karne fiili hakkinda iki goriis ortaya atilmistir. Birincisi bu kelimenin
kalma, oturma anlamindaki karar kdkiinden, ikincisi de sayginlik anlamindaki vakar kokiinden
oldugu gortistidiir. Hatta kelime sayginlik anlamina gelen vakar kokiinden olursa bu takdirde
kirne seklinde yani kaf harfinin esresi ile okunur ki miifessir Taberi de (6. 310/923) bu kiraati
tercih etmistir.? Mana itibariyle de evinizde saygin, vakar ehli olun anlamindadir. Ugiincii bir

L Ali Fikri Yavuz, Kur’dn-1 Kerim ve Izahli Meal-i Alisi, (Istanbul: Sahhaflar Kitap Saray1, 2013). '
2 Eba Ca'fer Muhammed b. Cerir et-Taberi, Camiu 'I-beydn fi te vili’I-Kur’an, (Beyrut: Daru’1-Kiitiibi’I-Ilmiyye,
1992), X/294.
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goriis olduguna da yer verilmistir ki o da kelimenin bir araya gelmek anlaminda olan kdrre
kokiinden oldugu goriisiidiir.® Ancak ¢cogu miifessir ilk iki goriisii benimsemistir.

Kelime hangi kokten ele alinirsa alinsin ayette Allah elgisinin hanimlarinin evlerinde
kalmalar1 ve sebepsiz yere disariya ¢ikmamalar: emrinin yer aldigi fikri miifessirler tarafindan
benimsenen bir yorumdur. Ancak buradaki emir, hanimlarin hi¢ disartya ¢ikmamasi anlamina
gelmez. FElbette ihtiyaclar1 icin ¢ikacaklardir. Fakat c¢iktiklarinda tesettiire uymalari
emredilmistir. Insanlarin dikkatlerini {izerlerine c¢ekecek giysiler giymemeleri ve onlar
kendileri hakkinda kotii diisiinceye sebebiyet verecek davraniglarda bulunmamalar1 uyarisi
yapilmistir. Bu konuda klasik tefsir kaynaklarinda gesitli haberlere yer verilmistir. Ornegin
Alasi’nin (6. 1270/1854) eserinde, Bezzar’in (6. 292/905) Enes’ten naklettigi bir haber
soyledir: “Miisliiman kadinlardan bazilar1 Allah elgisine gelip sdyle demisler: “Ey Allah’in
El¢isi! Erkekler iyi islerle ve cihad etmekle Allah yolunda faziletli ameller isleyip gittiler. Bizim
icin de Allah rizasi igin bu miicahitlerin elde ettikleri sevab1 kazanacagimiz bir amel yok
mudur? Bunun tizerine Allah Elgisi onlara soyle dedi: Sizden her kim (disar1 ¢ikmayip) evinde
oturursa Allah yolunda cihad edenlerin elde ettikleri sevabi elde etmis olur.”*

Alusi bu haberi aktardiktan sonra fitne ortaminda kadinlarin kabir ziyareti, mescide
gitmek gibi amagla evlerinden ¢ikmalarinin haram oldugunu belirtmistir. Ancak hac i¢in, anne
baba ve hasta ziyareti i¢in, akrabalarindan o6lenlerin taziyelerine katilmak icin evlerinden
¢ikmalarinin ise caiz oldugunu ifade etmistir.

ibn Asir da bu ayetin Allah elgisinin hanimlarinin evlerinde kalmalarmin gerekliligini
ifade ettigini vurgulamis ve sOyle demistir: “Bu ayet zaruret hali hari¢c Allah elcisinin
hanimlarmin evlerinde kalmalarinin vacip oldugunu igermektedir. Nitekim bir hadiste Hz.
Peygamber kendi eslerine ihtiyaglari i¢in disariya ¢ikma izninin verildigini beyan buyurmustur.
Yakinlarinin 6liimleri halinde taziyeye katilmak, hasta ziyaretine gitmek ve insani diger
ithtiyaclar i¢in disar1 ¢ikmak caiz olup bunun disinda evlerinde kalmalari emre baglanmistir.
Nitekim Hz. Aise babas1 Ebubekir hastalandiginda evinden ¢ikip onu ziyarete gitmistir. Bazi
gazvelerde Allah elgisi ile birlikte hanimlarindan bazilart da ¢ikmiglardir. Hac ve umre igin de
evlerinden ¢ikmiglardir. Ancak bu ayet indikten sonra esi Sevde hac ve umre igin bile evinden
cikmamistir. Sa’d b. Ebi Vakkas vefat ettiginde Hz. Aise disar1 gtkmamak i¢in onun cenazesinin
mescide getirilmesini istemis ve oraya getirildikten sonra dua edip cenaze namazina katilmistir.
Cemel hadisesi i¢in evinden ¢ikmis olmasini ise alimler farkl sekilde degerlendirmislerdir. Zira
onun evinden ¢ikip olaya miidahil olmasinda aralarini sulh edip baris1 saglama gibi iki grup i¢in
maslahat oldugunu sdylemislerdir.”

Ayette gecen teberriic kelimesinin de izah edilmesi gerekir. Kadinm siisii ve giizelligini
gostermesine teberriic denilmistir. Bagka bir gorlise gore de goz isaretiyle isve yapip kiritmasi

% Ebii’l-Kasim Carullah Mahmud b. Omer ez-Zemahseri, el-Kessdf ‘an hakdiki't-tenzil ve ‘uyiini’l-akavil fi
viicihi 't-te 'vil, (Beyrut: Daru’l-Fikr, 1997), 111/260; Abdullah b. Omer b. Muhammed Sirazi el-Beydavi, Envarii 't-
tenzil ve esrdaru’t-te’vil, (Beyrut: Miiessesetu Sa’ban, ts.), 1\V/162

4 Ebii’l-Fadl Sihabiiddin es-Seyyid Mahmad el-Aldsi, Rihu l-me‘dni fi tefsiri’l-Kur’ani’l-‘azim ve’s-seb ‘i’l-
mesdni, (Beyrut: Darii’1-Kiitiibi’l-Ilmiyye, 1994), X1/188.

5 Alusi, Rihu 'I-medni, X1/188.

6 Muhammed Tahir b. Asir, et-Tahrir ve t-tenvir, (Beyrut: Miiessesetii’t-Tarihi’l-* Arabi, 2000), XX1/243-244.
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anlamindadir.” Miicahid, Katade ve Ibn Ebi Niiceyh’ten nakledildigine gore teberriic kadinlarin
kiritarak, cilve yaparak yiiriimesi anlamina gelmektedir. Mukatil’e gore kadinin bas Ortiistinii
basina atip uclarin1 baglamamasi, boylece kolye, gerdanlik gibi siisleri ve boynunun agikta
kalmasidir. Miiberrid’e gore kapatilmasi gereken yerlerini kapatmayip siisiinii géstermesidir.
Leys’e gore de ayni anlama gelecek sekilde kadinin yiiz ve viicudunun giizelliklerini
kapatmay1p bakan kisinin hosuna gidecek tarzda giizelligini gdstermesidir.®

Ayetin tefsiriyle ilgili genis bir aciklamaya yer veren Seyyid Kutup soyle demistir:
“Ayetin orijinalinde gecen vekarne kelimesi vekara fiilinden tiiremis ve agirlasmak, oturmak
anlamina gelir. Fakat bu kesinlikle siirekli evlerde oturacaklar1 ve higbir zaman disari
cikmayacaklar1 anlamina gelmez. Bu, hayatlarinda asil olanin evler olduguna iliskin latif bir
isarettir. Onlarin yeri evlerdir, onlarin disindaki yerler iginde agirlasmadiklari, siirekli
kalmadiklart gecici yerlerdir. O tiir yerlerde ihtiya¢ duyduklar1 kadar kalir sonra da asil
yerlerine donerler. Ev kadinin sigiagidir. Orada yiice Allah'in diledigi sekliyle asil kisiligini
bulur. Bu sayede ¢irkinlesmeden, sapmadan, lekelenmeden, ylice Allah'in, fitratina uygun
olarak hazirladig1 gorevinin disindaki alanlarda bosuna ¢irpinip yorulmadan tertemiz bir hayat
siirdiiriir. Islam, aile i¢in gerekli olan atmosferi hazirlamak, orada dogan yavrularm giivenli bir
ortamda gelismelerini saglamak icin evin gecimini erkege yiiklemistir. Annenin evladina goniil
huzuru i¢inde vakit ayirabilmesi, gerekli emegi sarf edebilmesi, annenin yuvaya gerekli olan
sevgi, sefkat ve huzurlu bir diizen verebilmesi i¢in ailenin maddi ge¢imini erkege farz kilmistir.
Ciinki is ve kazang pesinde kosan, bunun sonucu bitkin diisen, hareketleri ig saatleri ile sinirl
bulunan, tiim giiciinii ve enerjisini isi i¢in harcamak zorunda olan bir annenin eve gerekli olan
havay1 vermesi miimkiin degildir. Ev i¢indeki kiiciiklerin hakki olan bakim ve gézetimi geregi
gibi yapmasi imkansizdir. Evin o huzur veren sicakligini ancak anne saglayabilir. Vaktini,
emegini ve ruhsal enerjisini igine harcayan bir kadin veya bir es ya da bir anne evin havasina
sadece bitkinlik, yorgunluk ve bezginlik katar. Kuskusuz Peygamber efendimiz déneminde
kadinlar yasal bir engelleme s6z konusu olmaksizin Peygamberimizin mescidinde namaz
kilmak i¢in evlerinden disar1 ¢ikarlardi. Ama o zaman iffet vardi, kalplerde Allah korkusu yer
etmisti. Ayrica kadinlar namaz i¢in evlerinden disar1 ¢iktiklari zaman ortiilerine biirtiniirlerdi.
Hig kimse onlar1 tanimazdi. Bununla beraber Hz. Aise Peygamber efendimizin vefatindan sonra
kadinlarin namaz i¢in evlerinden disar1 ¢ikmalarini hos karsilamamistir. Buhari ve Miislim'de
Hz. Aise'min soyle dedigi anlatilir: Eger Resulullah kadinlarin simdi yaptiklarini gorseydi,
Israilogullarmin kadmlarmin mescidlerinden alikonulduklar1 gibi onlar1 da mescidlere
gelmekten alikordu." Hz. Aise'nin sagliginda kadinlar ne yapiyorlardi acaba? Peygamberimizin
onlart mescide gelmekten alikoyacagini diislinmesine neden olacak ne gibi bir davranis
sergilemiglerdi? Ya bugiinlerde gordiiklerimiz karsilastirildiginda onlarin yaptiklariin bir
onemi kalir m1 acaba?”®

Celal Yildirim eserinde cahiliye donemi kadinlarmin davraniglarini su sekilde
ozetlemistir: “Cahiliyet devri kadinlarinin ¢ogu birbirine benzerdi; ancak degisik kilikta gezip

7 Ates, VII/161.

8 Alusi, Rithu I-medani, X1/189. .

® Seyyid Kutup, F7 Zildli’l-Kur an, trc. Mehmet Yolcu ve Digerleri, (Istanbul: Tayf Yayincilik, 2020), VIII/319-
320.
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tozmuslardir. Hak dinin medeniyet havasini teneffiis etme imkéanima erisenler ise, bu
genellemenin her zaman disinda kalmis ve 6rnek olma diizeyinde bulunmuslardir. Cahiliyet
devrinde kadmlarin 06l¢li tamimaz davranmiglarini  miifessirlerimiz  s6yle tespit edip
Ozetlemislerdir:

a. Bas acik, saclar bazan daginik, bazan siislenmis; gerdan ve gdgiisler yar1 agik bir

halde sokaga ¢ikarlardi.

b. Giyindikleri entari iki yandan yirtmagl olur; yiriidiikleri zaman bacak ve baldirlari

gOriiniirdii.

c. Kirtarak, cilvelenerek, giizel kokular siiriinerek gezip dolasirlar ve her vesileyle

erkeklerin dikkatini kendilerine ¢ekerlerdi.

Islam Dini bu sekil sokaga ¢ikislar1 yasaklarken, dnce kadmin namus ve iffetini
korumay1, sonra da onun annelik vakar ve serefini giivence altina almayi; her tiirli koti
nazardan onu uzak tutmay1 ve toplum i¢inde ona sayginlik kazandirmayi amaglamigtir. Ayni
zamanda aile yuvasini kutsal bir diizeyde tutmayi, kem gozlerden sakindirmayi, komsular
arasinda namus ve iffet perdesine giiven damgasini vurmay1 hedeflemis ve saglam karakterli,
diirtist ve faziletli, imanli ve ahlakli nesillerin ana kucaginda, baba ocaginda egitilip

yetistirilmesini planlayip bunun i¢in gerekli biitiin miifredat1 belirlemistir.””*°

Ayette gegen kadinlarin evlerde oturmasina dair ifade hakkinda onun su yorumunu da
vermek yerinde olacaktir: “Ayette emir 6l¢iisiinde gegen karne kelimesini cumhur kirne; Asim
ise, karne seklinde okumustur. Birinci sekildeki kiraat “vakar” anlamina; ikinci sekildeki kiraat
“evde karar kilip ev isleriyle mesgul olmaya” delalet etmektedir. Siiphesiz her iki kiraatin
delalet ettigi mana ve emir, kadinin annelik vakarina uygun diigmekte ve ona sayginlik
kazandirmaktadir. “Evlerinizde vakarla oturun” emriyle, her ne kadar Hz. Peygamber’in
zevcelerine hitap edilmekteyse de umum ifade eder yani hitap hastir, emir umumidir. Yiice
Allah bu emirle, kadinin devamli dort duvar arasinda Omiir tiiketmesini irdde etmemistir.
Emirden sonra gelen “eski cahiliyet giinlerindeki gibi kiritarak (sokaklarda) siis ve
giizelliklerinizi disar1 atmayin” ciimlesi onun hikmet ve yorumuna isaret etmekte ve bize yol
gostermektedir. Soyle ki: Kadmin giinliik hayati su iki 6zelligi yansitmalidir: Birincisi, evinde
bulundugu siirece, vakar ve ciddiyetini koruyarak ¢ocuklarina en giizel 6rnek olmaya ¢alisacak,
komsularina da iyiye ve fazilete yonelik misal olacaktir. Sokaga ¢ikmasi gerektiginde, acilip
sagilmayacak, tesettiire mutlaka ridyet edip tam bir Islim hanimi olarak ¢evresine hiirmet telkin
edecek; cahiliyet devrindeki kadinlar gibi, kiritarak, siis ve giizelligini teshir ederek
dolasmayacak; vakar ve iffetine leke dokundurmayacaktir.”*!

2. Ebt Hayyan’in Cahiyyete’l-ild Kavram Hakkindaki Yorumlari

Miifessir Ebli Hayyan’a gore Yiice Allah bu ayette kadinlarin evlerinde oturmalarini
emretmis ve acilip sacilmaktan da kendilerini nehyetmistir. Ustelik acilip sagilmanin ilk
cahiliye dénemi adetlerinden oldugunu vurgulamistir. Rivayete gore Hz. Aise bu ayeti okudugu
zaman Cemel hadisesinin yasandig giinlerde kendisinin Hz. Osman’a kars1 hareketin igerisinde
yer alip disar1 ¢iktigindan dolay1 bas ortiisii 1slanincaya kadar agladigi nakledilmektedir. Hatta

10 Celal Yildirim, Zlmin Isiginda Asrin Kur’an Tefsiri, (Izmir: Anadolu Yayinlari, 1986), IX/4853.
Y Yildinm, limin Isiginda Asrin Kur’an Tefsiri, IX/4854.
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Hz. Peygamber’in eslerinden olan Sevde’ye nigin diger hanimlar gibi hac ve umre yapmadigi
sorulmus o da cevaben: “Ben hac ve umre yaptim, Allah bana evimde oturmami emretti”
demistir. Nitekim evinin kapsisindan disar1 hi¢ ¢ikmamis ancak 6ldigii vakit cesedi oradan
cikarilmistir.

Burada ilk cahiliye kelimesinin gegmis olmas1 Ebu Hayyan’a gore daha once bir cahiliye
doneminin gectigine isaret etmektedir. Dolayisiyla ilk cahiliye ve ondan sonraki cahiliye
donemi olmak fiizere iki cahiliye doneminin oldugu anlasilmaktadir. Buna gore birincisi
Adem’in iki oglunun dénemidir. Onlardan birisi kirsal kesimde yerlesmisti. Erkek evlatlari
giizel yiizlii, kiz evlatlari ise ¢irkin yiizlii idiler. Adem’in diger oglu ise ovaya yerlesmisti. Onun
evlatlar1 da digerinin evlatlarinin tam aksi idi. Yani erkek evlatlarinin yiizleri ¢irkin, kiz
evlatlariin yiizleri ise giizeldi. Seytan onlarin bir araya gelecegi bir solen diizenledi. Kirda
yerlesmis olan erkek evlatlar ovadaki kiz evlatlara, ovadaki erkek evlatlar da kirsal kesimdeki
kiz evlatlara yakinlasti. Bdylece aralarinda fuhus ¢ogaldi. Iste ilk cahiliye acilmas1 budur.

Ikrime ve Hakem b. Uteybe’nin dedigine gore ilk cahiliye Adem ile Nuh arasindaki
cahiliyedir ki o da sekiz yiiz yillik bir siiredir. O donemde erkeklerin yiizleri giizel kizlarin ise
¢irkindi. Bu yiizden kadinlar hoslarma giden erkeklerle birlikte olurlardi. Ibn Abbas da bunu
sdylemistir. Yine ibn Abbas, ilk cahiliye acilmasinin idris ile Nuh aras1 dSneminde oldugunu
soylemistir ki bu da bin y1llik siiredir. Kadinlar kendi esleriyle birlikte sevgilileriyle de beraber
olurlardi. Kelbi ve baskalar1 ise ilk cahiliyenin Nuh ile Ibrahim arasindaki dsnemde oldugunu
soylemiglerdir. Nemrut donemi oldugu, bu dénemde kadinlarin ¢ok ince zirhlar giyinip
sokaklarda gezdikleri de sdylenmistir. 1

Eba Hayyan bu konuda Zemahseri’nin goriisiine de yer vermis ve onun soyle dedigini
aktarmistir: “Ilk cahiliye cok eski dénemdir ki o déneme cahiliyetii-l cehla denilir. Ibrahim
peygamber iste o zamanda diinyaya gelmistir. Kadinlar inciden ince zirhlar giyinirlerdi.
Sokaklarda gezerek kendilerini erkeklere gosterirlerdi. Ebii’l-Aliye ise bu donemin Davud
peygamber zamani oldugunu sdylemistir. Kadinlar inciden bir elbise giyinirlerdi ki bu elbisenin
iki tarafi dikissiz idi. Karinlar1 ve iki avret yerleri goriiniirdii. Tkrime, ilk cahiliye déneminin
kadmin kocasi1 ve dostu ile birlikte oldugu anlamina geldigini séylemistir. Yarisi kocasina ait
yarist da dostuna ait olurdu.”®

[lk cahiliye doneminin Hz. Musa ile Hz. Isa arasindaki donemde oldugu da sdylenmistir.
Sa’bi, Hz. Isa ile Hz. Muhammed arasindaki dénemde oldugunu sdylemistir. Mukatil, ilk
cahiliye ahlaksizhginin ~ Ibrahim  doneminde ikincisinin de Hz. Peygamber’in
peygamberliginden dnceki donemde oldugunu sdylemistir.

Zeccac en yakin soziin Sa’bi’nin s6zii oldugunu kabul etmistir. Zira bilinen cahiliye
doneminin (Hz. Isa ile Hz. Muhammed aras1) donemler oldugunu sdylemistir. Insanlarin bu
donemde zina isledikleri bilinmektedir. ilk denilmesinin anlami da her seyin bir ilki yani

2 Muhammed b. Yasuf b. Ali b. Yasuf b. Hayyan el-Endeliisi, el-Bakru I-mufit, thk. Mahir Habbds, (Beyrut:
Dériir-risaleti’l-* Alemiyye, 2010), XVI11/321-322.
13 Ebl Hayyan, el-Bahru I-muhit, XV11/322;
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gecmisi oldugu i¢in ilk denilmistir. Bunun anlami da onlarin yaptiklari isler ve dénemleri
itibariyle Hz. Muhammed timmetinden 6nce ge¢mis olmalaridir.

Zemahseri diger cahiliye dénemindeki ahlaksizligin ise Hz. Isa ile Hz. Muhammed
arasinda oldugunu sdylemistir. Ilk cahiliyenin Islam’dan 6nceki cahiliye kiifrii olmasi
miimkiindiir. Digeri ise Islam dénemindeki islenen giinahlardir.*

Ebl Hayyan, cdhiyyete’l-iild kavrami hakkinda kendinden onceki eserlerde yer alan
bilgileri toplayip bir arada verme gayreti igerisinde olmustur. Bu baglamda tabitin donemi
miifessirlerinden olan ikrime, Hakem b. Uteybe, Kelbi ve Mukatil gibi bilginlerin ve de
bunlardan sonraki donemde tefsir alaninda meshur olmus olanlarin konu hakkindaki
diistincelerine yer vermistir. Bununla birlikte baz1 miifessirlerden farkli olarak birinci cahiliye
ve ikinci cahiliye seklinde iki dsnemden bahsedilmesinin miimkiin oldugunu sdylemistir. Ik
cahiliye denildigine goére bundan ayr1 olarak bagka bir donemin anlasilabilecegini
vurgulamistir.

Baz1 miifessirler cdhiyyete’l-iild kavramindaki ilk anlamina gelen #/d kelimesinin
dénem ve devre olarak algilanmamasi gerektigini ileri siirmiislerdir. Nitekim ibn Astr ilk
ifadesinden hareketle bunun iki cahiliye donemi vardir seklinde anlasilmamasi gerektigini ileri
stirmiistiir. Araplarin kullaniminda bu tiir ifadelerin oldugunu ve iki zaman dilimi anlaminda
kullanilmadigini sdylemis ve onlarin “son aksam” demlerini 6rnek vermistir. Son aksam derken
maksatlarinin bundan 6nce ilk aksam ya da birinci aksam gibi bir anlam1 kastetmediklerini
beyan etmistir. Ayrica buna Ve ennehu ehleke ‘adeni’l-iila “Ad kavmini helak eden O dur™'®
ayetini de 6rnek vermistir ki orada gegen ilk ifadesinden hareketle ikinci bir Ad kavminin murad
edilmedigini delil olarak getirmistir. Bununla birlikte bazi miifessirlerin ilk cahiliyenin
Islam’dan dnceki dénem ve ikinci cahiliyenin de Islam’dan sonra olacag gériisiinde olduklarini
belirtmistir. Bazilarinin da ilk cahiliyenin Hz. Ibrahim dénemi oldugunu ve bu hususta birgok
hikayeler anlattiklarini ifade etmistir.*’

Sonuc¢

Cdhiyyete’l-iild kavraminin Kur’an’da sadece bir yerde (Ahzab 33/33) gectigi
goriilmistiir. Bu kavramla o donemde kadinlarin giyim kusamlarinin ve davranislarinin tasvip
edilmedigi yani yerilen bir donemin kastedildigi bulgusuna ulasilmistir. Bu terimden hemen
once gecen kiritarak, cilveli ve igveli ylirlimek anlamina gelen teberriic fiilinin yasaklanmis
olmas1 da bu kavramin zihinlerde miispet bir ¢agrisim yapmadiZini gostermistir. Ayrica ayette
Hz. Peygamber’in eslerinin zaruret hali hari¢ disar1 ¢ikmamalar1 ve evlerinde kalmalarinin
emredilmis olmasi da ahlaksizlig1 ifade eden cahiyyete '[-iild 'dan uzak durulmasini gostermektedir.
Allah Elgisinin esleri biitiin miisliiman hanimlar i¢in 6rnek sahsiyetler oldugu igin her tiirlii

14 Eb Hayyan, el-Bakru I-muhit, XV11/322;
15 Ebdi Hayyan, el-Bahru I-muhit, XVI11/322.
16 Necm 53/50

17 fbn Astir, et-Tahrir ve t-tenvir, XX1/245.
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saibeden uzak temiz bir hayat yasamalar1 6nemlidir. Nitekim bu ayetin niizuliinden sonra Hz.
Peygamber’in hanimlar1 emre uymus ve bu konuda duyarli davranmislardir.

Arastirmamiz neticesinde ayette gecen Cdhiyyete’l-ild kavramiyla ilgili miifessirler
tarafindan farkli gortislerin ileri siiriildiigi goriilmistiir. Buna gore Hz. Adem, Hz. Adem ile
Hz. Nah arasindaki donem, Hz. Idris ile Hz. Nah arasindaki dénem, Hz. Nah ile Hz. Ibrahim
arasindaki dénem, Nemrut donemi, Hz. Musa ile Hz. Isa arasindaki dénem, Hz. Isa ile Hz.
Muhammed arasindaki donem seklindeki bilgilere ulagilmistir.

Miifessir EbG Hayyan’in da bu kavramdan hareketle iki cahiliye doneminin
anlasilabilecegi ¢ikarimini yapmis oldugu goriilmiistiir. Bu baglamda gerek Hz. Adem donemi
ve gerekse ondan sonraki donemler olsun ona gore ayetten onceki tarihlerde gegmis olan bir
cahiliye doneminin oldugu bir gercektir. Nitekim Zemahseri’nin ilk cahiliye donemi olarak
Ibrahim dénemine isaret etmis olmas1 6rnegini vermekle tezini delillendirme ¢abasinda oldugu
sonucu ¢ikarilmustir. Ikinci cahiliye donemi ise ona gore Islam’dan 6nceki bilinen cahiliye
doénemidir.

Kaynakc¢a
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KEHF SOURESI 34. AYETTE GECEN SEMER KELIMESi HAKKINDA KIRAAT
TARTISMALARI

Dog¢. Dr. Yakup YUKSEL
Tekirdag Namik Kemal Universitesi- ORCID: 0000-0001-7043-6086

Oz

Kur’an’in bazi kelimelerinin farkli kiraatlerle okundugu bilinmektedir. Hz. Peygamber
doneminde ilahi izne dayali olarak bazi kelimelerin farkli sekilde okunmasina ruhsat
taninmustir. Nitekim Kur’an’in indigi ilk dénemden bugiine kadar o kiraatler tespit edilmis ve
kayit altina alinmistir. Uzmanlar tarafindan da bu farkli kiraatler tilavet edilegelmis olup
giincelligini stirdiirmektedir. Tam metin olarak sunacagimiz bu tebligimizde Kehf saresi 34.
ayette gecen semer kelimesinin kiraati hakkindaki tartigmalara yer verecegiz. Amacimiz, bu
kelime Ozelinde kiraat farkliliklarinin ilgili ayette anlam genislemesine ya da anlam

daralmasina yol a¢ip agmadigini ortaya koymak ve yapilan tartigmalardan elde edilen sonuca
ulasmaktir.

Anahtar Kelimeler: Kur’an, Kehf Saresi, Kiraat, Thtilaf, Semer.

1. Kehf Suresi 34. Ayetin Metni ve Tefsiri
15 515 Yl i S81TIE ad 565 aalial 08 54 41 (485

Bu adamin baskaca geliri de var. Bundan dolayt (Bu kdfir donerek miimin) arkadagina

soyle dedi: “Ben, malca senden daha zenginim, topluluk¢a da senden daha kuvvetliyim.”*

Bu ayette Yiice Allah, inananla inanmayan iki kisiyi ornek olarak anlatmaktadir.
Ayetten anlasildigina gore inanmayan kisiye icinde meyve agaclar1 ve bereketli iiriinleriyle
meshur iki bahge ihsan edilmistir. Bu iki bahgeden baska ¢okca servet verildigi de anlasilan bu
inangsiz kisi maliyla dviinmektedir. Inanan kisinin ise mal bakimindan fakir ve muhtag birisi
oldugu anlasilmaktadir. Cokga servet sahibi olan fakat iman etmeyen kisi servetiyle, fakir ama
inangh kisiye karsi bobiirlenerek iistlinliik taslamaktadir. Fakir arkadasi ise ona, maliyla
oviinmemesini, bunu kendisine bahseden Allah’a inanip O’na siikretmesini tavsiye etmektedir.
Hatta baz1 tefsir kaynaklarinda bu iki kiginin kimler oldugu ve iki bah¢enin nerede olduguna
dair bilgiler de yer almaktadir. Bu baglamda, Kelbi’den (6. 146/763) nakledilen bir rivayete
gore ayette ornek verilen bu iki kisinin Mekke’de Mahzum kabilesine ait iki 6z kardes oldugu
soylenmektedir. Esved b. Abdi’l-Esed’in kafir, buna mukabil kardesi Ebu Seleme Abdullah b.
Abdu’l-Esed’in ise miisliiman oldugu bilgisi yer almaktadir. iki bahgenin ise yesillik ve

1 Kehf 18/34. Meal igin bkz. A. Fikri Yavuz, Kur'an-i Kerim ve Izahli Medl-i Alisi, (Istanbul: Sahhaflar Kitap
Saray1), 2013.
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bereketli topraklariyla bilinen Taif’te oldugu nakledilmektedir. Ibn Abbas’tan nakledilen bir
rivayete gore bu iki kisi Israilogullari’ndandir.?

Razi de (6. 606/1210) bu iki kardesin Israilogullari’ndan oldugunu; miimin olanin admnin
Yehuza, kafir olanin isminin ise Beratlis oldugunu sdylemistir.®

Kurtubi (6. 671/1273) bu ayette iki tip insandan ibretlik bir 6rnek verildigini sdylemistir.
Diinya malina ¢ok¢a diiskiin olan ve deger veren kimsenin miisliimanlarla birlikte olmaktan
kagindigi, buna mukabil ahirete inanan ve dinini 6nemseyen kisinin ise diinya malina diiskiin
olmadig1 6rnek olarak verilmistir.*

Ayette gecen semer kelimesi hem miifessirlerin hem de kiraat alimlerinin ilgi odag1
olmustur. Buradaki semer kelimesi sadece kiraat farklilig1 olan bir lafiz olmay1p ayn1 zamanda
anlam bakimindan miifessirleri de ilgilendirmistir. Taberi (6. 310/923) bu kelimeyi altin ve
giimiis olarak yorumlamistir. Buna gore adi gegen kisinin mal olarak “altin ve giimiisii vard1”
manasina gelmektedir. Yine semer kelimesi ¢ok mal, sinif sinif ¢esitli mallar anlamindadir.

fbn Abbas da semer kelimesine; altin, giimiis ve mallar anlam1 vermistir.® Sadece altin
ve glimiis i¢in degil bunlarla birlikte diger mallar, hayvanlar ve bunlara benzer biitiin varliklara
semer denildigi de soylenmistir.’ ibn Atiyye (5. 541/1147) semer seklinde okumanin anlam
bakimindan bir problem teskil etmedigini ve buna gore “agaglar iizerinde yetisip yenilen
meyveler” anlamina geldigini sdylemistir.’

2. Ayette Gecen Semer Kelimesi Hakkinda Kiraat Tartismalar

Kiraat alimleri semer kelimesini farkli sekilde tilavet etmislerdir. Taberi’nin ifadesine
gore Hicaz ve Irak imamlarinin geneli sd ve mim harfinin Otresi ile simur seklinde
okumuslardir. Bu sekilde kiraat edildiginde kelimenin anlam olarak altin ve giimiis manasina
geldigi gibi Uirlin veren ¢ok mal anlamma geldigi de sOylenmistir. Yine bu kelimenin mim
harfinin siikunu ile simrun seklinde ve de sd ve mim harfinin fethasi ile semer seklinde
okunduguna da yer vermistir. Taberi kendisine gére en giizel olan kiraatin 6treli yani sd ve mim
harfinin otresi ile simur seklindeki kiraat oldugunu sdylemistir. Bu kiraati tercih etmesine,
kiraat alaninda hiiccet derecesinde olan bir¢ok kurranin bu sekilde okumus olmalarini delil
olarak gostermistir.

2 Muhammed b. Ahmed el-Kurtubi, el-Cdami’ li ahkdmi’l-Kur’dn, (Beyrut: Darii’l-Kiitiibi’l-‘Ilmiyye. 1992),
X/259; Muhammed Tahir b. Asur, et-Tahrir ve t-tenvir, (Tunus: Daru Sehntin, 2000), XV/316.

% Ebi Abdillah Fahriiddin Muhammed b. Omer b. Hiiseyn er-Razi, Mefatihu’I-gayb, Beyrut: Daru’l-fikr. 1985,
XX1/125.

4 Kurtubi, el-Cami’ li ahkémi’l-Kur’én, X/259.

5 Kurtubi, el-Cami’ li ahkémi’l-Kur’én, X/259.

6 Ebli Abdillah Muhammed b. Ali b. Muhammed es-San‘ani el-Yemeni es-Sevkani, Fethu I-kadir el-cami‘ beyne
fenneyi r-rivdye ve d-dirdye min ‘ilmi t-tefsir, (Beyrut: Daru’l-ma’rife), 2007, s. 859.

" Eb(i Muhammed Abdulhak b. Galib b. Atiyye, el-Muharrarii I-veciz fi tefsiri’I-Kitdabi - ‘aziz, thk. Abdusselam
Abdussafi Muhammed, (Beyrut: Darii’l-Kiitiibi’l-*Ilmiyye, 2001), 111/516.
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Razi de bu kelimenin kiraat imamlari tarafindan nasil okunduguna temas etmis ve sdyle
demistir: “Asim (6. 127/745), sé ve mim harfinin fethasi ile iki yerde (Kehf stresinde gegen iki
yeri kastederek) semer seklinde okumustur.®

Nitekim bu kelime Kehf stresindeki iki yerden hari¢ Kur’an’da ii¢ (En’am 6/99, 141;
Kehf 18/42; Yasin 36/35) yerde daha gecmekte ve bu kelimeyi gectigi diger yerlerde de Asim
aynen bu sekilde okumaktadir. Bu kelime, simdr veya semere kelimesinin ¢coguludur. Eba Amr
(6. 154/771) ise sa harfinin 6tresi ve mim harfinin siikkunu ile siimrun seklinde okumustur.
Bunlarm disindaki diger kiraat imamlari ise siimur seklinde okumuslardir. Otreli olarak szimur
seklinde okundugunda dilciler tarafindan; altin, giimiis ve bunlarin disindaki bir¢ok mala szimur
denildigi seklindeki goriislerine yer vermistir. Kutrub’un (6. 210/825) bu kelime hakkinda Ebi
Amr’in mal ve evlat anlamma geldigini sdyledigi soziine de isaret etmistir.” Yani buna gére o
kisinin mal1 ve evlatlar1 vardi manasina gelmektedir. Miicahid (6. 103/721) ise altin ve glimiis
anlamina geldigini sdylemistir. Buna gore ayet; iki bahceyle birlikte o adamin altin ve giimiisii
vardi anlamina gelmektedir. Dolayisiyla semer kelimesi bahge ve bahge tirtinlerinin disinda bir
varliga delalet etmektedir.

Kurtubi, eserinde kelimenin kiraat farkliliklarini verdikten sonra sdyle bir habere yer
vermistir: “Nehhas (8. 338/950) sunu zikretti: Ahmed b. Suayb bana soyledi, 0 da; bana Imran
b. Bekar haber verdi dedi, 0 da; bana Ibrahim b. Ala ez-Zebidi haber verdi dedi, o da; bana
Suayb b. Ishak sdyledi dedi, o da; bana Harun haber verdi dedi, o da; bana Eban soyledi dedi,
0 da; Sa’leb’den, o da A’mes’den o da Haccac’dan soyle dedigini haber vermistir: “Sayet bir
kimseyi bu kelimeyi, siimur seklinde okurken isitirsem onun dilini keserim.” Bunun {izerine
Sa’leb, A’mes’e demis ki “sen bu sozii tutuyor musun?” O da: “Hayir, bunun bir kiymeti yok”
cevabini vermistir. Nitekim A’mes’in, bu kelimeyi siimur seklinde okudugu nakledilmistir.

Haccac b. Yusuf’un Kur’an’a olan sevgisi ve bu hususta yapmis oldugu hizmetler
bilinmektedir. Kur’an ehline deger vermis, Kur’an’in basilip yayilmasinda emegi ge¢cmis bir
yoneticidir. Ancak kiraate dair gorilisleri alanin uzmanlar1 tarafindan makbul sayilmamaigtir.
Bununla birlikte onun, Osman mushaf’indan on bir harfi degistirdigine dair bilgi nakledilmistir.
Yapilan bu degisiklilerin kiraat farkliliklarindan ziyade harf degisiklikleri oldugundan
bahsedilmektedir.® Ancak tebligimizin konusu olan semer kelimesi hakkinda Kur’an tarihi ve
kiraat kaynaklarinda Haccac’in soziine yer verilmemistir. Bazi tefsir kaynaklarinda yer alan
haber dogru olsa da kelimenin siéimur seklinde okunmasini yasaklamis olmasi kiraat otoriteleri
arasinda kabul gérmemistir. Zira bu kiraat yani siimur seklindeki okuyus, miitevatir olarak
nakledilmis sahih bir kiraattir. Dolayisiyla kendi doneminde de kelimenin 6treli harekeyle
siimur seklinde okundugu bilgisi mevcuttur.

8 Razi, Mefatihu’lI-gayb, XX1/126. Bu sekilde kiraat edenler arasinda Kurtubi, Ebu Ca’fer, Seybe, Ya’kub ve ibn
Ebi ishak’1 da saymustir. ibn Atiyye de siimur seklinde okuyan kiraat imamlarini su sekilde vermistir: Ibn Kesir,
Nafi’, Ibn Amir, Hamze, Kisai, Ibn Abbas, Miicahid, Mekke ve Medine ehlinden bir grup alim. Kelimenin kimler
tarafindan farkli okundugu hususunda bkz. Eb Amr Osmén b. Said b. Osmén ed-Dani, Cdmi ‘u’l-beydn fi'l-
kird dti’s-seb , thk. M. Kemal Atik, Ankara: Diyanet Vakfi Yayinlar1, 1999, 11/258; Ebu’l-Hayr Muhammed b.
Muhammed Ibnii’l-Cezeri, en-Negsr fi I-kiradti’I- ‘asr, Kahire, 1922, 11/310.

® RaZi, Mefatihu’l-gayb, XXI1/126-127.

10 Ebi Bekr Abdullah b. Siileyman b. el-Es’as es-Sicistani, Kitdbii'l-mesahif, thk. Muhibbuddin Abdu’s-Secan
Viiz, (Beyrut: Darii’l-Besairi’l-islami, 1995), s. 156-157.
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Sonuc¢

Kiraat farkliliklari, Kur’an’in okunusunda kolaylik saglamakla birlikte anlam
zenginligine de sebep olmaktadir. Ozellikle fersu I-huruf denilen yani kelimelerin yapisinda
her yerde olmasa da meydana gelen degisiklikte bazi kelimelerin anlamimin da degistigi
goriilmektedir. Elbette meydana gelen bu anlam degisikligi Kur’an’in ruhuna zit olmamakta ve
aykir1 bir manaya sebebiyet vermemekte tam aksine mana zenginligi acisindan ve hiikiim
cikarmada farkli goriislerin ortaya ¢ikmasina zemin hazirlamakta oldugu goriilmektedir.

Tebligimizde ele aldigimiz semer kelimesinin de bu bakimdan 6nemli bir kelime oldugu
goriilmiistiir. Kiraat farkliklarinin bu kelimenin formatinda bir degisiklige sebebiyet vermis
olmadigi sadece hareke olarak farkli okunuslarin oldugu goriilmiistiir. Her ne kadar Haccac, bu
kelimenin bir¢ok kurranin tercih etmis oldugu simur seklindeki okunusuna karsi ¢ikmis olsa
da alanin uzmanlari tarafindan onun bu fikri kabul gérmemistir. Zira kendisi kiraat alaninda
otorite olarak kabul gérmiis birisi degildir.

Ayrica bu kelimenin farkli kiraatlerinin tefsir bakimimdan anlam genislemesine sebep
oldugu sonucuna ulasilmistir. Bu da tefsir agisindan bir zenginliktir. Buna gore siimur seklinde
okunursa altin ve giimiis ve bunlarin yani sira ¢ok¢a mal, her tiirlii mal, servet gibi anlamlara
geldigi tespit edilmistir. Semer seklinde okunursa ayet iki bahgeden bahsettigi i¢in ona uygun
olarak bahg¢edeki agaclar lizerinde yetisen ve yenilen meyveler anlamina geldigi goriilmiistiir.
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ISLETMELERIN DIJITALLESME SURECLERINDE LIDERLIK

Dr. Ogr. Uyesi, Safa ACAR
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OZET

Teknolojik geligsmelerin ve kiiresellesmenin getirdigi yenilikler ve degisimler her alan {izerinde
etkili oldugu gibi isletme yonetimi alaninda da etkilidir. Degisen faktorleri barindiran dis cevre
ile miicadele eden isletmeler, cevresel belirsizlik ile bas edebilmek i¢in dis ¢cevre ile uyumlu bir
gelisim gdstermek zorundadir. Bu uyumu saglayacak olan ise isletmenin lideridir. Ozellikle
dijitallesmenin yasandig1 post-modern donemde liderlerin gorevleri geleneksel olan gorevlerin
¢ok tizerine ¢ikmis gibi goriilmektedir. Dijital lider, dijital ortamlarda calisan, ayirt edici
ozellikler barindiran, yetkinliklere ve becerilere sahip olan ve dijital bilgiyi orgiitsel bilgiye
doniistiirme kabiliyetine sahip olan lider olarak ifade edilmektedir. Geleneksel rekabetin yerini
dijital rekabete birakmasi, geleneksel liderlik yerine dijital liderlik yeteneklerinin 6nemine
vurgu yapmaktadir. Dijital teknolojileri kullanarak gelisme gostermek isteyen isletmeler dijital
liderlige Onem vermelidir. Dijitallesme ve dijital doniislim gibi olgularin etkisi ile
dijitallesmenin 6nemini artirdigr son déonemlerde dijital diinyaya basarili bir bicimde gecis
yapabilmek i¢in dijital liderlerin 6nemi giin gegtik¢e artmaktadir. Ancak burada 6nemli olan
nokta dijital liderligin ozelliklerinin ve sahip olmasi gereken yetkinliklerin net olarak
belirlenmesidir. Bu bakis acis1 dogrultusunda bu ¢alismanin amaci, 6zellikle kiiresellesme ve
teknolojik gelismelerin etkisi ile dijital bir ortamin olustugu is diinyasinda 6nemi giin gectikce
daha da artan dijital liderlik kavraminin éneminin vurgulanmasidir. Bu amag¢ dogrultusunda
oncelikle dijital liderlik kavramu ile ilgili tanimlamalar verilecektir. Devaminda dijital liderin
sahip olmas1 gereken yetenekler, beceriler ve yetkinlikler ifade edildikten sonra dijitallesme

stirecinde igletmelere olmasi beklenen katkilarina yonelik bilgilere yer verilecektir.

Anahtar Kelimeler: Dijitallesme, Dijital doniistim, Liderlik, Dijital liderlik,
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LEADERSHIP IN THE DIGITIZATION PROCESSES OF BUSINESSES

ABSTRACT

Innovations and changes brought by technological developments and globalization are effective
in the field of business management as well as in every field. Businesses that struggle with the
external environment that accommodates changing factors have to show a harmonious
development with the external environment in order to cope with environmental
uncertainty. The one who will ensure this harmony is the leader of the enterprise. Especially in
the post-modern era of digitalization, the duties of leaders seem to have gone far beyond the
traditional ones. A digital leader is defined as a leader who works in digital environments, has
distinctive features, has competencies and skills, and has the ability to transform digital
information into organizational information. The replacement of traditional competition by
digital competition emphasizes the importance of digital leadership skills instead of traditional
leadership. Businesses that want to develop using digital technologies should attach importance
to digital leadership. In recent times, when the importance of digitalization has increased with
the effect of phenomena such as digitalization and digital transformation, the importance of
digital leaders is increasing day by day in order to successfully transition to the digital
world. However, the important point here is to clearly determine the characteristics of digital
leadership and the competencies it should have. In line with this perspective, the aim of this
study is to emphasize the importance of the concept of digital leadership, the importance of
which is increasing day by day in the business world where a digital environment is formed
especially with the effect of globalization and technological developments. In line with this
purpose, first, definitions related to the concept of digital leadership will be given. Afterwards,
after the skills, skills and competencies that the digital leader should have are expressed,
information about the expected contributions to the enterprises in the digitalization process will
be included.

Keywords: Digitalization, Digital transformation, Leadership, Digital leadership,

GIRIS

Son donemlerin en Onemli gelismelerinden biri olan dijitallesme kiiresellesmenin
hizlanmasinda temel faktordiir. Dijitallesme, insanlari, sehirleri, lilkeleri ve kitalar bireysel ya
da toplum olarak potansiyeller iizerinde etki etmis ve artirmigtir (Aytag, 2022, s. 61). Bu
gelismeler olumlu ve olumsuz etkileri barindirmaktadir. Hem 6zel hem de kamu kurumlariin
en onemli sorunlarinin basinda gelen dijitallesme ve dijital doniigiim siireci, orgiitlerin karliligi,
verimliligi ve etkinligi lizerinde etkilidir. Bu sebeple dijitallesme ve dijital doniisiim siirecinin

en hizl1 ve en giivenilir bir sekilde yiiriitiilmesi i¢in yeni yollar aranmaktadir (Celen, 2020, s.

CONFERENCE BOOK Academy Global Publishing House 174




o (_QNFERMQ
r

450). Yeni dénem incelendiginde dijital dontisiim bir tercihin Gtesine gegmis ve oOrgiitler igin
bir zaruret halini almistir. Dijital doniisiimiin bir zaruret olarak kabul edilmesi sonucu bu
durumun olumlu bir yapiya doniistiiriilebilmesi de bu siirecin kabul edilmesinden gegmektedir.
Bu noktada dijital doniisiimiin ger¢eklestirilebilmesi i¢in kilit rolii dijital liderler almaktadir.
Bu sebeple liderlerin dijital beceri ve yetkinlikleri dikkat ¢cekmeye baslamistir (Erer, Demirel,
& Savas, 2023, s. 2).

Dijital liderler, dijitallesmenin etkisi ile gerceklesen teknolojik gelisimi ve degisimi
yonlendirerek dijital teknolojinin vermis oldugu firsatlar1 degerlendirmek amaciyla dijital
yetkinlik ve dijital kiiltiirii entegre etmektedirler. Bu noktada dijital doniisiim siirecinde dijital
liderin yerine getirmesi gereken rol, dijital donilisiimii saglama ve yonlendirmektir (Onan, 2022,
S. 191). Bu bakis agis1 ile bu ¢alismanin amaci dijital doniisiim siirecinde 6nemi vurgulanan
dijital liderin tanimlanmasi ve oOzelliklerinin belirlenmesidir. Bu ¢ercevede Oncelikle
dijitallesme ve dijital doniisim kavramlar1 teknolojik gelisme ve endiistri 4.0 ile ilgili bir
bicimde ifade edilmistir. Devaminda ise isletmelerin dijitallesme ve dijital doniisiim
stireclerinde kilit role sahip olan dijital liderlerin tanimi, sahip olduklar1 yetkinlikler ve
ozellikler ile ilgili bilgilere yer verilmistir. Calisma ile dijital liderlik kavrami genel ¢ergeveden
incelenmis ve bu kapsamda bir bakis acis1 kazanilmasini hedefledigi i¢in, dijital doniisiim
stirecinde olan isletmelere ve yoneticilere dijital liderlik ile 1ilgili yol gostermesi

beklenmektedir.

DIJITALLESME VE DIJITALLESMENIN TEMEL YONLERI

Teknolojik gelismelerin etkisi sonucu gelisme gosteren dijitallesme kavrami genel olarak iki
farkli yonden ifade edilebilmektedir. Bu ifade tiirlerinden birincisine gore teknik olarak analog
verilerin dijital bilgiye donistiiriilmesi dijitallesme olarak ifade edilmektedir. Dijitallesme
kavramina biitlinsel bir yonden yaklasildiginda ise dijitallesmenin elektronik veri isleme
alanlarindaki teknolojik gelismelerin yonlendirdigi toplumun gelismesi vurgulanmaktadir. Bu
yoniiyle dijitallesme, ekonominin ve toplumun biitiin diizeylerinde genis kapsamli farkliliklara
yol acmakta, insanlarin birbirleri ile olan iletisimleri ve etkilesimleri, isletmelerin Pazar
faaliyetleri gibi nemli noktalar1 kokiinden degistirmektedir. Dijitallesmenin dijital doniigiimiin
ilk safhas1 oldugu diisliniildiiglinde orgiitlerin faaliyet siireglerini degistirmek amaciyla bilgi
teknolojilerinin ya da dijital teknolojilerin nasil kullanilmasi gerektiginin ifade edildigi, bu
teknolojilerin tetiklenerek orgiit icin yeni is modellerinin gelistirildigi ve biitiin sirketi etkileyen

degisimlerin Onciisii oldugu diisiintilebilir (Abbasov & Tolay, 2021, s. 60). Bu yoniiyle
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dijitallesme, orgiitlerin gegmisten elde etmis olduklar bilgi, beceri, politika, yontem ve strateji
gibi birgok kazaniminin yeni sisteme olan uyumsuzluguna sebep olmakta ve orgiitlerin yeni
yontem ve stratejiler belirlemesini gerektirmektedir. Orgiitler dijitallesme siirecini hayata
gecirirlerken sahip olduklari mevcut kurallara ve etik ilkelere de uygun hareket ederek, sahip
olduklar1 makine teghizat ve platformlar1 6rgiitiin etkinligini ve verimliligini artirmak amaciyla

kullanmalidirlar (Aydin, 2022, s. 10).

Dijital kelimesi TDK’ya gore “verileri bir ekran iizerinde elektronik olarak gdsteren” olarak
ifade edilmektedir (TDK, 2023). En basit haliyle dijitallesme, teknolojik gelismelerin toplum
iizerindeki etkisi ile meydana gelen degisimdir. Dijitallesme ile kastedilen veri kaynaklarinin
dijital ortamlara déniisiimiidiir. Isletmeler yoniiyle dijitallesme degerlendirildiginde ise sadece
verilerin ve kaynaklarin dijitallesmesinin otesine gecilerek bir siire¢, bir algi ve ydnetim
siireglerinin dijitallesmesi s6z konusudur. Dijitallesme ile bir varligin sonsuz kopyasi
cikartilabilir, biitiin 6zellikleri incelenebilir, istenilen testler ve kontroller yapilabilir ve o varlik
diinyanin diger ucuna saniyeler icerisinde gonderilebilir. Bu yoniiyle dijitallesme ile kitalar

arasinda bir baglant1 olusturulmaktadir (Celebi, 2021, s. 37).

Teknolojik gelismeler ekseninde gelisen dijitallesme ve devaminda ortaya cikan dijital
doniislim bazi asamalardan sonra meydana gelmektedir. Bu asamalar kisaca sayisallagma,
dijitallesme ve dijital doniisiim olarak siralanabilmektedir. Bu gelisme Gorsel 1°de yer

almaktadir (Aytag, 2022, s. 63).

Dijital Déniisiim

Dijitallesme
5

Kurumun

4 Déniisiimii
Siireglerin

Saylsallasma 3 Diizenlenmesi

Otomatik
£ ) Siirecler
= Yeni egitim ve i
modellerini miimkiin
kilan ve bir kurumun
operasyonlarini,
stratejik yonlerini ve
degerlerini doniistiiren
bir dizi derin ve
koordineli kiiltiir, is
giicii ve teknoloji
degisimidir

Bilgilerin

Organizasyonu

Sayisal Bilgi
Bireysel kurumsal
islemleri doniistiirmek
icin dijital teknolojileri
ve bilgileri kullanmak

Fiziksel ya da analog
bilgilerin sayisal forma
doniistiirillmesi

Gorsel 1. Dijitallesme Siirecleri (Aytag, 2022, s. 63).
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Gorsel 1 incelendiginde, dijitallesme ve ardindan gergeklesen dijital donilistimiin 6ncesinde
sayisallasma asamasinin varligindan s6z edilmektedir. Bu agsamada, biirokratik islemlerin web
ortamina taginmasi, kagit yerine e-ortamlarin kullanilmasi gibi gelismeler yer almaktadir.
Dijitallesme asamasinda ise is ve iiretim big¢imlerinde degisimler meydana gelerek dijital
teknolojilerin kullanim1 ve sanal orgiitse gegis On plandadir. Bu yoniiyle dijital doniisiim
incelendiginde, Orgiitiin kiiltiirii, yonetim bi¢imi, hedefleri ve iletisim siirecleri teknolojinin

etkisi ile degismekte oldugu goriilmektedir (Aytag, 2022, s. 63).

Dijitallesme ile orgiitler baz1 faydalar elde edebilmektedir. Bu temel faydalar sunlardir (Celebi,
2021, s. 37);

¢ Dijitallesmenin sayesinde miikemmel kopyalar elde edilmektedir.

e Verilerin dijital ortamlarda saklanabilmesi ile isletmenin maliyetleri diiser.

e Dijitallestirilmis veri topluluklar iistiinde arama, analiz etme, diizeltme ve gelistirme

gibi 6nemli diizeydeki faaliyetler daha kolay ve rahat yapilabilmektedir.

Dijitallesme ¢ok onemli bir siirectir ve bu siireg ile isletmelerin ve diger kurumlarin ¢ogu
faaliyetinin dijital ortamlarda gergeklestirilebilmesi kabiliyetini kapsamaktadir. Dijitallesme ile
isletmelerin kabiliyetleri, stratejik secim imkanlar1 ve hareket alanlar1 genislemistir (irge, 2018,
s. 22). Dijitallesme sayesinde ¢ok farkli kiiltiirlerde yer alan orgiitle arasinda 6nemli baglantilar
kurulabilmekte, ortak projeler hayata gecirebilmektedirler. Bu kapsamda yeni is modelleri
gelistirilebilmekte, bilgi, sirket kaynaklar1 ve dijital teknoloji kombinasyonlar1 olusturulmakta
ve yeni Uriin ve hizmetler ortaya cikartilarak isletme kaynaklarinin daha verimli kullanilmas1

imkani elde edilebilmektedir (Celebi, 2021, s. 38).

Dijitallesmenin ortaya ¢ikiginda endiistri 4.0 olarak adlandirilan “d6rdiincii sanayi devrimi’nin
biiyiik etkisi oldugu sdylenebilir. Biitiin isletmelerin kullanmaya basladigi dijital teknolojiler
ve pazarlarin dijital hale gelmesi gibi durumlara uyum saglamak ve is siireclerini gelistirmek
isletmelerin 6nemli hedefleri arasina girmistir. Belirtilen hedeflerin gergeklestirilebilmesi icin
orgiitlerin dijital teknolojilerden faydalanmalar1 ve dijitallesme siireclerine girmeleri
gerekmektedir. Bu yoniiyle endiistri 4.0 araglari olan biiyiik veri, nesnelerin interneti, artirilmig
gerceklik ve yapay zeka gibi teknolojiler dijitallesmenin en 6nemli etkileyen kuvvetleri olarak
siralanabilmektedir. Bu ¢ergevede isletmeler endiistri 4.0 araglar1 ile yeni is modelleri, yeni
irtin ve hizmetler, siire¢ otomasyonu ve buna benzeyen birgok uygulamayr hayata
gecirebilmektedirler (Onan, 2022, s. 191, 192). Dijitallesmenin gelisimine dnemli katkilar

saglayan bu yonler Gorsel 2°de yer almaktadir.
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Dijitallesmenin Temel itici

Giicleri Temel Teknolojik Araglar ise Yonelik Sonuglari
Insanlarin ve
Hizli biiylime nesnelerin
aglari

Dijitallesmenin Big data Yapay zeka
ckonomisi

ISHIATD VONA

Teknolojilerin
uyumlulugu

Gorsel 2. Dijitallesmenin Temel Yonleri (Aydin, 2022, s. 10).

Dijitallesme ile isletmelerin iirettigi triinler ve hizmetler basta olmak iizere iletisim tarzina
kadar biri ¢ok degisimin meydana gelmistir. Dijitallesme siire¢lerine Endiistri 4.0°1n etkisi de
onemli olarak disiiniilebilir. Bu asamada orgiitler, yeni teknolojilerin kullanilmasi,
uygulamalarinin dijitallesmesi ve yeni dijital i modellerinin gelistirilmesi gibi yontemlerle
verimliliklerini,  dretkenliklerini  ve  karliliklarin1  artirmak  i¢gin  bu  noktalara
odaklanabilmektedir. Bu faaliyetleri yenine getiren isletmeler dijital donilisiim agamasina

gecebilmekte ve isletmede dijital doniisiim ortaya ¢ikmaktadir (Aydin, 2022, s. 10).

DIJITAL DONUSUM

Dijitallesme stirecinin ikinci asamasi olan dijital doniisiim, dijital teknolojilerin etkisi ile
orgiitlin doniismesi ve sahip olduklar1 temel yetkinlikleri giliglendirmesi ya da yeni temel
yetkinliklere sahip olmasi sonucu 6nemli bir rekabet avantaji elde etmesidir. Dijital doniigiim,
“dijital teknolojilerin getirdigi degisikli ve firsatlardan ve bunlarin toplum {izerindeki
etkilerinden stratejik ve tam olarak yararlanmak ig¢in ticari faaliyetlerin, siireclerin,
yetkinliklerin ve modellerin derin ve hizlanan doniisiimiidiir”. Dijital doniisiim ile bireylerin ve
orgiitlerin tiretkenlik diizeylerinin artirilmasi amaglanmaktadir. Dijital doniisiim sayesinde yeni
otomasyonlarin tasarlanmasi ve sunulmasi gerceklestirilebilmektedir. Otomasyon kullanan
orgiit etkinliklerinin performanslarin artirilmasi saglanabilmektedir. Sanayilesmenin bilgiye

dayali bir bigimde gelismesi sonrast hizmetler gelistirilebilmekte, depolanabilirligi ve
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taginabilirligi artmaktadir. Dijital doniisiim ile miisteri hedefli deneyimlerin tasarimlari ve
sunumlar1 artmaktadir. Yeni hizmet sistemi koordinasyonlar1 olusturularak yonetisim
mekanizmalart gelistirilmektedir. Hizmet iiretim siireclerinde maliyetler azaltilirken kalite
algis1 artmaktadir. Miisterilerin hizmet iiretim siire¢lerine entegrasyonunun saglanmasi ve
konaklama, kisisel hizmetler, ulagim gibi bir¢ok alanda emek yogun istihdamin gergeklesmesi

saglanabilmektedir (Abbasov & Tolay, 2021, s. 60, 61).

Dijitallesme ve dijital doniisiim siireclerini etkin bir bi¢imde yonetebilen Orgiitler,
gerceklesecek olan degisimden tiim cevreleri etkilenecek bile olsa eski is yontemlerini yenileri
le degistirerek miisteri memnuniyetini elde etmektedirler. Dijital doniisiim siirekliligi olan bir
girisimdir. Orgiitlerin dijital doniisii siireglerinde {ic dnemli boyut yer almaktadir. Bu boyutlar
(Celebi, 2021, s. 38);

e Dijital stratejiler

e Dijital hizmetler

e Dijital operasyonel yetenekler

Dijital doniisiim siirecine baslamadan once oOrgiit stratejileri netlestirilerek dijital doniisiimiin
kapsami1 ve amagclari yoniinde gelistirilecek dijital stratejiler Orgiit stratejileri ile entegre
edilmelidir. Orgiitiin {irettigi iiriin ve hizmetlerin dijital bir yapiya doniistiiriilmesi ve miisteri
odakl1 uygulamalarin artirilmasi dijital doniisiimiin vazgecilmezleri arasinda oldugu i¢in orgiit
igindeki biitiin faaliyetlerin dijitallesmesinin saglanmas1 gerekmektedir. Orgiit igerisindeki es
giidim ve anlik hata kontrolleri ve miidahaleleri sayesinde operasyonel siireglerin
tyilestirilmesi ve orgiit dis1 igbirliklerinin olusturulmasi da biiyiik 6nem tagimaktadir (Celebi,

2021, s. 39).

Dijital dontisiim, dijital teknolojilerin biitiin alanlarda ortaya koydugu ve etkiledigi
degisikliklerden olusan ve bu degisikliklerin etkisi ile gelisen is modelleridir. Dijital doniistim
ile orgiitler yeni firsatlar ve degerler liretme, sahip olduklar1 sosyal yapilar1 gliclendirme ve

daha verimli hale getirme siireclerini gergeklestirmektedir (Aydin, 2022, s. 11, 12).

Dijital doniisiimiin temeli olan bilgisayar ve internet sistemlerinde yasanan gelisim, internetin
sagladig1 olaganiistii hiz ile enformasyona dayal1 bir ekonomi yapisini etkileyerek gelismesine
katki saglamistir. Bu kapsamda endiistri 4.0 yiiksek diizeyde otomasyon, nesnelerin interneti,
siber fiziksel sistemler gibi araglarin etkisi ile fiziksel ve dijital diinyanin baglantilarin

olusturmus, merkezi bir endiistriyel kontrol sistemi meydana getirmis iiriinlerin ve hizmetlerin
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kisisellesmesini saglamistir. Bu ¢ercevede sekillenen ve doniisen yeni ekonomi yapisi, akilli
iirlinlerin 6neminin artt1g1, dijital ekonominin meydana geldigi, her seyin sanal hale doniistiigii,
ulusal ve uluslararasi entegrasyonun hi¢ olmadig1 diizeylere ¢iktig1 bir donemdir. Bir orgiitiin
dijital dontisiimii, farkindalik, gerceklestirme, doniisiim ve stirekli yenilik adimlarini barindiran

dort temel asamada olusmaktadir. Bu siire¢ Tablo 1°de yer almaktadir (Celen, 2020, s. 450,

451).

FARKINDALIK-1

*Endiistrilesmede
sirketlere ne oldu ya
da ne olacak

Tablo 5. Dijital Doniisiimiin 4 Asamasi

GERCEKLESTIRME-2

*Sirketimizi tehdit eden
dijital faktorler neler ve
bunlarin etkisi nasil en aza

DONUSUM-3
*Dijital lider olacak
en dogru insan kim?

*Gelecekte yeni

sorunlar yeni

SUREKLI YENILIK-4
*[novasyon, i¢
girisimcilik ve

sorumluluk igin
kiilttirtiimiizii nasil

= *Bulundugumuz e iteerera i ¢oziimler, yeni degistirebiliriz?
5 sektdr ve sirket *Ne ka dafsijre kargilik teknolojiler ve igler *Surekli degisimi nasil
=  degisimin neresinde acisindan kiiltiirel siirdiiriilebilir hale
& *Dijital teknoloji Vel.—.r.nek Zorundaylg? doniisiime nasil etirebiliriz?
Qo J ] *Dijitallesmeden kim conus " *g . :
w»  olarak ne ortaya cikti sorumlu? onciilitk edecegiz? Yeni trend ve
ve bEbizlm igimizin *Sonraki adim olarak ne i "B'"a§a.r1lll bir ) teknglpjllerde ‘onde
etkin lglm_n_asﬂ somutlastinlacak? dom_lsum i¢in ne tiir olmak i¢in _ekq s_1s§emde
etkileyebilir? ’ bir teknolojiye nasil igbirligi
ihtiyacimiz var? yapilabilir?
*Benzer sektorler ve
sirketlerle kiyaslama I *Dijital doniistim i¢in *Sirketin DNA st
[~ (benchmarking) Bireysel . . .
= - gerekli olan igsel yenden haritalandirmak
= yaparak anal'lz etmek uyum/uymsqzluk senaryo beceri ve yetenek *Inovatif liderlik
= *Rekabetci analiz analizleri analizleri uveulamasi
= *Dijital teknolojilerin ~ *Dijital olgunluk geregleri - L ye .
= ortaya ¢ikist ve *Dijital strateji ve yonetim Orgamzag,yon'e I'yapi E.tk.m blr'e_l(oglstg:m
E . P analizleri icin dis iliskileri
yiikselmesi ile ilgili planlamasi *Ditital lider atamas ) )
. jjital lider atamasi yapilandirma
aragtirmalara 6nem
vermek
2-5 YIL

Kaynak: (Celen, 2020, s. 451).

Tablo 1’de yer alan dort asamadan birincisi olan farklilagsma asamasinda, endiistrilesme
stirecinde Orgiitiin ne oldugu ve ne olacagi, drgiitiin doniisiim siirecinin hangi noktasinda oldugu
ve siirecin Orgiitii ve toplumu nasil etkileyecegi ifade edilmekte ve buna kars1 bencmarking ve
rekabetci analiz islemlerine dikkat ¢ekilmektedir. Ikinci asama olan gerceklestirme asamasinda,
yikict etkilerin bertaraf edilmesi 6nem kazanmakta, bu sayede donilisim i¢in zaman
kazanilmaktadir. Ugiincii asama olan déniisiim asamasinda, drgiitsel doniisiimii saglayacak
lider belirlenmekte, hangi teknolojilerin ihtiya¢ oldugu tespit edilmektedir. Son asama olan
siirekli yenilik agsamasinda ise inovasyon, girisimcilik, sorumluluk, siirdiiriilebilirlik ve kiiltiir
gibi kavramlarin saglanmasi i¢in gerekenler yapilmaktadir. Bu noktada dijital doniisiim
asamasinin basarilmasi i¢in 2-5 y1l gibi bir zamanin ihtiyag¢ oldugu da ifade edilmektedir (Celen,

2020, s. 451).
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Orgiitler icin dijital déniisiimiin unsurlar1 da 6nemlidir. Bu unsurlar (Sow & Aborbie, 2018, s.
141);

o Orgiitiin gelecekteki yoOniiniin belirlenmesi, doniisiimii yonlendirecek liderlerin
belirlenmesi,

o Kilit pozisyondaki paydaslari doniisiim diisiincesinin iyi bir fikir olduguna ikna etme,

e Orgiitiin dijital cagda nasil rekabetci olabileceginin tespit edilmesi,

¢ Dontlistim siirecinde kararlarin hangi yontemlerle alinmasi gerektiginin belirlenmesi,

¢ Dontlistimiin hedeflerinin gerceklestirilebilmesi amaciyla fon olusturulmasi ve orgiitiin
harcanan ¢aba sonucunda basarili olacagi ve hedeflerini etkili bir bigimde gergeklestirebilecegi

alanlarin belirlenmesi olarak siralanabilmektedir.

Dijital doniislim, finansal, teknolojik ve insani sermayeye ihtiya¢ duymakta, ve bu sermayenin
tamaminin basarili sonuclara ulasabilmek amaciyla entegre hale getirilmesi gerekmektedir.
Bunun yaninda bilgi ve deneyim siirecinin etkilenesine izin verebilecek liderlerin de siireg

icerisinde yer almasi gerekmektedir (Sow & Aborbie, 2018, s. 141).

DIiJITAL LIDERLIK

Son donemlerde liderler kisa siirede daha biiyiik verilere ulasip en hizli uygulamalar1 ve
analizleri yapabilmek ve stratejiler gelistirmek gibi yetkinliklere sahip olmaktadirlar. Bu
cergevede dijital doniisiim siireci liderler tarafindan yonetilerek oOrgiitiin gelecege uyum
saglamasima yonelik uygulamalarla gerceklestirilmektedir. Bu yiizden dijitallesme siirecini
kontrol eden liderlerin teknolojik yeniliklerin nasil ¢alistigini degil nasil kullanilacagini
ogrenmeleri gerekmektedir. Liderler oOrgiit yonetiminde daima teknolojik gelismelerden
etkilenmekte ve orgiitler de yeni gelismelere ayak uydurabilen liderlere ihtiya¢c duymaktadirlar
(Artiiz, 2020, s. 8). Bu yoniiyle bir orgiitiin geleneksel yonetim yapisindan dijital bir yapiya
doniistimii siirecinde, bu siirecin basarili olabilmesi i¢in etkili bir liderlik stratejisine ihtiyact
vardir. Bu ylizden dijital doniisiim siirecinde verilmis olan kararlarin nasil bir etki meydana
getirdigini tespit edebilmek igin etkili bir liderlik tarzinin belirlenmesi 6nemlidir (Sow &
Aborbie, 2018, s. 140).

Dijital liderligin tanimu ile ilgili alanyazinda bir fikir birligi olmasa da tanimlarin odak
noktalarinda liderlerin teknoloji kullanimi, orgiitiin dijitallesmesi ve Orgiit kiiltliriinde
olusturacagi doniisiim yer almaktadir. Dijital liderlik iki boyut altinda incelendiginde birincisi;

dijital okuryazarlik, dijital yeterlilikler gibi becerileri ve davranislar1 kapsayan bir yapidan
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olusmaktadir. Ikincisi ise dijital doniisimiin yonetilmesine odaklanan yiiksek liderlik
yeterliliklerini kapsamaktadir. Bunun yaninda dijital liderlik, inovasyon odakli bir sekilde hizli,
capraz hiyerarsik, takim odakli ve isbirlik¢i bir yaklagim olarak ifade edilebilmektedir. Farkli
bir yoniiyle dijital liderlik, teknolojinin en yaygin diizeyde kullaniminin sonucunda bagkalarinin
yagsamlarini, refahlarini ve mevcut durumlarim1 daha iyi bir hale doniistiirmek olarak ifade
edilmektedir. Dijital liderlik ile orgiit igerisinde siirdiiriilebilir bir degisim kiiltiirii olusturmak
amaciyla siireclerde teknolojinin kullanilmasi sonucu yenilik¢i bir vizyon meydana
getirilmektedir. Genel bir gercevede, dijital liderlik, dijital teknolojilerin kullanimi ve liderlik
becerilerinin bir araya getirilmesi sonucu olugsmaktadir (Aydin, 2022, s. 8, 9). Dijital lider,
dijital doniisiimii isteyen, dijital teknolojilerin kullaniminda uzmanlasan ve sonucta ortaya
cikan onlemleri de dijital doniisiim kapsaminda uygulayan bireydir. Bu sayede dijital lider, yeni
teknolojilere odaklanarak, teknik gelismeleri takip etmesi ve anlamli bir vizyon olusturmasi
onemlidir. Dijital liderler sayesinde toplumun ilgili unsurlar1 ile is modelleri entegre
edilebilmektedir. Dijital liderler, 6rgiitiin sahip oldugu bilgi ve iletisim teknolojilerini kullanan
insanlarin yonlendirilmesini ve bu sayede belirli amaclarin gergeklestirilmesini saglayan
kisidir. Bu sebeple dijital liderlerin hem dijital doniisiim siirecini hem de ortaya ¢ikan dijital

organizasyonu yonetme becerilerine sahip olmasi gerekmektedir (Biiylikbese, 2022, s. 174).

Orgiitler, geleneksel liderlik yapilarmin smirlar1 digna ¢ikan, hizli degisimi okuyabilme
yetenegine sahip olan yeni liderlere yonelmektedirler. Dijitallesen diinyada orgiitlerin basari
kriterleri arasinda liderlerin farkli fikirlere sahip olmalari, farkli davranis tiirleri sergilemeleri
ve hizli tepki verebilmeleri yatmaktadir. Bu yiizden orgiitler i¢in en kritik ihtiyag, liderlerin
dijital yetenekler gelistirmesidir. Tablo 2’de oOrgiitlerin dijitallesen diinyada basarili
kilinabilmesi i¢in liderlerin sahip olmalar1 gereken yetenekler yer almaktadir. Tablo 2’ye gore
bu yetenekler biligsel, davranigsal ve duygusal dontisiimler ¢ercevesinde incelenmektedir.

Tablo 6. Doniisen Liderlik Yetenekleri

Biligsel doniistimler Davranigsal doniisiimler Duygusal déniigiimler
Sanal diinyada olanaklar kav- Degisen gii¢ ve etki alanlarina Risk ve belirsizlik ortamim
ramsallastirma uyumlu olma tolere edebilme
Siirekli artan bilissel karmasik- Farkl takimlarla igbirligi kura- Siirekli degisen kosullarda es-
I iistesinden gelme bilme neklik gésterme
Farkli ve yeni yollar diisiinme Yeni is ortaklar1 ve ilgi grupla- s siireclerini degistirme cesareti
rinin katkisina deger verme gisterme
Tiim bilgiler olmadan pratik Basanshklardan ders alarak, Degisimi yonlendirme ve lider-
kararlar alabilme yiiksek enerji ve motivasyonla lik 8zgiivenine sahip olma

tekrar deneyebilme

Kaynak: (Artiiz, 2020, s. 8).
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Dijital liderlik, geleneksel ve modern olarak nitelendirilen bir¢ok liderlik anlayisinin
0zelliklerini barindiran bir liderlik yaklagimidir. Dijital liderler bu yonleriyle digerlerine benzer
ozellikleri barindirmalarina karsin bazi yeni yetkinliklere sahip olmalar1 gerekmektedir. Zhu
(2015) dijital liderlerin 5 6zelliginden bahsetmektedir. Bu 6zellikler (Erer, Demirel, & Savas,
2023, s. 3);

1. Pazar ve rekabet sartlarinda meydana gelen degisimlerle miicadele etmede sert olma
yetenegine sahip diisiince lideri olma,

2. Yenilik¢i durusuyla gelecek diistincesini is diinyasinin gergegi haline getirebilen biri
olma,

3. Dijitallesen is diinyasina yon verebilen ve yonetebilme kabiliyeti olan kiiresel vizyoner
lider olma,

4. Degiskenlik, belirsizlik, karmasiklik ve muglaklik (VUCA) faktorlerinden dolay:
karmagik ve dinamik bir yapiya sahip olan ekosistemlerle yiizlesmek i¢in ogrenme yetenegine
sahip olan merakl bir lider olma,

5. Karar verme stireglerinde bilgiyi yorumlama, varsayma ve sentezleme yeteneklerine,

derin bilgi ve anlayisa sahip derin lider olma olarak siralanabilmektedir.

Toduk (2017) ise dijital liderlerde bulunmasi gereken 6zellikleri 8 baslikta toplamistir. Bu
ozellikler (Aydin, 2022, s. 15);

1. Sahicilik: Liderlerin inandiriciliklarini gésterebilmeleri igin yapayliktan uzak durup
dogal davranmalar: gerekir. Dijital ¢ag dncesinde insanlar, 6zel hayatinda ve is hayatinda
birbirinden ¢ok farkl karakterlere déniisebiliyorlardi. Ciinkii, bu iki diinya birbirinden ¢ok
farkliydi. Ancak sosyal medya bu iki hayat arasindaki duvari kaldirmigtir. Bu nedenle,

yoneticiler sahte davramislardan vazge¢melidir.

2. Ilham vermek: Dijital ¢agdaki liderlerde olmasi gereken en onemli ézelliklerden

birisidir. Takipg¢ilerine ilham verebilen bir lider yeni fikirlerin dogmasin saglar.

3. Vizyon: Vizyon ¢alisanlarla birlikte belirlenmelidir. Katilimci bir anlayisla belirlenen

vizyona biitiin ¢alisanlar sahip ¢ikacaktir.

4. Adalet: Liderlerin c¢alisanlara esit degil adil davranabilmesi onemli. Biitiin
calisanlarin ayni saat dilimlerinde ¢alismast adil olundugunu géstermez. Isini kisa siirede
bitirme basarisini gosterenlere, igini bitirdigi saatte ¢ikma hakkinin verilmesi adil oluyor.

Dijital cagda liderlerin kisiye ézel hareket etmesi gerekmektedir.
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5. Ters mentorluk: Dijital liderler bilgileri olmadiklar: konularda ¢alisanlardan bilgi
almalar: gerekir. Ornegin; kodlama konusunda bilgisi olmayan bir lider bir ¢alisandan

kodlama egitimi alabilir.

6. Kisilestirme: Yoneticiler, bireyler arasindaki farklhiliklar: gérmeli, bireylerin
ihtiyaglarina gore ¢alisanlarint ayrt ayrt degerlendirmelidir. Liderler artik tek tek bireyleri

yonetmeli ve yonlendirmelidir.

7. Yenilik¢ilik ve girigimcilik: Liderler yenilik¢i ve girisimci olmalidir. Ayni zamanda

calisanlar da orgiit i¢i girigimci olmak i¢in tesvik edilmelidir.

8. Bilgili olmak: Liderlerin daha énce her seyi bilmesi beklenirken bilgi tiretimi ¢ok hizli
oldugu icin liderlerin her seyi bilmesi miimkiin degildir. Liderler yapilacak bir iste bilgisi yoksa
ekibiyle birlikte yapmalidir.

Genel olarak dijital liderlik 6zellikleri incelendiginde, bir liderin dijital lider olarak ifade
edilebilmesi i¢in ii¢ yetkinligin tamamina ayni anda sahip olmasi gerektigi sdylenebilir. Bu
yetkinlikler, dijital bir zihniyete sahip olmasi, dijital becerilere sahip olmasi ve dijital
uygulamay1 gerceklestirme yetenegine sahip olmasi olarak siralanabilir. Dijital lider bu ii¢
yetkinlige sahip oldugu zaman dijital bir vizyonu giivenilir bir bigimde formiile edebilir ve

dijital doniisiimiin ger¢eklesmesini saglayabilir (Onan, 2022, s. 196).

SONUC

Cok hizli bir sekilde degisimler yasayan is diinyas1 6zellikle endiistri 4.0 ¢ergevesinde gelisen
dijitallesme ve dijital doniisiim gibi etkenlerin ortaya koydugu degisim siiregleri ile yeni
cehrelere biiriinmektedir. Is diinyas1 ve drgiitlerin kars1 karstya kaldiklari bu degisim siireci eger
takip edilmezse rekabet yoniinden biiyiik kayiplar yasamalari kaginilmazdir. Ozellikle
dijitallesmenin uygulama siirecleri kapsamindaki dijital doniisim uygulamalarinin takip
edilmesi gerekliligi orgiit boyutunda hayati derece dnem tasimaktadir. Bu noktada isletmenin
kars1 karstya kaldigi bu degisim siirecinin basarili bir bicimde uygulanabilmesi i¢in Orgiitiin
sahip oldugu maddi ve insani sermayenin degisime ayak uydurabilecek bir konuma taginmasi
gerekmektedir. Bu noktada orgiitlerin sahip olduklari fiziksel finansal ve beseri sermayeyi
yonlendiren liderler devreye girmektedir. Dijital doniisiimiin 6rgiit izerinde olumlu etkilerinin

olmasi i¢in liderlerin dijital slirece uyum saglamalar1 dnemli bir gerekliliktir.
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Orgiitlerin dijitallesmesi ve dijital doniisiimiin saglanmasinda énemli bir rolii olan dijital
liderlerin, dijital beceri, yetkinlik ve kabiliyetlere sahip olmasi gerekmektedir. Bu sayede
dijitallegsen Orgiit siireglerini daha hizli kontrol ederek etkin ve verimli bir siire¢ yonetimi
gerceklestirilebilecektir. Bu kapsamda dijital bir lider, dijitallesmenin insanlar tizerindeki
etkisin iyi takip ederek insanlar1 ve ¢alisma bigimlerini doniistiirmeli, organizasyon kapsaminda
yeni dijital becerilerin elde edilmesi i¢in calisanlar1 yonlendirmeli, dijital siirecleri ve
teknolojileri biitiinlestirici olmali, liderin bu uygulamalar1 yapabilmesi i¢in fona sahip olmasi
saglanmali, yapilan uygulamalarin geri dontislerine odaklanilmali, dijitallesmenin yayinlagmasi

ve faydali noktalarini ifade etmek igin yeni takimlar kurmalidir (irge, 2018, s. 25).

Genel olarak dijitallesme ve dijital doniislim siireglerini yoneten dijital lider, isletmenin rekabet
avantaji elde etmesi igin sahip oldugu ve yeni elde ettigi yetkinlikleri kullanmalidir. Orgiitiin
hedeflerini ve vizyonunu bilerek, ¢alisanlarin gelisimine de katki sunarak dijitallesme siirecinin
basarili bir sekilde tamamlanmasi yine dijital liderin sorumlulugudur. Bu sebeple hem kendi
gelisimi hem de Orgiitiin beseri sermayesi olan c¢alisanlarin gelisimi i¢in ¢abalar harcanarak

basaril1 bir doniisiim elde edilmelidir.
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VIZYONER LIiDERLIK VE REKABET GUCUNE ETKILERIi
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OZET

Kiiresellesme ve teknolojik gelismeler olumlu etkilerinin yaninda olumsuz gelismelere de yol
acabilmektedir. Teknolojik gelismelerin etkisi ile gelisen kiiresellesme, isletmelerin rekabet
ortamlarini zorlu ve yikici bir hale getirmektedir. Her gecen giin artis gosteren rekabet krizleri
isletmelerin yeni ¢dziimlere olan ihtiyacini artirmaktadir. isletmelerin kars1 karsiya kaldiklari
kriz ile bas edebilmeleri i¢in yonetim tarzlarmin giincel durumlara uyum saglamasi 6nemli
goriilmektedir. Kriz ortamlarinda ise liderin rolii devreye girmektedir. Gelecege yonelik
hedefleri olan ve bu hedefleri gerceklestirmek isteyen isletmelerin aynmi 6zellikleri tasiyan
vizyoner liderlere ihtiyaglar1 vardir. Degisimin ve gelisimin ¢ok hizl bir sekilde yasandigi 21.
Yiizyilin en 6nemli ihtiyaclariin basinda gelen vizyoner liderlik, isletmelerin rekabet giiclinii
artirmak i¢in degerlendirebilecekleri en onemli rekabet avantaji olabilmektedir. Vizyoner
liderlik ile hem isletmenin sahip oldugu gelecek planinin basarilmasina 6nemli destekler
saglanabilirken ayni zamanda rekabet avantaji elde ederek uzun dmiirlii olmak ve yiiksek kar
marjlarina ulasmak gibi hedefler de elde edilebilecektir. Vizyoner liderler, isletme hedeflerini
yakindan takip ederek c¢alisanlarin bireysel vizyonlari ile isletmenin vizyonunu ortak noktada

bulusturabilme fonksiyonunu yerine getirebilecektir.

Bu bilgiler 15181nda ¢alismanin amaci, isletmelerin kars1 karsiya kaldiklar1 zorlu bir siire¢ olan
rekabet ortaminda vizyoner liderligin 6neminin vurgulanmasidir. Bu amag¢ dogrultusunda,
vizyoner liderlik kavrami isletmeler i¢in rekabet avantaji yoniiyle degerlendirilecektir.
Vizyoner liderlik ile isletmelerin rekabet giiciiniin arasindaki teorik iliski ortaya konulmaya
calisilacaktir. Calismada Oncelikle vizyon kavrami ve liderlik kavrami ifade edildikten sonra
vizyoner liderlik kavrami incelenerek rekabet giicli ilizerindeki etkisi literatiir ornekleri

dogrultusunda aktarilacaktir.

Anahtar Kelimeler: Vizyon, Liderlik, Vizyoner Liderlik, Rekabet Giici.
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VISIONARY LEADERSHIP AND EFFECTS ON COMPETITIVENESS

ABSTRACT

Globalization and technological developments can lead to negative developments as well as
positive effects. Globalization, which develops with the effect of technological developments,
makes the competitive environment of enterprises challenging and destructive. Increasing
competition crises increase the need for new solutions for enterprises. It is considered important
that management styles adapt to current situations in order for businesses to cope with the crisis
they face. In crisis environments, the role of the leader comes into play. Businesses that have
goals for the future and want to achieve those goals need visionary leaders with the same
characteristics. 21. Where change and development are experienced very quickly. Visionary
leadership, which is one of the most important needs of the century, can be the most important
competitive advantage that businesses can evaluate to increase their competitiveness. With
visionary leadership, significant support can be provided to the achievement of the future plan
of the enterprise, while at the same time goals such as longevity and high profit margins can be
achieved by obtaining competitive advantage. Visionary leaders will be able to fulfill the
function of bringing together the individual visions of the employees and the vision of the
enterprise at the same point by closely following the business goals.

In the light of this information, the aim of the study is to emphasize the importance of visionary
leadership in the competitive environment, which is a challenging process faced by
businesses. In line with this purpose, the concept of visionary leadership will be evaluated in
terms of competitive advantage for enterprises. The theoretical relationship between visionary
leadership and the competitiveness of enterprises will be tried to be revealed. In the study, first,
the concept of vision and the concept of leadership are expressed, then the concept of visionary
leadership will be examined and its effect on competitiveness will be conveyed in line with the
literature examples.

Keywords: Vision, Leadership, Visionary Leadership, Competitiveness.

GIRIS

Liderlik yoniiyle bakildiginda vizyon kavraminin 6nemi her gecen gilin artmaktadir.
Isletmelerin liderlerinin vizyon sahibi olmamasi sonucu sirketin, toplum gdziinde ve is
hayatinda yonetimde yer alabilmesi ve sz sahibi olabilmesi miimkiin olmamaktadir. Sirketlerin
hayatlarmi devam ettirirken gerekli olan degerlerden birisi vizyondur. Liderin vizyon sahibi
olan bir lider olmas1 ve gelecege yonelik hedeflerinin olmasi durumunda orgiitiin iginde
bulundugu rekabetci piyasalarda yer alan diger orgiitlerin oniine gegebilmesi daha kolay hale
gelmektedir (Akgemci, Giil, & Kalfaoglu, 2019, s. 4168). Rekabet ortamlarinda faaliyet
gosteren Orgiitlerin ihtiyaglarini tam olarak karsilayabilecek olan profilin karsilig1 olan vizyoner
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liderler, orgiitiin i¢inde bulundugu durumu agikliga kavusturan ve daha iyi bir noktayi
hedefleyerek gelecege yonelik davranan ve bu gelecek ile ilgili olusan arzu ile ilgili goriis
olusturarak iletisim kapasitesini artiran liderlerdir. Orgiitiin sahip olabilecegi giiglii vizyonlar
giiclii vizyoner liderler araciligi ile olusturulabilmektedir. Orgiit igerisinde vizyon
olusturulurken ¢alisanlarin da bu siirece dahil edilmesi orgiitsel baglilig1 artiracaktir (Aydin &
Karaman, 2022, s. 265).

Bu c¢alismada da orgiitlerin rekabetci ortamlarda hareket edebilmeleri, gelecek yonelik
hedeflerini yerine getirebilmeleri, ¢alisan bagimliliginin saglanabilmesi, degisim siireci ile basa
cikabilme ve toplumsal degerlerinin artmasi gibi nedenlerle vizyon odakli liderlik anlayisinin
faydalari, 6zellikleri ve boyutlar1 ifade etmek amaglanmistir. Bu amag¢ dogrultusunda, vizyon
ifadesi ve onemi aciklandiktan sonra vizyoner liderlik kavrami, 6nemi ve rekabet sartlarinda
orgiitlere olan faydalarina iligkin bilgiler paylasilmis, devaminda ise vizyoner liderligin
boyutlar1 belirtilmistir.

ViZYON KAVRAMI VE ONEMIi

1990’11 yillardan itibaren yonetim alanyazininda var olan ve liderlik siireclerinde 6nemli bir 6ge
olarak kabul edilen vizyon kavrami, eylemsel ve diisiinsel boyutlari ile yeni liderlik
yaklagimlarinda etkili bir konumda yer almaktadir. Vizyon ifadesi kisaca, hayal edilen bir
gelecektir ve gerekli olan ¢abanin harcanmasinin sonucunda bagarilabilecek bir ideali ifade
etmektedir (Ersan, 2020, s. 59). Tiirk dil kurumu sézliigiinde vizyon kelimesi, “goriintim, tilkii,
saggori, gosterim ve ileri goriis” olarak tanimlanmaktadir (TDK, 2023). Latince’de vizyon
kavrami incelendiginde “gdrmek, bilmek’ anlaminda kullanilan “weisse” sozciigiinden tiiredigi
goriilmektedir. Bu sebeple vizyon kelimesinin ortagagdan buyana kullanilan bir kelime oldugu
diisiiniilmektedir. Vizyon kelimesi farkli arastirmacilar tarafindan farkli sekillerden
tanimlanmustir (Fettahlioglu, Eda, & Akdogan, 2018, s. 186). Ulgen ve Mirze (2013, s. 177),
vizyon kavramini, “kisilerin veya kurumlarin, kendilerinin veya isletmelerinin gelecekte
olmasin arzu ettikleri durumun ifadesi” ve *“ gelecekte varilmasi veya olmasi arzu edilen bir
durumla ilgili riiya veya hayalin ifade edilmis bir seklidir.” olarak ifade etmektedirler. Conger
(1999) ise vizyonu gelecek donemlerde gergeklestirilecek bir ideal hedef durum olarak ifade
etmektedir. Yukl (1998), vizyonun tanimini yaparken, hedefin tanimini ve hedefe ulasmanin
yollarini barindiran stratejileri igerdigini iddia etmektedir (Ersan, 2020, s. 59). Kogel (2018, s.
179) vizyon kavramini, “mevcut gercekler ile gelecekte beklenen kosullari birlestirerek, isletme
icin arzu edilen bir gelecek imaj1 yaratmak™ olarak ifade ederken “igletme ile ilgili olarak hayal
edilen gelecek” olarak belirtmektedir. Bir isletme i¢in vizyon, birden bire ortaya ¢ikan gelecek
goriintiisii degil sezgi ve diislince diinyasinin gelisimini takip eden yeni diinya goriiglerinin
olusmasidir (Fettahlioglu, Eda, & Akdogan, 2018, s. 186). Vizyon kavraminin iginde yer alan
anlam, herhangi bir diizenin hedef olarak belirledigi arzular1 ve ulasmak iistlendikleri amaclari
on plana almaktir (Akgemci, Giil, & Kalfaoglu, 2019, s. 4168). Bu tanimlardan yola ¢ikarak,
vizyon kavraminin gelecege yonelik oldugu ve ulagilmak istenen hedefe giderken uygulanmasi
gereken stratejileri igerdigi ifade edilebilir. Vizyonu, isletmenin belirledigi ortak amag ve
hedefleri ifade edebilen gelecek tahayyiilii olarak zihni bir imaj olarak yorumlamak da
miimkiindiir. Ayn1 zamanda vizyonu, isletmelerin temel ve ortak degerlerinin etkisi ile ortaya
cikan uygulama big¢imi, stratejilerin sekillenmesi gibi konularda da destek olan bir ¢erceve ve
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yol gosterici olarak da diisiiniilebilmektedir (Acar, 2019, s. 203). Vizyon sayesinde gelenekler
taninmakta, bu geleneklerden faydalar elde edilebilmekte ve insanlar iizerinde cesitli
degisiklikleri gergeklestirmek igin yapilan eylemlere baglanmak i¢in yenilik¢i bir yontem
belirlenebilmekte, net ve ¢ekici goriintillere sahip olunmaktadir. Vizyon kavrami
incelendiginde, diisleme, gelistirme, tasarlama, algilama, inanglar degerler ve baghlik gibi
kavramlarin baskin olduklar1 goriilebilmektedir (Sar1, 2020, s. 77).

Vizyonun amaci, isletme ¢alisanlarinin yapabilecekleri isin en iyisini yapmalar1 i¢in bir
motivasyon kaynagi olmak ve gelecekteki ideolojik ve uzak olan hedefleri vurgulamak
olmalidir. Bu yonde hazirlanan bir vizyon ifadesi oldugunda calisanlar, vizyon ifadesinin etkisi
ile elde ettikleri motivasyon sayesinde belirli bir yone dogru ilerleyebileceklerdir. Burada
dikkat edilmesi gereken 6nemli bir husus ise yakin zamanda elde edilebilecek somut hedeflerin
yerine daha uzak gelecekte elde edilebilecek hedeflere odaklanilmasi gerekliligidir (Karasel,
Tacoy, Mentesogullari, Safakogullari, & Yildiz, 2023, s. 384).

Bu ¢ergevede bir vizyon olusturmak i¢in gerekli olan bazi beceriler vardir. Bunlar; vizyon
gelistirme, vizyonu aciklama, vizyonu yansitma ve vizyonu yaymadir. Ayn1 zamanda vizyonu
olusturan bazi boyutlar bulunmaktadir. Bu boyutlar (Sari, 2020, s. 77);

e Vizyon gelecegi diislemek ve tasarlamaktir.

e Vizyon diislerle gercegi dengeleyebilmek ve kurgulayabilmektir.

e Vizyon degerlerle farklilagmak, onlarla goniil giiciiyle birlesmektir.

e Vizyon iletmek ve paylasmaktir.

e Vizyon riske girmek ve bunu yonetmektir.
Vizyon farkli boyutlar dikkate alinarak farkli tiirlere ayrilabilmektedir. Bir isletmenin ya da
kurumun vizyonundan bahsedildiginde, vizyonun zaman siirecinin de olacagi ve gelecek ile
ilgili olup gelecek donemlere 151k tutacagi kabul edilmektedir. Isletmenin mevcut dénem
icerisinde de bir vizyonunun olmasi gerekmektedir. Bu yoniiyle bakildiginda bir isletmenin ya
da bir kurumun vizyonu, isletmenin i¢inde bulundugu dénem i¢in vizyonu (mevcut vizyonu)
ve gelecek donemler igin vizyonu ( gelecekteki vizyon) olarak ikiye ayrilmaktadir. Bunun
haricinde vizyonu yoresel, ulusal ve kiiresel boyutlarda dikkate alinan tiirleri olabilecegi gibi
iist diizey yOnetimi, stratejik isletme birimleri ve islevsel boyutlarda da birbirlerine bagiml
fakat ayr1 olan vizyonlar1 olabilmektedir (Ulgen & Mirze, 2013, s. 179).

Vizyonlar kisisel ve paylasilan olarak da iki yonden degerlendirilebilmektedir. Kisisel vizyon,
kisilerin kendi kafalarinda ya da yiireklerinde tagimis olduklar resimlerden ibarettir. Paylasilan
vizyon ise degisik Orgiitsel etkinliklerde birbirleri ile tutarli olan bir ortaklik duygusunun imar
edilmesini saglar. Paylasilan vizyonun giicii, gelecegi ortaklasa olarak dert edinme anlayisi
cercevesinde gelismektedir (Celik, 1997, s. 466).

Vizyon, igletmenin gelecege yonelik hedeflerinde netlik saglayarak yiizlerce detayl karar basit
bir sekilde sunabilmektedir. insanlarin gidilecek yon hakkinda genellikle anlasamamasi ve
kafalarinin karigsmasi ¢ok sik karsilasilan bir durumdur. Etkili bir vizyon olusturuldugunda bu
karmasiklik ortadan kalacaktir. Tom Peters etkili bir vizyonun tagimasi gereken nitelikleri su
sekilde siralamigtir (Ersan, 2020, s. 60);
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e Etkin bir vizyon, insanlarin davraniglarini etkilemelidir.
e Etkin bir vizyon, agik olmas1 ve orgiit ¢alisanlarini motive etmelidir.
e Etkin bir vizyon, miikemmeli aramalidir.
e Etkin bir vizyon, esnek olmalidir.
e Etkin bir vizyon, ¢alisanlara yetki vermelidir.
e Etkin bir vizyon, ge¢cmisi anmali fakat gelecegi hedef almalidir.
Vizyonun ¢alisanlar tizerinde farkli etkilere sahiptir. Bu etkiler (Celik, 1997, s. 466);

1. Duygusal uyarma ve cekicilik,
2. Atesleme ve hayran birakma,
Itici gii¢ ve aliskanliklar olusturma,
Hatirlama yetenegini gelistirme,
Yenilik¢iligi destekleme,
Onciiliik etme ve biitiinlesme,
7. YOn gosterme ve yol aydinlatma olarak siralanabilmektedir.
Genel olarak degerlendirildiginde vizyon kavrami, bir orgiitiin sahip oldugu degerlerinin,

o ok~ w

amaclarmin ve hedeflerinin temel ifadesi olarak degerlendirilmektedir. Vizyon, isletmenin
paylasilan degerlerini temsil eden bir yap1 olusturmaktadir. Hedeflere benzer bir yapisi olsa da
vizyon ile hedef arasinda O6nemli bir farklilik vardir. Hedefler ulasilabilir bir nokta iken
vizyonun gerceklestirilmesi gerekmeyebilir. Bu o6zellikleri ile vizyon, ona en azindan
yaklasabilen veya ulasabilen bir lidere ihtiya¢ duyar ve liderler de kendisine liderlik siirecinde
yol gosterecek bir vizyona ihtiyag duyar (Karasel, Tagoy, Mentesogullari, Safakogullari, &
Yildiz, 2023, s. 384).

VIZYONER LiDER KAVRAMI

Bir yonetim siireci olarak degerlendirilen liderlik, “calisanlar1 etkileyerek onlarin ¢abalarinin,
orgiitsel amaclar1 gerceklestirmek amacina yoneltilmesidir.” Liderin temel olarak yerine
getirdigi islev, “isletmenin (orgiitiin) misyonunu veya temel amacini belirlemek ve bunu
saglayabilmek” icin stratejiler olusturmaktir (Ulgen & Mirze, 2013, s. 411). Kogel’e (2018, s.
585) gore liderlik ise, “belirli sartlar altinda, belirli kisisel veya grup amaglarini ger¢eklestirmek
iizere, bir kimsenin bagkalarinin faaliyetlerini etkilemesi ve onlar1 yonlendirmesi siireci” olarak
ifade edilmigtir. Liderlik, gelecegi gérmek yoniinden degerlendirildiginde, 6rgiitiin ihtiyaci olan
ve gelecegine bagli olarak hazirlanan inandirici vizyon ve hedeflerini belirlemeyi ve insanlari
da bu vizyon ve hedefleri gergeklestirmek amaciyla harekete gegirmeyi icermektedir (AKsu,
2009, s. 2439). Vizyona sahip olan lider, orgiit igerisinde ilham veren, miicadele hirsini
koriikleyen, rehberlik eden ve yetki veren kisidir. Vizyoner liderlik ise ¢evresindeki
takipgilerini, hep beraber gerceklestirilmesi i¢in katkida bulunmaya ikna edilmesi amacglanan
bir gelecek tasvirinin sézlii olarak iletilmesini kapsamaktadir (Aydin & Karaman, 2022, s. 266).

Vizyoner lider, iginde bulundugu durumun farklinda olan yani hayal diinyasinda yasamayan ve
bu duruma gore gelecek ile ilgili planlar hazirlayabilen kimsedir. Kotter (1999) vizyoner lideri,
vizyonu olusturan ve aktaran kisi olarak tanimlamis ve vizyonu gerceklestirme yolunda ¢ikan
olumsuz durumlarin iistesinden gelebilen kimsenin yine vizyoner lider oldugunu vurgulamistir
(Aydogan & Bilgivar, 2022, s. 1736). Vizyoner lider, gelecege yonelik yeni bakis agilarina
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sahiptir ve bu sahip oldugu yeni bakis agisini iistiin bir yetenek ile analiz ve sentez
edebilmektedir. Vizyoner lider, vizyonu 6rgiitte yer alan biitiin hiyerarsik kademelere basariyla
aktarabilir ve kurumsallastirabilir. Vizyoner lider sadece giice sahip oldugu i¢in degil aym
zamanda diisiinceleriyle de kendilerini izleyenleri etkileyebilmektedir. Vizyoner liderlik,
insanlar topluca etkileyebilecek ve harekete gegirebilecek vizyonlari insa edebilme ve
iletebilme yetenegidir. Vizyoner liderler kendilerine bagimli, isbirlik¢iler olmadan da
caligabildigi icin baz1 riskleri goze almadan fikirlerin uygulayabilmektedir (Celik, 1997, s. 5).

Etkili bir vizyoner liderlik, liderin kisisel 6zellikleri, davraniglart ya da durumuyla ilgili bir
husus degildir. Vizyoner liderlik sayilan hususlarin {i¢iinii de kapsayan bir yapidadir. Vizyoner
liderler, lider tanimlarinda ifade edilen kisilik 6zelliklerinden farkli 6zelliklere sahiptir. Bunun
yaninda liderlik yaklasimi ve eylemlerinin ihtiya¢ duydugu temel ve kokli bazi kilit 6neme
sahip farkindaliklara da sahiptir. Vizyoner lider, gerekli olan davranislar1 sergilemektedir. Bu
sayede gelecek vizyon ile insa edilmis olmaktadir (Aydin & Karaman, 2022, s. 266).

Vizyoner liderlik, degisim, uygun amaclar ve ¢alisanlarin 6rgiit vizyonuna yonlendirilmesi
olmak ftizere ii¢ temel unsura sahiptir. Vizyon Orgiitlerin degisime ayak uydurma siirecinde
onemli bir etki olusturmaktadir. Vizyoner liderlik davranisi sergileyen liderler de orgiitte ve
cevresinde  gerceklesen  degisimleri ve  olaylarn  farkli  bakis acilart  ile
degerlendirebilmektedirler. Gelisimin ve yeniliklere acikligin 6nemi vizyoner liderlik
cercevesinde vurgulanmaktadir. Olumlu olmayan durumlarda da yine vizyoner liderlerin
davranig1 6nem arz etmektedir. Boyle bir durum gegeklestiginde vizyoner liderlerin ilerlemeleri
engellenmez ve aksine sahip olduklar1 vizyonu yerine getirmek icin ¢evredeki insanlarla
paylasabilecekleri odak noktalar1 olustururlar (Aydogan & Bilgivar, 2022, s. 1736).

Vizyoner liderler diger liderlere gore bazi ayirt edici 6zelliklere sahiptirler. Bu temel 6zellikler
(Sar1, 2020, s. 78);

e Muhakeme ve analiz yapabilme yetenegi,

o Etkili ve stratejik diislinebilme becerisi,

e Yenilik¢i, hayal giicli ve bilingalt1 seklinde diisiinme,
e Olasiliklarin bilincinde olma ve an1 yapilandirabilme,
e Yenilik¢i problem ¢6zme,

e lcgiidii sahibi, sezgisel, diiriist ve adaletli olma,

e Zaman yOnetimi becerisine sahip olma,

e Tiim cevresindeki degisikliklerin farkinda olma,

e Hirsli ve miicadeleci olma,

e Yenilik¢i diisiinme,

e Bugiin ve gelecek arasindaki dengeyi olusturabilme,
e Akiler fikir yliriitme ve senteze ulasabilme,

e Siirekli 6grenme meraklist olma,

e Kendine giiven ve kendini gelistirmeyi siirekli kilmak,
e Yasanan olaylar1 farkli bakis agilariyla algilayabilme,
e Etkili iletisim becerisine sahip olma,
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e Basarisizliktan korkmadan riskleri gére alma,

e Degisime direnmeyip bu durumu firsata ¢evirebilme,

e Miitevazi olabilme olarak siralanabilir.
Vizyoner liderlerin ayr1 bir 0zelligi de calisanlarin Orgiit degerleri ve hedefleri ile
biitlinlesmesini saglayarak orgiitsel bagliliklarini artirmalar1 ve orgiitiin ¢alisanlarin1 devamli
olarak tutmay1 basarmasini saglamalaridir. Bu sonug aslinda vizyoner liderin net bir vizyona
sahip olmasi, orgiitiin hedef ve amaglarini net bir bicimde ortaya koymasi ve orgiitte ¢alisan
bireylerin ihtiyaglarina olan duyarliligindan ileri gelmektedir. Vizyoner liderler, ¢alisanlari ile
iletisime gecerler ve onlar1 dinlerler, iletisime daima agiktirlar, vizyoner liderler ¢alisanlarina
saygt duyarlar, goriislerine deger verirler. Vizyoner liderler yetki devri yaparak, astlarina bazi
sorumluluklar1 aktararak, planlama stireclerinde onlar1 da sisteme dahil ederek vizyonu Orgiit
geneline yayarak, calisanlarin da vizyonu sahiplenmesini saglayarak beklenenin iizerinde bir
performans seviyesine ulasabilirler. Vizyoner liderlerin davranis bi¢imi calisanlara yansidigi
oranda Orgiitsel baglilikta artis gerceklesebilmektedir. Vizyoner, katilimci, egitici, iliski odakl
liderlik davranislar1 orgiitsel baglilik diizeyini olumlu 6nde etkilemektedir. Genel olarak
bakildiginda, astlarin kaygilarini ve ihtiyaglarini dikkate alan, giiclii yonlerini gelistirebilmeleri
icin cesaretlendiren, gelecekte karsi karsiya kalinabilecek durumlar1 6nceden gorebilen, net bir
vizyona sahip, biitiin astlarina farkli ihtiyaglari, beklentileri ve yetenekleri oldugunu bilerek
yaklasan liderlerin ¢alisanlar {izerinde olumlu etkileri bulunmaktadir (Iscan & Tanribil, 2016,
s. 1023, 1024).

Vizyoner liderligin insa edilebilmesi i¢in temel birkag uygulama asamasinin yerine getirilmesi
gerekmektedir. Bu asamalar (Sar1, 2020, s. 80);

e Bir noktaya odaklanmak ve yon vermek.

e O anki gercekleri gozler oniine serebilmek ve tanimlayabilmek.

e Engelleri teshis ederek ortadan kaldirmak.

e Sahiplik hissi veren bir ortam olusturmak.

¢ Kisilerin kendi kendilerini yonetmelerine imkan vermek olarak siralanmaktadir.
Genel olarak alanyazinda vizyoner liderlerin bir¢ok 6zelliginden bahsedilse de agik bir vizyon
olusturma, vizyoner liderlik rollerini tagiyabilme, basar1 odakli olma, paylasilan bir vizyona

sahip olma, insan odakli olma ve empatik davranma gibi 6zellikleri tasimasi gereklilik olarak
kabul edilebilmektedir (Erarslan, 2022, s. 29).

ViZYONER LiDERLIK BOYUTLARI

Orgiit icin faydali olacak olan adimlari giiniin sartlarma takilip kalmadan atmaktan geri
kalmayan vizyoner liderler, 6rgiitiin iyilestirilebilmesi adina her tiirlii destegi vermektedirler.

29 ¢

Vizyoner liderlik, dort alt boyut ile agiklanmaktadir. Bu boyutlar, “vizyoner diisiinme”, “eylem

29 ¢

odakl1 olma”, “gelecegin resmi” ve “degisikliklere acik olma” olarak siralanabilmektedir.

Vizyoner Diigiinme

Vizyoner lider, oOrgiitiin vizyonunu c¢alisanlarin net bir bi¢imde anlayabilecekleri sekilde
paylasmalidir. Orgiit igerisinde olumsuz siireclerin olusmasi durumunda bile vizyonu
gerceklestirebilme giicline sahip olmahidir (Aydogan & Bilgivar, 2022, s. 1736). Vizyoner
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liderler, diger insanlara gore stratejik ve etkili diisiinebilme yetenekleri ile ayrilmaktadirlar. Bu
yoOnleriyle ortaya ¢ikan olaylar1 diger insanlardan daha farkli bi¢imde yorumlamaktadirlar.
Vizyoner liderler, 6rgiitii i¢in uygulanabilir, glivenilir, ¢ekici bir gelecek vizyonu olusturabilme
yetenegine sahip olmalidir. Orgiitiin vizyonunun meydana getirilme siirecinde vizyoner liderin

vizyoner bir diislince tarzina sahip olmasi gerekliligi 6n plana ¢ikmaktadir (Kagmaz, 2020, s.
20).

Eylem Yonelimli Olma

Vizyoner bir lider eylem yoOnelimli olmalidir. Vizyoner liderler, yaptiklar1 faaliyetlerin
basarisizlik ile sonu¢lanmasindan asla korkmazlar ve riskleri goze alarak basartya odakli olarak
calisirlar. Bu 6zelligi ile vizyoner liderler hem kendisine hem de ¢alisanlara hareket etme giicii
vermektedir. Vizyoner liderin bu davranigi basariya kilitlenmeyi ve orgiit ¢alisanlarinin
motivasyonunun yiikselmesini saglamaktadir. Orgiit igindeki uygulamalar1 da proaktif bir
bicimde yerine getiren vizyoner liderler, oldukea fazla diizeyde gii¢ ve enerjiye sahiptirler. Iyi
bir vizyona sahip olan vizyoner lider, ¢alisanlarin orgiite verecegi katkilarin da artmasina destek
olmaktadir (Kagmaz, 2020, s. 20, 21). Paylasimci bir yonetim tarzin1 benimseyen vizyoner
liderler, Orgiit icerisinde yonetime katilim siirecini hizlandirdig1i i¢in calisanlarin Orgiit
ciktilarina katkilarmi artirmaktadir. Bu sayede c¢alisanlarin  performanslart da oOrgiit
standartlarinin {izerinde bir diizeyde gerceklesebilmektedir (Aydogan & Bilgivar, 2022, s.
1736).

Gelecegi Resmetme

Vizyoner liderler genel olarak orgiitii su anki zaman yerine gelecege hazirlamaktadirlar.
Orgiitiin karsilasacagi olumsuz durumlarda daha &ncenden tedbirini almaktadir. Riskten
kagmayan bir yapiya sahip oldugu i¢in de riskli projelerden geri durmayarak o projelerin de
basarilmasina yonelik caligmalar yapar (Aydogan & Bilgivar, 2022, s. 1737). Vizyoner liderler,
gelecegi daha onceden tahmin ederek, yonetime katilimi 6zendirerek, c¢alisanlartyla birlikte
orgiitii basariya gotiirecek bir vizyon ile orgiit stratejilerini kullanarak tehditleri firsatlara
donistiiren proaktif bir yaklagimla basariya ilerlemelidirler (Tekin & Ehtiyar, 2011, s. 4010).

Degisime A¢ik Olma

Her orgiitiin uyum saglamasi gereken ve kacinilmaz olan degisime vizyoner liderler de uyum
saglamali ve giiclinli vizyondan almalidir. Vizyoner liderler, orgiitlerini bir 6grenen orgiite
cevirerek, yeniliklere acik ve siirekli 6grenen bir yapt olusturmalidir. Vizyoner liderler
genellikle yenilikgi bireyler olarak tanmmaktadirlar. Orgiit igerisinde her an yeni kazanimlar
elde etme, yeni yonler kesfetme ve yeni eylemler baslatma firsatlarint kovalamaktadirlar.
Vizyoner liderler dinamiktirler. Vizyonun siirekliligi sebebiyle, her an giincellemeler ve stirekli
degisimlere agik olan bir liderlik sergilemek gerekmektedir (Kagmaz, 2020, s. 22).

SONUC

Vizyoner liderlik, gelecege yonelik olarak biiyiik hedefleri olan ve c¢alisanlari ile birlikte
orgiitiin daha 1yi yerlere gelebilmesi adina ¢aba sarf eden Orgiitlerin ihtiyact olan dinamik,
degisime uyumlu ve gelecek odakli liderlik 6zelliklerini tasiyan bir modeldir. Vizyoner liderlik
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ise orgiitler belirledikleri ¢cagin sartlarina uyumlu ve her an giincellenen vizyonlar1 ile orgiit-
calisan iliskisi ¢ergevesinde basariya dogru yol alabilmektedirler. Vizyoner liderlerin bir diger
ozellikleri olan vizyonlarin1 net bir bicimde ifade etmeleri, calisanlarla birlikte orgiitiin
basarisinin saglanmasinda ortak paydada bulusabilmeye imkan vermektedir. Vizyoner liderler,
rekabetci ortamlarda faaliyet gosteren Orgiitlerin gelecege yonelik vizyon sahibi olmalar1 ve
rekabetci ve degisen kosullarda basarili olabilmelerini saglamaktadir.

Sonug olarak vizyoner liderlik, liderin hem orgiit hem de ¢alisanlar olan iliskisinde etkili,
verimli ve degerli olabilmesine katki saglayan 6nemli bir yaklagimdir. Burada 6nemli olan ise
vizyoner liderin basarili olabilmesidir. Vizyoner lider, inandigi ve benimsedigi vizyonu
basarmak i¢in elinden geleni yapmali, ¢alisanlart ayni1 vizyon etrafinda toplayarak onlarinda
vizyonu basarabilmek i¢in ellerinden geleni yapmalarini saglamalidir. Bunu bagarabilmesi i¢in
vizyoner liderin benimsedigi vizyonun kabul edilebilir. Vizyoner liderin belirledigi vizyonun,
hayali degerlerden uzak, ulasilmas1 miimkiin olan, a¢ik, anlasilir ve her ¢alisanin benimsemek
isteyecegi bir vizyon olmasi 6nem tasimaktadir. Bu calismanin amaci, vizyoner liderligin
ozellikleri orgiitler lizerindeki etkileri ve ¢alisan lider arasindaki iliskide gerek calisanlara
gerekse isletmeye rekabetci piyasalarda saglayacagi destegin 6neminin vurgulanmasidir. Bu
kapsamda rekabet yogun piyasalarda faaliyet gdsteren oOrgiitlerin liderlerinin vizyoner lider
ozelliklerini tagimasi Orgiitiin icinde bulundugu rekabetgi piyasada basarili olabilmesini
saglamada 6nemli bir destek olarak diistiniilebilmektedir.
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OZET

Gelir esitsizligi ve g¢evresel bozulma kiiresel diinyanin en dnemli iki sorunudur. Birlesmis
Milletler’in stirdiirtilebilir kalkinma hedefleri arasinda yer alan bu iki konu uluslarin da bireysel
olarak miicadele ettikleri kritik 6neme sahiptir. Son yillarda arastirmacilar ¢evresel kalite
sorunlaria etki eden faktorler arasinda gelir esitsizligine de yer vermektedirler. Ancak
uluslararas1 perspektifte yeterli ¢alisma olmamakla beraber konuyla ilgili caligmalar devam
etmektedir. Bu baglamda c¢alisma, Tiirkiye’de gelir esitsizliginin ¢evresel bozulmaya etkisini
amprik olarak incelemeye odaklanmistir. Cevresel bozulmay1 temsilen kisi basi ekolojik ayak
izi degiskeni alinmistir. Gelir esitsizligini ise Gini katsay1 temsil etmektedir. Diger agiklayici
degiskenler olarak yenilenebilir enerji tiiketimi ve kentlesme analize dahil edilmistir. Analiz
donemi 1990-2019 aras1 olup veri seti yillik verilerden olugsmaktadir. Analizlerde yavas yapisal
degisimleri yakalama kabiyetine sahip Fourier yaklagimi benimsenmistir. Ilk olarak serilerin
duraganlik sinamalar1t FKPSS birim kok testiyle sinanmis ve ilk fark degerleri duragan olarak
bulunmustur. Uzun dénem iliski FARDL egsbiitiinlesme testiyle test edilmis ve serilerin uzun
donemde kolektif hareket ettikleri gozlenmistir. Bu iligkiye ait katsayilar FARDL uzun dénem
katsay1 tahminleri ile belirlenmis ve uzun vadede gelir esitsizligi ve yenilenebilir enerji
tiketiminin ekolojik ayak izini anlamli bir sekilde azalttigi bulgusu elde edilmistir.
Kentlesmenin ekolojik ayak izi izerinde anlamli bir etkisi goriilmemistir.

Anahtar Kelimeler: Gelir Esitsizligi, Ekolojik Ayak izi, FARDL Esbiitiinlesme Testi

EVIDENCE ON INCOME INEQUALITY ECOLOGICAL FOOTPRINT
RELATIONSHIP IN TURKIYE FROM THE FOURIER ARDL TEST

ABSTRACT

Income inequality and environmental degradation are the two most important problems of the
global world. These two issues, which are among the sustainable development goals of the
United Nations, have a critical importance that nations struggle individually. In recent years,
researchers have included income inequality among the factors affecting environmental quality
problems. However, although there are not enough studies in the international perspective,
studies on the subject continue. In this context, the study focuses on empirically examining the
impact of income inequality on environmental degradation in Turkiye. Ecological footprint
variable per capita was taken to represent environmental degradation. Gini coefficient
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represents income inequality. Renewable energy consumption and urbanization were included
in the analysis as other explanatory variables. The analysis period is between 1990-2019 and
the data set consists of annual data. The Fourier approach, which has the ability to catch slow
structural changes, was adopted in the analyses. First, the stationarity tests of the series were
tested with the FKPSS unit root test and the first difference values were found to be stationary.
The long-term relationship was tested with the FARDL cointegration test and it was observed
that the series act collectively in the long-term. The coefficients of this relationship were
determined by FARDL long-term coefficient estimates and it was found that income inequality
and renewable energy consumption significantly reduced the ecological footprint in the long
run. There was no significant effect of urbanization on the ecological footprint.

Keywords: Income Inequality, Ecological Footprint, FARDL Cointegration Test

1. GIRIS

Literatiirde gelir esitsizliginin ¢evresel etkileri iizerine farkli yaklagimlar s6z konusudur. Bazi
teorisyenlere gore; toplumsal smiflar arasindaki gelir dagilimi beraberinde giic dagilimini
getirmekte, gelirin ve giiclin yogunlastigi en listeki zengin kisim ¢evre ile ilgili kararlarda daha
etkin olmaktadir. Bu etkinlik ¢evre kalitesini diistirme egilimindedir (Boyce, 1994). Bir diger
yaklagima gore artan gelir esitsizligi Veblen etkisiyle tiiketim rekabetini tetiklemekte
dolayisiyla enerji tiiketimi ve CO2 salinimi artmaktadir (Jorgenson vd., 2017). Kapanan gelir
esitsizliginin karbon seviyesini marjinal yayma egilimiyle artirdig1 yaklasimi da gelir dagilimi-
cevre iliskisine yonelik bir diger yaklagim olarak karsimiza ¢ikmaktadir (Demir vd, 2019). Bu
yaklagimlar ve bolgesel farkliliklar nedeniyle gelir esitsizligi ile ¢evre arasinda pozitif bir
iligkinin oldugunu savunan caligmalarin yaninda negatif bir iliskiye dikkat ¢eken ¢alismalar da
mevcuttur. Gelir esitsizligi ve g¢evre iliskisini inceleyen cogu akademik caligmada cevre
gostergesi olarak CO: salinimi alinmistir. Giinlimiiziin ¢evre problemleri karbon saliniminin
istiinde bir olgu olarak karsimiza ¢ikmaktadir. Giderek azalan ¢evre kalitesi siirdiiriilebilir
kalkinmaya engel teskil etmektedir (United Nations, 2011). Kiiresel olarak giderilmesi gereken
cevre sorunlarini biitlinciil olarak gosteren ¢evre gostergesi ekolojik ayak izidir. Bu gosterge
yerlesim alani, ekilebilir alan (tarim alan1), orman alani, balik¢ilik alani, otlak alani ve karbon
ayak izi olmak fizere alt1 alt bilesenden olusmus ¢evre sorunlarina genis yelpazeden yaklasan
kapsamli bir gostergedir. Bu durum caligmaya yon vermekte ve bagimli degisken olarak
ekolojik ayak izi secilmektedir. Tiirkiye’de gelir esitsizligi, yenilenebilir enerji tiikketimi ve
kentlesmenin ¢evre iizerindeki etkisinin ekonometrik olarak incelendigi bu ¢alismada yavas
gergeklesen yapisal degisimleri yakalama yetenegine sahip Fourier yaklagimi benimsenmistir.
Literatiire bakildiginda Tiirkiye i¢in gelir esitsizliginin ¢evreye etkisini analiz eden; Demir vd.
(2019) ve Uzar ve Eyiiboglu (2019) olmak iizere sadece iki ¢aligmayla karsilasiimakta ve bu
caligmalarda ¢evre gostergesi olarak CO2 emisyonu alinmaktadir. Bu konuda ii¢iincii ¢calisma
olmasi, ekolojik ayak izinin kullanilmasi ve Fourier yaklasgiminin benimsenmesi ¢aligmanin
0zglin tarafin1 olusturmaktadir. Giris kismindan sonra literatiir incelemesine yer verilmistir.
Calismanin ikinci kisminda veri seti tanitilmis analizlerde kullanilan regresyon modeli
sunulmus ve bulgular tablolarla raporlanmistir. Son olarak sonug¢ ve oneriler kismiyla ¢alisma
sonlandirilmistir.
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1.1. Literatiir inceleme

Zhang ve Zhao (2014), ¢alismalarinda 1995-2010 donemi i¢in Cin’in ¢esitli bolgelerinde gelir
esitsizligi ve CO2 emisyonlar1 arasindaki iliskiyi panel yontemlerle analiz etmislerdir. Sonug
olarak gelir artisinin karbon emisyonlarina etkisinin bolgelere gore farklilik gosterdigini, gelir
esitsizliginin de Dogu bolgelerde daha fazla etkili oldugunu belirlemislerdir.

Al-Mulali ve Oztiirk (2015), calismalarinda 14 MENA iilkesinin 1996-2012 donemi igin
cevresel bozulmaya neden olan faktorleri incelemislerdir. Pedroni esbiitiinlesme testi
sonucunda, ekolojik ayak izi enerji tiiketimi, kentlesme, ticari agiklik, endiistriyel gelisme ve
siyasi istikrar degiskenlerinin uzun dénemde birlikte hareket ettiklerini belirlemislerdir. Uzun
donem katsayilarint FMOLS tahmincisi ile belirlemisler ve enerji tiikketimi, kentlesme, ticari
aciklik ve endiistriyel gelismenin ¢evresel zarar1 artirdig: siyasi istikrarin ise uzun donemde
azalttig1 sonucuna ulagsmislardir. Yazarlar son olarak Granger nedensellik testi uygulamis ve
aciklayict degiskenlerin ekolojik ayak iziyle kisa ve uzun donemli nedensellik iliskisine sahip
olduklarini belirtmislerdir.

Grunewald vd. (2017), 158 iilke verisine 1980-2008 donemi igin grup sabit etkiler tahmincisi
uygulayarak gelir esitsizligi ile CO2 emisyonu arasindaki iligskiyi analiz etmislerdir. Sonug
olarak diisiik ve orta gelirli lilkelerde yiiksek gelir esitsizliginin diisiik CO2 emisyonuna neden
oldugunu belirlemislerdir.

Jorgenson vd. (2017), ABD’de eyaletler diizeyinde 1997-2012 doénemini kapsayan
caligmalarinda gelir esitsizligi ile CO2 salimimi arasindaki iliskiyi Prais-Winsten regresyon
modeli ile analiz etmisler ve karbon saliniminin en st gelir seviyesindeki %10’luk kesimin
gelir paytyla pozitif iliskili oldugu sonucuna ulagsmislardir.

Knight vd. (2017), ¢aligmalarinda 26 yiiksek gelirli tilkede 2000-2010 donemi i¢in iki yonli
sabit etkiler boylamsal modeli yardimiyla gelir esitsizligi ile kisi bast CO2 emisyonu arasindaki
iliskiyi incelemislerdir. Gelir esitsizliginin kisi bagt CO2 emisyonunu istikrarli bir sekilde
artirdig1 sonucuna ulagsmislardir.

Bae (2018), caligmasinda 110 iilkenin 1995-2000 dénemine ait veri setiyle gelir esitsizliginin,
cesitli iklim degisikligi azaltma politikalar1 altinda CO2 emisyonunu etkileyip etkilemedigini
arastirmistir. Sonug olarak yiiksek gelir esitsizliginin CO2 emisyonunu dogrudan artirirken,
ekonomik biiylime lizerindeki etkisiyle dolayl1 olarak azalttigini ifade etmistir.

Masud vd. (2018), calismalarinda ASEAN f{ilkelerinde (Endonezya, Malezya, Filipinler,
Tayland ve Vietnam) gelir esitsizligi ile ¢evresel stirdiiriilebilirlik arasindaki iliskiyi 1985-2015
donemi i¢in analiz etmislerdir. Analizlerde panel regresyon ve Granger nedensellik testlerinden
yararlanmisglar ve sonug olarak gelir esitsizligi ve ¢evresel siirdiiriilebilirlik arasinda en alttaki
%40’lik dilimde cift tarafli nedensellik iligkisi mevcutken genele bakildiginda sonuglarin
karigik oldugunu ifade etmislerdir.

Demir vd. (2019), calismalarinda Tiirkiye’de gelir esitsizliginin ¢evre kalitesi tizerindeki
etkisini 1963-2011 donemi igin ARDL sinir testi yaklagimiyla arastirmiglardir. Sonug olarak
gelir esitsizligi artisinin CO2 saliniminmi dolayisiyla c¢evresel bozulmayi azaltti§i sonucuna
ulagmiglardir.
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Bhattacharya (2019), ¢alismasinda Hindistan’in 14 biiyiik eyaletinde 1981-1991 ve 1992-2008
doénemleri igin gelir esitsizligi ile CO2 salinimi arasindaki iligskiyi analiz etmistir. Liberizasyon
oncesi donem i¢in negatif ve 6nemsiz bir iliskiye karsin liberizasyon sonrasi dénem igin pozitif
ve giiclii bir iliski belirlenmistir.

Padhan vd. (2019), ¢alismalarinda N-11 ilkelerinin 1971-2013 dénemine ait veri setiyle
bliylime, enerji tikketimi ve gelir esitsizliginin CO> salinimina etkisini panel yontemlerle analiz
etmislerdir. Sonug olarak her {i¢ agiklayici degiskenin de CO2 salinimini anlamli bir sekilde
hizlandirdig1 sonucuna ulagmislardir.

Uzar ve Eyiiboglu (2019), 1984-2014 dénemi icin Tiirkiye’de gelir dagilimmin CO-
emisyonlar1 {izerindeki etkisini ARDL sinir testi yaklagimi ile analiz etmislerdir. Degiskenler
arasinda uzun dénem iliski ve gelir esitsizliginin karbon emisyonlari iizerinde pozitif etkisinin
oldugu sonucuna ulasmiglardir.

Bai vd. (2020), ¢alismalarinda Cin’in 28 eyaletinde 2000-2015 donemi i¢in yenilenebilir enerji
teknolojileri (YET) ile gelir esitsizliginin kisi bag1 karbon salinimina (COz) etkisini panel esik
modeli yardimiyla analiz etmislerdir. Elde ettikleri ampirik kanitlara gére YET CO; salinimini
azaltmaktadir. Ancak gelir esitsizliginin artmasi, YET nin CO2 salinimmi azaltma etkisini
engelleyerek bilakis artmasina neden olmaktadir. Gelir esitsizliginin belli bir esik degerin
altinda olmasi halinde YET nin kisi bag1t CO2 salinimi lizerinde anlamli bir etkisi yokken esik
degerin istiinde olmasi halinde yenilenebilir enerji teknolojileri CO2 salinimini artirmaktadir.

Baloch vd. (2020), 2010-2016 donemini kapsayan galismalarinda 40 Sahra-Alti Afrika {ilkesi
icin gelir esitsizligi, yoksulluk ve CO2 salinimi arasindaki iliskiyi incelemigslerdir. Analizlerde
Driscoll Kray regresyon tekniginden yararlanan yazarlar yoksullugun ve gelir esitsizliginin CO2
salinimi iizerinde pozitif ve anlamli etkilerinin oldugu sonucuna ulagsmislardir. Gelir
esitsizliginde meydana gelen 1 birimlik artisin CO2 saliniminm1 %0.008, yoksullukta meydana
gelen 1 birimlik artisin da %0.036 artirdig1 sonucuna ulasmiglardir.

Wu ve Xie (2020), calismalarinda 78 iilke i¢in 1990-2017 donemine ait yillik verilerle gelir
esitsizligi ile CO, salmimi arasindaki uzun ve kisa vadeli iliskiyi incelemislerdir. Ulkeleri,
OECD’ye tiye iilkeler, diisikk gelirli OECD dis1 iilkeler ve yiiksek gelirli OECD dis1 tilkeler
olmak iizere li¢ gruba ayiran yazarlar ARDL modeli ile kisa ve uzun donem iliskileri ortaya
koyarken uzun donem katsayilart FMOLS ve DOLS tahmincileri tahmin etmislerdir. Gelir
esitsizligi ile CO2 salinimi arasinda uzun donem esbiitiinlesme iliskisi saptanmis ve uzun
donemde daha yiiksek gelir esitsizliginin OECD iilkeleri ve yiiksek gelirli OECD disi iilkelerde
CO2 salmimini azaltirken diisiik gelirli OECD dis1 iilkelerde ise onemli bir etkiye sahip
olmadig1 sonucuna ulagilmistir.

Pata vd. (2022), ¢alismalarinda 2002-2016 donemi yillik veriler yardimiyla Giiney Asya
tilkelerinde (Pakistan, Hindistan, Sri Lanka ve Banglades) gelir esitsizligi ile siyasi istikrarin
cevresel bozulma (Ekolojik ayak izi) tizerindeki etkilerini ikinci nesil panel yontemlerle analiz
etmislerdir. Elde ettikleri ampirik bulgulara gére ekonomik biiyiime, gelir esitsizligi, kentlesme
ve finansal gelisme ekolojik ayak izini artirirken, siyasi istikrar ve yenilenebilir enerji kullanimi
cevresel bozulmay1 azaltmaktadir. Ayrica kentlesme, yenilenebilir enerji, ekonomik biiyiime ve
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gelir esitsizliginden ekolojik ayak izine dogru tek yonlii nedensellik oldugu sonucuna
ulasmislardir.

Uzar ve Eyiiboglu (2022), ¢alismalarinda 1965-2017 donemi icin ABD’de gelir esitsizliginin
ekolojik ayak izi ve alt bilesenlerine etkisini FARDL ve FAL esbiitiinlesme testleri yardimiyla
analiz etmiglerdir. Ekonomik biiylime ve enerji tiikketimini de aciklayict degisken olarak
analizlerine dahil eden yazarlar sonug olarak agiklayici degiskenlerin ekolojik ayak izi ve alt
bilesenlerinden ekilebilir alan, balik¢ilik alan1 ve karbon ayak izi ile esbiitiinlesme iligkisinin
varligin1 belirtmislerdir. Gelir esitsizliginin ekolojik ayak izi ve tarim arazisine etkisini pozitif
ve istatistiksel olarak anlamli bulmuslardir.

2. Veri Seti, Model ve Bulgular

Calisma Tirkiye’de gelir esitsizliginin ¢evresel bozulmaya etkisini ampirik olarak incelemeyi
amaglamaktadir. Analizde 1990-2019 doénemi yillik verilerden yararlanilmistir. Cevresel
bozulmay1 temsilen kisi basi ekolojik ayak izi degiskeni (EF) se¢ilmis ve verileri Global
Footprint Network veri tabanindan alinmistir. Gelir esitsizliginin temsilcisi olarak Gini
katsayis1 alinmig (GINI) ve veriler Standardized World Income Inequality Database (SWIID)
veri tabanindan elde edilmistir. Agiklayici degisken olarak yenilenebilir enerji tiiketimi (RNW-
toplam nihai enerji tiikketiminin yiizdesi) ve kentlesme (URB-toplam niifusun yiizdesi)
degiskenleri de analize dahil edilmis olup verileri Diinya Bankasinin gelismis gdostergelerinden
(World Development Indicators) elde edilmistir. Tim degiskenlerin dogal logaritmalari
kullanilmis ve L 6nekiyle gosterilmistir. Analizler EViews 11 ekonometri paket programiyla
gerceklestirilmistir. Calismaya ait model asagidaki gibidir:

EF=f(GINI, RNW, URB)
Model: LEF: = fo + f1 LGINI+ B2 LRNW; + 85 LURB; + &

Cizelge 1. Fourier KPSS Duraganhk Test Bulgulari

Seri Frekans(k) MinKKT FKPSS KPSS F Test ist.
LEF 1 0.143447 0.345531 (3) 21.97563
LGINI 1 0.002694 0.330996 (4) 84.81475
LRNW 1 0.507183 0.358580 (3) 39.21048
LURB 1 0.060504 0.355015 (4) 22.82986
ALEF 5 0.029144 0.172074 (9) 0.302820 (14) 1.619212
ALGINI 1 0.000243 0.087336 (6) 8.589644
ALRNW 1 0.195915 0.174374 (6) 0.142481 (4) 0.939728
ALURB 2 0.000032 0.600283 (3) 0.535944 (4) 3.279923

Not: () i¢leri Newey-West yontemiyle otomatik bulunmus bant genisligidir. F Test Istatistiginin kritik degerleri
%1, %5 ve %10 anlamliliga gore sirasiyla 6.730, 4.929 ve 4.133, FKPSS test istatistiginin kritik degerleri (k=1 ve
T=100 i¢in) 0.2699, 0.1720 ve 0.1318, KPSS testine ait kritik degerler 0.7390, 0.4630 ve 0.3470 seklindedir
(Becker vd., 2006: 389).
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Ekonomilerde ani yapisal degisimlerin yaninda yavas yavas ger¢eklesen yapisal degisimler de
s0z konusudur. Son yillarda ekonometrik analizlerde bu yavas gerceklesen yapisal degisimleri
dikkate alan Fourier fonksiyonundan yararlanilmaktadir. Calismada da standart fonksiyonlara
trigomometrik terimlerin eklenmesiyle elde edilen Fourier temelli testler kullanilmistir. Ilk
olarak degiskenlerin duraganligi Fourier KPSS (FKPSS) testi ile sinanmustir. Tiim degiskenlere
ait F test istatistiklerinin kritik degerlerden biiyiikk olmasi trigonometrik terimlerin anlamli
oldugunu kanitlamaktadir. Bir bagka ifade ile veri olusturma siireci dogrusal olmayan trend
icermektedir. Dolayistyla FKPSS testi duraganliga yonelik giiglii sonuglar vermektedir. Elde
edilen bulgulara gore tiim degiskenler diizeyde birim koklidiir. Birinci farklari alindiginda
duraganlagsmistir. Degiskenlerin hem diizey degerlerinin hem de fark degerlerinin Fourier
fonksiyonu ile birlikte zaman yolu grafikleri Gorsel 1’de sunulmustur.
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Gorsel 1. Degiskenlerin Yapisal Degisimle Grafikleri

Cizelge 2. Fourier ARDL (FARDL) Esbiitiinlesme Test Bulgulari

FARDL Modeli: (2102) MIN AIC: -5.023854 Optimal Frekans: 0.1
Bootstrap Kritik Degerler
Test istatistigi %1 %5 %10
Fa 4.835628" 6.668580 4.570096 3.494096
t -2.502350™ -3.591621 -2.606198 -2.144962
Fs 6.097819" 7.151550 4.392909 3.424875

Not: *," sirasiyla %5 ve %10 anlamlilig1 ifade eder. Bootstrap kritik degerler 5000 replikasyon ile elde edilmistir.

Cizelge 2°de goriilen sonuglara gore her li¢ test istatistiginin de anlamli olmas1 degiskenlerin
uzun donemde esbiitiinlesik olduklarmi gostermektedir. Uzun donem iliskiye ait katsayi
tahminleri yine FARDL testi lizerinden yapilmis ve sonuglar Cizelge 3’te sunulmustur.

Cizelge 3. FARDL Uzun Donem Katsayr Tahmin Bulgulari

Degisken Katsayi St. Hata Olasilik
LGINI -1.342148 0.495525 0.0139°
LRNW -0.114804 0.047527 0.0260"
LURB 0.208834 0.241069 0.3971

c -0.317064 0.988205 0.0000"

Not: *, %1 anlamlilif: ifade eder.

Uzun donem katsay1 sonuglarini inceledigimizde gelir esitsizligi (GINI) ve yenilenebilir enerji
tiiketimi (RNW) degiskenlerine ait katsayilarin negatif ve istatistiksel olarak anlamli olduklar1
goriilmektedir. Uzun donemde gelir esitsizliginde meydana gelecek %]1°lik artis kisi basi
ekolojik ayak izini %1.34 oraninda azaltirken yenilenebilir enerji tiiketimindeki %1°lik artis ise
%0.11 oraninda azaltmaktadir. Tiirkiye’de gelir esitsizliginin ¢evresel bozulmay1 azalttigina
dair elde edilen bulgular Demir vd. (2019) ile tutarli ¢gikmistir. Calisma ayni zamanda farkli
bolgeler ve donemlere yonelik yapilan ¢alismalardan; Grunewald vd (2017) ve Wu ve Xie
(2020) ile tutarli sonuglara ulasmistir. Kentlesmenin ise ekolojik ayak izi ile pozitif (ekolojik
ayak izini artirici) iliskili oldugu ancak istatistiksel olarak anlamli olmadigi goriillmektedir.
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SONUC VE ONERILER

Calisma, gliniimiiz siirdiiriilebilir kalkinma hedeflerinden olan gelir esitsizligi ve cevresel
bozulma konularina odaklanmaktadir. Bu dogrultuda Tiirkiye’de 1990-2019 yillar1 arasinda
gelir esitsizliginin ekolojik ayak izine etkisi ekonometrik analizler yardimiyla incelenmistir.
Analizlerde Fourier yaklasimi benimsenerek yavas gerceklesen yapisal degisimlere izin
verilmistir. Modelde gelir esitsizligini Gini katsayisi temsil ederken ¢evresel bozulmayi alti alt
bilesenden olusan ekolojik ayak izi temsil etmektedir. Ayrica yenilenebilir enerji tiikketimi ve
kentlesme de aciklayici degisken olarak modele dahil edilmistir. Analize ilk olarak
degiskenlerin duraganlik sinamasiyla baslanmistir. FKPSS testinden elde edilen kalintilar tiim
degiskenlerin diizeyde birim kok icerdigi ve birinci farklar1 tekrar test edildiginde
duraganlastig1 gézlenmistir. I(1) dereceden duragan degiskenler arasinda uzun dénem iligkinin
varligi FARDL esbiitiinlesme testiyle test edilmis ve aralarinda uzun dénem korelasyona sahip
olduklar1 gozlenmistir. Elde edilen uzun donem iliskiye dair katsayilar FARDL modeli
yardimiyla tahmin edilmis ve sonu¢ olarak Gini katsayisi ve yenilenebilir enerji tiiketimi
degiskenlerine ait katsayilarin istatistiksel olarak anlamli ve negatif olduklar1 saptanmistir.
Uzun dénemde gelir esitsizliginde olusacak %]1°lik artis ekolojik ayak izini %1.34, yenilenebilir
enerji tikketiminde olusacak %1’lik artis da %0.11 oraninda diisiirecegi sonucuna ulasilmaistir.
Gelir esitsizligi katsayisinin negatif olarak bulunmasi, bir bagka ifade ile esitsizlik durumunun
artmasiyla ¢evre kalitesinin artmasi; Demir vd. (2019) tarafindan ifade edilen gelir esitsizligi
diistikce marjinal yayma egilimiyle karbon salimimmin artacagr yaklasimiyla
aciklanabilmektedir. Bu durum kiiresel hedefler arasindaki gelir esitsizligi ile miicadelenin
birakilmasi anlamina gelmemektedir. Politika yapicilar ¢cevre kalitesini korurken gelirin de adil
dagitilabilecegi politikalar1 benimsemeli ve hayata gecirmelidir. Ayrica c¢evre kalitesi icin
anlamli sonuglar veren yenilenebilir enerji tiikketimini de dnemsemeli ve artirmaya yonelik
kararlar alinmalidir.
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OZET

Ekoloji kavramai ilk kez Alman biyolog Haeckel tarafindan canli varliklarin yasam ortamlariyla
olan iliskilerini inceleyen bir disiplini tanimlamak i¢in kullanmilmistir. Ekoloji, Yunanca
“yasanilan yer, yurt, ev”’ anlamina gelen “oikos” ile “bilim, séz, sdylem” anlamina gelen
“logia/logos” sozciiklerinden tiiremistir. Etimolojik olarak “yerlesme bilimi” ya da “yurt
sOylemi” anlamina gelen ekoloji, gegmisten bugiine “canli organizmalar ile ¢evreleri arasindaki
karmasik iliskileri arastiran bilim dali” olarak gelismistir. Insan miidahalesine maruz kalmus
alanlar yapilagsmis; insan miidahalesine maruz kalmamis alanlar dogal ekolojik mekanlar
olusturmaktadir. Yapay ekolojik mekanlar kirsal ve kentsel olarak siniflandirilan yerlesim
alanlarindan olusmaktadir. Bu mekanlar biiylik dl¢iide dogadan yararlanilarak olusturulmus
olup yerlesmeler evriminin baslangicindan itibaren siiregelen kiiltiirel, sosyal ve ekonomik
degerleri ve varliklar1 icermektedir. Siirekli toplumsal gelisme siireciyle beslenen mekanlar
kentlesmeye konu olmaktadir. Kentlesme siirecinin tiiketim odakli, plansiz, dogadan kopuk ve
insanmerkezli gelismesi sadece yerel halkin yasam kalitesi agisindan degil dolayli olarak
kiiresel ekosistemin stirekliligi konusunda da tehdit olusturmaktadir.

Derin ekoloji Norvecli filozof Arne Naess tarafindan gelistirilmis ve s1g ekoloji ile olan
farkliliklar1 ortaya konulmustur. Cevresel sorunlarla miicadele ve kaynaklarin tiiketilmesine
kars1 savas 20. yiizyilda gelismis ve 21. yiizyilin kiiresel kalkinma politikasi haline gelmistir.
Kentler hem ¢evre sorunlarinin ve dogal kaynaklarin tiikkenmesi sorunlarinin kaynag: hem de
bu sorunlardan en ¢ok etkilenen mekanlardir. Bu calismada derin ekoloji ve si1g ekoloji
kavramlart agiklanmaktadir. Derin ekoloji ve sig ekoloji arasindaki farklar incelenerek bu
ekolojik yaklasimlarin kentlesme tizerindeki etkileri ve bugiin yasadigimiz kentlesme siireciyle
iligkisinin ortaya konulmasi amac¢lanmaktadir.

Anahtar Kelimler: Ekoloji, Derin Ekoloji, S1g Ekoloji, Kentlesme.
1. Derin Ekoloji Kavram

Derin ekoloji kavramini ¢evre hareketi ile zenginlestiren ve sig ekoloji ile olan ayrimlarini
ortaya koyan Norvegli filozof Arne Naess’tir. Arne Naess yapmis oldugu sayisiz konferans ve
yayinla insanlarin dogadaki yerinin degil, doganin bir pargasi olduklarinin 6énemli oldugunu
ogretmeye calismistir. Naess’e gore ekolojik denge insani degerleri asan igsel bir deger olup;
ancak, ekosferin parcasi olarak “benligin idrakine /realisation of the self” ulasabildiginde anlam
kazanmaktadir (Naess, 1995a: 67-68).
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Derin ekoloji, insanoglunu ¢evresinin ayrilmaz bir pargasi olarak goren, ekolojik felsefenin
(ekosofi) bir dalidir (Naess, 1995b: 154-155). Ekosofi, Nass’in etik yaklagimini
tanimlamaktadir. Ekosofi “insan ve doga arasindaki indirgenemez ve kaginilmaz birliktelige
isaret ederken, insanin kendini dogadaki her sey ile Ozdeslestirmesi” gerektigini ifade
etmektedir (Levesque, 2016, s. 527). Ekosofi, ekosistem ve dogal siireclerin 6neminin yani1 sira
insan ve insan dis1 yasamin birbirine bagli degerini vurgulamaktadir (Naess, 1995c¢: 225-227).
Cevre ve yesil hareketler i¢in bir temel sagladig1 ve yeni bir ¢evre etigi sistemine yol agtig1
goriilmektedir (Url-1).

“Budizm”, “Taoizm” ve “Hinduizm” vb. doga oncelikli dinleri ve 6zellikle Kizilderili doga
saygisini maneviyat olarak benimseyen bir etik anlayisa sahip olan derin ekolojide Dogu
dinlerinin izleri bulunmaktadir (Jacop, 1994: 479-480).

Naess, cevreci hareketin cevreyi korumaktan c¢ok daha fazlasini yapmasi gerektigini
One slirerek insanin doga anlayisinin radikal bir sekilde yeniden degerlendirilmesi ve bir
toplumsal hareket olarak benimsemesi gerektigini belirtmektedir (Naess, 1995d: 447-
448). Ozellikle, cevresel bozulmanin muhtemelen gecmiste yanlis tanimlanmis olan insan
benligi anlayisindan kaynaklandigini iddia etmektedir (Url-2).

“Derin” kavrami genis kapsamlilik, ayrintili, yogun ve biitlinciil anlamlarin1 igermektedir
(TDK, 2023). Derin kelimesi kismen, cevresel sorunlari tartisirken, degerler yargilarii
sorgulanmaya atifta bulunmaktir. Derin ekoloji derin sorgulamayi igermektedir. Derin
sorgulama yoluyla- her zaman nedenini sorarak- nihai normlara, politikalara ve uygulamalara
eklemlenme ve biitiinciil bir goriise dogru ilerlemenin saglanacag: varsayilmaktadir (Url-3).

Derin ekolojinin temel ilkesi tiim canli ve cansiz ¢evrenin, insanlik gibi, bir biitiin olarak ayni1
yasama ve gelisme hakkina sahip oldugu iddiasidir. Derin ekoloji kendisini “derin” olarak
tanimlar ¢iinkii “neden” ve “nasil” ile ilgili daha derin sorular sormakta israr eder ve bu nedenle
dar bir ¢cevreden ziyade ekosferin bir pargasi olarak insan yasaminin etkileri hakkindaki temel
felsefi sorularla ilgilenir. Ekolojiyi biyoloji biliminin bir dali olarak gdérmesiyle de insan
merkezli ¢evrecilikten kaginmay1 amaglamaktadir (Naess, 1995d: 452).

Derin ekoloji, icinde yasadigimiz diinyaya daha biitiinsel bir bakis acistyla bakmay1 hedefler ve
ekosistemin ayr1 pargalarinin (insanlar dahil) bir biitlin olarak islev gordiigii anlayisini hayata
uygulamaya ¢alismaktadir (Url-4).

Naes’te gore: “Her canlinin bir insanla ayn1 degere sahip oldugunu sdylemiyoruz; ancak,
Olciilemeyen igsel bir degere sahip oldugunu soyliiyoruz. Esit veya esitsiz degildir. Yasamaya
ve gelismeye hakk: vardir” seklinde canli varliklar arasindaki yasam esitligine vurgu yaparken
“insan oldugumuz i¢in 6nceligi insana vermeliyiz” anlayisina karsi durmaktadir (Url-4).

Derin ekoloji insanlar1 ekosferin tiim canli ve cansiz varliklarina karsi esitlik¢i bir tavir almaya
yoneltmektedir (Garrard, 2016: 43). “Derin ekoloji, her seyin insan temel alinarak
diizenlenmesinin, insan milliyet¢iligi yarattigini belirterek, biosferik esitlik ilkesinden
hareketle, bio-merkezcilik, eko-merkezcilik veya cevre-merkezcilik acgilarindan dogaya bir
biitiin olarak bakilmasi gerektigini savunmaktadir.” (Meydan Yildiz, 2016: 103).
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Arne Naess’e gore, yalnizca gergekler ve mantikla ilgilenen ekolojik bilim, nasil yasamamiz
gerektigine dair etik sorulara cevap verememektedir. Bunun i¢in ekolojik bilgelige ihtiyacimiz
oldugunu bunun derin ekoloji yaklasimiyla saglayabilecegimize vurgu yapmaktadir (The
Institute for Deep Ecology, 2023). Derin deneyime, derin bagliliga ve derin sorgulamaya
odaklanarak bunu gelistirmeye ¢alistigimizda ¢evresel sorunlarin ve tilketme aliskanliklarinin
degisecegini belirtmektedir (Url-3).

Derin ekoloji pusulast; 1) esitlik, i) uygulanabilirligin saglanmasi i¢in uluslararasi bir hareket
olarak kabulii, ii1) kendini gerceklestirme yolu giindelik hayata aktararak bir kiiltiir olarak
kabulii seklinde 6zetlenebilir.

Derin ekolojinin sekiz tane ilkesi bulunmaktadir (bkz. Tablo 1).

Tablo 1: Derin Ekoloji Ilkeleri (Naess, 1995a: 65-68)

1. Diinyadaki insan ve insan olmayan yasamin refahi ve gelismesi kendi icinde bir
degere sahiptir (es anlamh: icsel deger, dogal deger). Bu degerler, insan olmayan
diinyanin insan amaclari icin yararhihgindan bagimsizdur.

2. Yasam formlarimin zenginligi ve cesitliligi bu degerlerin gerceklesmesine katkida
bulunur ve ayn1 zamanda kendi icinde birer degerdir.

3. Insanlarm, hayati insan ihtiyaclarm karsilamak disinda bu zenginligi ve
cesitliligi azaltmaya hakki yoktur.

4. Insan yasammm ve kiiltiirlerinin gelismesi, insan niifusunun énemli 6l¢iide
azalmasiyla uyumludur. Insan disi yasamin gelismesi boyle bir azalmay:
gerektirir.

5. Insan olmayan diinya ile mevcut insan miidahalesi asiridir ve durum hizla
kotiilesmektedir.

6. Bu nedenle politikalar degistirilmelidir Bu politikalar temel ekonomik,
teknolojik ve ideolojik yapilar1 etkiler. Ortaya ¢ikan durum, simdikinden
derinden farkh olacaktir.

7. Ideolojik degisim, giderek daha yiiksek bir yasam standardina bagh kalmak
yerine, temel olarak yasam kalitesini takdir etme (dogal degeri olan durumlarda
ikamet etme) yoniindedir. Bilyiik ve biiyiik arasindaki farka dair derin bir
farkindalik olacak.

8. Yukaridaki maddelere iiye olanlar, gerekli degisiklikleri uygulamaya ¢alismakla
dogrudan veya dolayh olarak yiikiimliidiirler.

2. S1g Ekoloji Kavram

S1g ekoloji ¢evresel kirlilige ve kaynaklarin kendini yenileyebilmesi i¢in gereken siireye izin
vermeksizin siirekli tiiketilmesine karsi duran bir yaklasimdir (Onder, 2003: 148). Sig
ekolojinin temel amaci gelismis, sanayilesmis iilkelerdeki bireylerin yasam refahini artirmak
ve saglik diizeylerini gelistirmektir. Sadece insan refah1 ve sagligi konularina odaklanan si1g
ekoloji ¢cevreyi insan i¢in korumay1 amag edinen ¢evreci hareket bigimidir (Naess, 1995b: 151).
Dolayisiyla insan merkezci bir etik anlayist hakimdir ve doga sadece insan menfaatine hizmet
eden aragsal bir degerdir (Naess, 1995d: 20-22).
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Derin ekoloji ve s1g ekoloji arasindaki doga, deger, kaynak, kirlilik ve niifus artis1 konularia
olan bakis acilarindaki farkliliklar Tablo 2’de karsilastirma yapilarak sunulmaktadir.

Tablo 2: Derin Ekoloji ve S1g Ekoloji Karsilastirmasi (Onder, 2003: 152)

Derin Ekoloji

Sig Ekoloji

1. dogadaki cesitlilik insanlar i¢in degerli
bir kaynaktir

1. _ dogadaki ¢esitlilik kendi kendisi icin
bir deger tasir

2. insan i¢in olmayan degerden s6z etmek
sagmadir

2. degeri insan degeri olarak gormek,
irker bir ényarg ifadesidir

ctkiliyorsa durdurulmahdir

3. bitki tiirleri insanlarin yararina, tarom | 3.  bitki tiirleri korunmahdir, c¢iinkii
ve tipta kullamildag icin degerlidir onlarin degerleri ézlerindedir
4. kirlenme, eger ekonomik biiyiimeyi 4. kirlenmeyi durdurmak, ekonomik

gelismeden daha dnce gelmelidir

5. gelisen toplumlardaki niifus artisi,
ekolojik dengeyi tehlikeye diisiirdiigii icin
bir sorundur

5. diinya niifusundaki artiy, ekosistemi
tehdit etmektedir. Ancak sanayilesmis
iilkelerin niifusu ve davramsi ekosistem
iizerinde daha biiyiik tehlike
varatmaktadir

6. “kaynak” insan i¢in yararh ise kaynak
olarak tammlamr

6. “kaynak” tiim yasam icin kaynaktir

7. insanlar, yasam standartlarinda genis
cagh bir gerilemeye razi1 olmazlar

y insanlar, asirn1 gelismis milletlerin
yasam standartlarimin diismesine degil,
genel yasam niteliginin  diismesine razi
olmahdir

8. doga zalimdir ve boyle olmadi da
gereklidir

8. insan zalimdir ama bdyle olmasi
gerekmez

3. Derin Ekolojinin Kentlesmeye Etkisi

Kentlesme en genel ifadeyle: “Sanayilesme ve ekonomik gelismeye kosut olarak kent sayisinin
artmasi ve kentlerin bliylimesi sonucunu doguran, toplum yapisinda artan oranda 6rgiitlesmeye,
uzmanlagmaya ve insanlar arasi iliskilerde kente 6zgii degisikliklere yol agan bir niifus birikim
surecidir” (Keles, 2014). Bu o0geler kentlesmenin hizini,
belirlemektedir. Kalkinma politikasi, yasam kalitesi, tiiketim aliskanliklar1 vb. sekillenen

yoniinii ve 0Ozelliklerini

kentlesme siireci insan miidahalesine maruz kalmis yapilasmis; yapay ekolojik mekanlardan
olusmaktadir.

Kentlesme stirecinin tiiketim odakli, plansiz, dogadan kopuk ve insan merkezli gelismesi sadece
yerel halkin yasam kalitesi agisindan degil dolayli olarak kiiresel ekosistemin stirekliligi
konusunda da tehdit olusturmaktadir. “Derin ekoloji ¢evre bilincinin gelismesini saglayan
yoOnlendirici ilkelere sahiptir ve dogay1 bir biitiin olarak degerlendirmektedir” (Meydan Yildiz,
2016: 99). Kentlesme siirecinde yasanan sorunlar s1g ekolojik yaklasimin kisith bakis agisindan
kaynaklanmaktadir. Bu sorunlar da s1g ekolojinin “insan ¢ikarlarini” tim ekonomik, sosyal ve
kiiltiirel yapilanmalarda merkeze koymasindan kaynaklanmaktadir. Derin ekoloji yaklagimi
kentlesme siirecinin ¢evreci hareketlerin dtesinde derinlemesine bir ekolojik sorgulama ve
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kiiltiirel doniisiim ile beslenmesi gerektiginin diisiinsel temellerini yaratmistir (Meydan Yildiz,
2016: 99). Oyle ki siirdiiriilebilirlik kavraminin felsefi bakis agis1 ekosofidir.

Derin ekolojik yaklasima gore, sanayilesmemis olan kentleri, sanayi toplumlarinin isgalinden
korumak gereklidir. Derin ekolojide, “insanlar, doga i¢in yagam kalitelerinin diismesini goze
alabilmelidir. Saglikli ekoloji politikalarin benimsenmesi durumunda, kiiltiirel kabullerin
tilketime doniik olmayan mallara karsi duyarliligi artirmasi ve herkese yetecek kadar bol

bulunan tiiketim mallarinin kullanilmasi konusunda 6zendirme ve tesvik yapilmahidir” (Keles
vd. 2010: 265).

Derin ekoloji i¢inde, “insanlarin yasamsal gereksinimlerini karsilamak i¢in dogal kaynaklari
tilkketebilecegi, ancak yeryliziinde tek tiir olmadiklarinin ve doganin varsilligini ve ¢esitliligini
bozmaya haklarinin olmadiginin bilincine varmalar1” gerektigi belirtilmektedir (Keles, 2013:
102). Boylelikle ¢evre sorunlarin kaynagi olan kentsel alanlar dogal degerlere ve varliklara
saygili olarak sanayilesebilecek (yesil istthdam ve yesil sanayi, yenilenebilir enerji
kaynaklarinin kullanimi, geri doniisiim sistemleri, sifir atik, yeniden kullanma, tiiketmeme
bilinci vb.) ve ekoloji-ekonomi ve toplum arasinda denge kurabilen bir kentlesme de
olabilecektir.

SONUC

Dogay1 bir biitiin olarak ele alan derin ekoloji yaklagimi tiim canli ve cansiz varliklar karsilikli
bagimlilik ve iliskisellik i¢inde ele almaktadir ve insana ayricalik taninmamasi gerektigini
savunmaktadir. Doga ve insan benliginin birligi derin ekolojik bir bilin¢ten kaynaklanmaktadir.
Bu biling fikri biyolojik ve kiiltiirel ¢evrenin biitiinliiglinii ifade etmektedir. Kentlesme
strecinin kosut unsuru olan sanayilesme politikalarinin insan merkezci s1§ ekolojik
yaklagimlarla beslenmesi geri doniilmesi maliyetli, zor ve hatta imkansiz ¢evresel sorunlar ve
ekolojik bozulmalar yaratmaktadir. Siirdiiriilebilir kalkinmanin ekonomi, toplum ve ekoloji
arasinda kurmaya ¢alistig1 denge derin ekoloji yaklasiminin esitlik anlayisiyla iliskilidir. Hem
kusak i¢i hem de kulaklar arasi esitligin saglanabilmesi kentlesme siirecini etkileyen tiim
yapilanmalarda derin ekoloji yaklagiminin benimsenmesiyle saglanabilecegi de agiktir. Aksi
takdirde tiiketmeme bilinci, yesil istihdam politikalar1 ve sifir atik hedefleri bir kiiltiirel deger
sistemi olarak benimsenememekte ve hayata aktarilamamaktadir.
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OZET

Imar kelimesi Arapca kokenli bir sdzciik olup, iimran kelimesinden gelmektedir. Tiirk Dil
Kurumu Tiirk¢e Sozligi'nde “baymndirlik, bayindir duruma getirme, gelisme, onarma”
anlamlarina gelen imar kavrami esasen “diizen” demektir. En genis ifadeyle “gelisip
giizellesmesi, hayat sartlarinin uygun duruma getirilmesi i¢in iizerinde ¢alisilmis olan, bakimli”
olarak tanimlanabilir. Dolayisiyla imar kelimesi yasam mekanlarinin oldugu durumdan daha
iyi, giizel, diizeli ve bakimli olmas1 anlamlarini tagimaktadir.

Imar kavrami bilimsel olarak planlama kavrami ile bir araya geldiginde diizen hedefine
erismektedir. Imar planlamas: siirecinde 3194 sayili imar Kanunu ve ilgili ydnetmelikleri
dogrultusunda diizenlemeler yapilabilmektedir. Bu ¢alismada imar planlamasi kavrami
aciklanarak imar planlamas1 siirecinde uyulmasi gereken temel ilkeler literatiir tarama metodu
kullanilarak belirlenmektedir. Calismanin kapsamini sinirlandirmak amaciyla tilkemizdeki imar
mevzuati esas alinacaktir. Mekansal planlar, plan hiyerarsisine uygun olarak “kademeli birlik
ilkesi” ve “planlar arasi uyum ilkesi” geregince hazirlanmasi esastir. Boylelikle planlar
arasindaki biitiinliik saglanarak iist kademe planlarin karar ve politikalar1 ¢ergevesinde alt
kademe planlarin detayli igerikleri gelistirilmektedir. Imar planlamasi plan tiirleri igerisinde
yerel dlgekli plan tiirleri olarak da tanimlanan alt kademe planlar igerisinde yer almakta olup
“nazim imar plan1” ve “uygulama imar plan1” olmak tiizere iki plan tiirlinde yapilmaktadir. Bu
calismada nazim imar plani ve uygulama imar plan1 genel 6zellikleri agiklanarak planlama
stireci 1) sehircilik ilkeleri ve esaslar1 i1) kamu yarar1 ve iii) siirdiiriilebilirlik kavramlari
dogrultusunda ele alinarak irdelenecektir.

Anahtar Kelimeler: Imar, Imar Planlamas1, 3194 Sayili imar Kanunu
1. imar, Imar Planlamasi ve Imar Tiirleri

Arapca kokenli bir kelime olan imar kavrami “imran, bayindirlik, bayindir duruma getirme,
gelisme, onarma” (TDK, 2023) anlamlarina gelmektedir. Kelime kokeni olarak oldugundan
“daha 1y1 hale kavusturulmus, gelisip giizellesmesi, hayat sartlarinin uygun duruma getirilmesi
icin iizerinde calisilmis olan, bakimli” anlamlarini igceren imar kavrami yasam mekanlarinin
oldugu durumdan daha iyi, giizel, diizeli ve bakimli olmas1 demektir. Bir disiplin olarak imar
kavrami planlama ile birlikte kullanildiginda amacina ulagmaktadir. Plan: “Bir igin, bir eserin
gerceklestirilmesi i¢in uyulmasi tasarlanan diizen, diisiince, niyet, maksat, tasavvur” ya da “bir
kentin, bir yapmin, bir makinenin g¢esitli bdliimlerini gdsteren ¢izim” seklinde
tanimlanmaktadir (TDK, 2023).

Planlama, plan asamalarin ile isi tanimlama siirecidir. Tiirk Dil Kurumu Tirkge So6zIliigii’nde
planlama kavrami “hiikiimetler tarafindan ulasilacak amaclari belirleyen, tarim, ulasim, sanayi
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vb. kesimlerdeki artis 6l¢iisiinii tespit eden ve uygulanmasi gerekli careleri 6nceden gosteren
ekonomik, sosyal programin belli siireler i¢in hazirlanmasi isi” olarak agiklanmistir. Esasen
planlama disiplini agisindan bu tanim kalkinma planlar1 i¢in daha dogru olacaktir. Planlama
eylemi genis kapsamli olup ve her isi igermektedir. Oyle ki devlet planlamas, niifus planlamast,
kalkinma, bdlge vb. seklinde genis bir yelpazeye sahiptir. Imar planlamas1 mekansal planlama
kapsaminda yer alan diizenleme islemlerini ve silirecini igermektedir.

Imar planlamas:

1. “Olabilirlikleri ve olasiliklar1 irdeleme ve karsilastirma™

2. “Sorun ¢6zmede kullanilan bir arag”

3. “Gelecege yonelik bir tahmin”

4. “Hedeflere ulasma amacinda bir karar verme siireci”

5. “Belli bir andan daha ileriye dogru tasarlanan bir diislince sekli”

6. “Bireyler, topluluklar ve ¢evreleri arasinda diizenli iliskiler kurulmasini saglayan ¢alismalar
biitiinii”

7. “Gelecekte ulagilmak istenen hedef ya da hedeflere ne zaman, hangi ara¢ ve yontemlerle
ulagilacagini bugiinden belirleme” (Kalabalik, 2011: 46-47; Meydan Yildiz, 2018: 111-113;
Meydan Yildiz, 2021: 610-611; Meydan Yildiz, 2019).

Bir bagka ifadeyle: “Bugiiniin verileriyle gelecege yonelik olasiliklar1 belirlemek, sorunlar
¢ozmeye yonelik miidahalelerde bulunmak, hedefler koymak ve hedeflere ne zaman, hangi arag
ve yontemlerle ulasilabilecegini belirleme” (Kalabalik, 2011: 46-47). Genis kapsamli olarak
imar planlamast: “Geg¢mis, bugiin ve gelecek arasinda koprii kuran, kiiltiirel ve dogal degerlerin
korunmasini hedefleyen yonetsel kararlar biitiiniidiir. Kalkinma ile demografik yap: arasinda
denge olusturan mekansal tasarim siireci ve imar uygulamalar1 uluslararasi standartlar
dogrultusunda gelismektedir” (Meydan Yildiz, 2018: 113).

Imar planlama, “arazi pargasmin planlama yoluyla kullanim alanmini ve kullanim tiiriinii
belirleme ve gelecege hazirlama amacim giider” (Meydan Yildiz, 2021). Imar planlari yerel
fiziki planlar olarak ikiye ayrilmaktadir. Bunlar nazim imar plani ve uygulama imar planidir.
Mekansal planlar, plan hiyerarsisine uygun olarak “kademeli birlik ilkesi” ve “planlar arasi
uyum ilkesi” geregince hazirlanmak zorundadir. Boylelikle planlar arasindaki biitlinliik
saglanarak {ist kademe planlarin karar ve politikalar1 ¢ercevesinde alt kademe planlarin detayli
icerikleri gelistirilmektedir. Yapilagma siirecinin temel belirleyicisi bu planlardir.
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Tablo 1: Plan Tiirleri (Meydan Yildiz, 2021).

Ust Kademe Fiziki Planlar: 1. Ulke Fiziki Plani, 2. Bélge Plani, 3. Mekansal
Strateji Plani, 4. Metropoliten Alan Plani, 5. Gevre Dlzeni Plani

Yerel Fiziki Planlar: 1. Nazim imar Plani, 2. Uygulama imar Plani, 3. Ozel
Amagcli Planlar

Ozel Amach Planlar: 1. Koruma Amacl imar Planlar, 2. Ozel Cevre
Koruma Bélgesi Plani, 3. Turizm Amach imar Planlari, 4. Kiyillarda Planlama,
5. Tarim Alanlarinda imar Planlari, 6. Sanayi Alanlarinda imar Planlari
(Organize Sanayi Bdlgesi Plani, Teknoloji Gelistirme Bélgesi Plani), 7. Su
Toplama Havzalarinda imar Planlari, 8. Koy Yerlesme Plani, 9. Islah imar
Plani, 10. Orman Plani, 11. Bogazigi imar Plani, 12. Milli Parklar Plani, 12.
Sulak Alanlar imar Plani, 13. Toplu Konut Alani Plani, 14. Ozellestirme Amagli
imar Plani, 15. Kentsel Déntsiim Alani Plani vb.

Tamamlayici Planlar: 1. lave imar Planlari, 2. Mevzii Imar Plani (Yerel Plan)
Degisiklik Getiren Planlar: 1. imar Plan Degisikligi, 2. Revizyon imar Plani,

Imar planlar1 “mevcut ise bolge plan1 ve gevre diizeni plan kararlarma uygunlugu saglanarak,
belediye sinirlart iginde kalan yerlerin nazim ve uygulama imar planlar ilgili belediyelerce
yapilir veya yaptirilir. Belediye meclisince onaylanarak yiiriirliige girer. Bu planlar onay
tarithinden itibaren belediye baskanliginca tespit edilen ilan yerlerinde ve ilgili idarelerin
internet sayfalarinda bir ay siireyle es zamanl olarak ilan edilir. Bir aylik ilan siiresi iginde
planlara itiraz edilebilir. Belediye bagkanliginca belediye meclisine gonderilen itirazlar ve
planlar1 belediye meclisi on bes giin i¢inde inceleyerek kesin karara baglar” (RG: 9.5.1985/
18749).

Sema 1: Plan Onay-Aski Islemleri (Meydan Yildiz, 2021).

Belediye Bolge Plani
Valilik

llgili Kurum
Nazim
imar Plan|  Uygunhuk l |t:raz
U ncelemesi

Uygulama F nluk
A Imar Plani
| 1 > I
| | 11
| Cevre 1 Onay Plan I
I Diizeni I S L
: Plani : I > Kesinlesir : :
e e 1
| Plan Degisikligi i
| I

Nazim Imar Plani: “varsa bolge veya cevre diizeni planlarina uygun olarak halihazir haritalar
iizerine, yine varsa kadastral durumu islenmis olarak ¢izilen ve arazi parcalarinin; genel kullanis
bicimlerini, baglica bolge tiplerini, bolgelerin gelecekteki niifus yogunluklarini, gerektiginde
yap1 yogunlugunu, ¢esitli yerlesme alanlarinin gelisme yon ve biiyiikliikleri ile ilkelerini, ulagim
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sistemlerini ve problemlerinin ¢éziimii gibi hususlar1 gostermek ve uygulama imar planlarinin
hazirlanmasina esas olmak tizere diizenlenen, detayli bir raporla agiklanan ve raporuyla beraber
biitiin olan plandir” (RG: 9.5.1985/ 18749).

Uygulama Imar Plani: “tasdikli halihazir haritalar iizerine varsa kadastral durumu islenmis
olarak nazim imar plani esaslarina gore ¢izilen ve c¢esitli bolgelerin yap1 adalarini, bunlarin
yogunluk ve diizenini, yollar1 ve uygulama i¢in gerekli imar uygulama programlarina esas
olacak uygulama etaplarini ve diger bilgileri ayrintilar ile gosteren plandir” (RG: 9.5.1985/
18749).

Mekansal Planlar Yapim Yonetmeligine gore: “Nazim imar plani ilke ve esaslarina uygun
olarak yorenin kosullar1 ve planlama alaninin genel 6zellikleri, yapiin kullanim amaci ve
ithtiyaci, erisilebilirlik, siirdiiriilebilirlik ve ¢evreye etkisi dikkate alinarak; yapilagsmaya iliskin
yapt adalari, kullanimlari, yap1 nizama, bina yiiksekligi, taban alani katsayisi, kat alan1 kat sayis1
veya emsal, yap1 yaklasma mesafesi, 6n cephe hatti, ifraz hatti, kademe hatt1, ada ayrim ¢izgisi,
tasit, yaya ve bisiklet yollari, ulasim iliskileri, parklari, meydanlari, kentsel, sosyal ve teknik
altyapi alanlarini, gerektiginde; parsel biiyiikliikleri, parsel cephesi ve derinligi, arka cephe
hatt1, yol kotu ve bu kotun altindaki kat adedi, bagimsiz boliim sayis1 gibi yapilasma ve
uygulamaya iliskin kararlari, uygulama i¢in gerekli imar uygulama programlarina esas olacak
uygulama etaplarini ve diger bilgileri ayrintilari ile gsteren ve varsa kadastral durumu islenmis
olarak 1/1.000 6lcekte onayli halihazir haritalar iizerinde, plan notlar1 ve ayrintili raporuyla bir
biitiin olarak hazirlanan plan” seklinde agiklanmaktadir.

2. imar Planlarinin Genel Ozellikleri

Imar planlamasi geng ve gelismekte olan karma hukuk dali icinde yer almaktadir (Keles, Mengi,
2003). Yerlesim alanlarinda adil, esit bir alan kullanim diizeninin olusmasini amag¢ edinen imar
planlamasi; can ve mal gilivenligini “kamu yarar”, “sehircilik ilke ve esaslar1” ve
“stirdiiriilebilirlik” kriterlerine gore saglamay1 igermektedir.

Imar planlar1 temelinde kamu yarari ile bireysel ¢ikarlarin dengelenmesi amacini tasir. Kamu
yarar1: “ulusun, toplumun ihtiyaglarini karsilayan, toplumun biitiin ¢ikarlarin1 gergeklestirmek
amaciyla yapilan calismalar ve kamusal islem ve eylemlerin yonelmeleri gereken amaci
belirleyen siyasi ve sosyal degerlerin timii” (Keles, Mengi, 2003. Kisinin ve toplumun huzur
ve refahini saglayan, devletin de basta gelen 6devi olan kimi zaman kamu diizeni kimi zaman
kamu hizmeti olarak tanimlanan, temel hak ve hiirriyetlerin sinirlanmasinda temel amag olarak
belirlenen ‘kamu yarar1’ imar hukukunun bireysel yarara kars1 korunmasi ve dengelenmesini
gerekli gordiigii bir olgudur (Kalabalik, 2011).

Sehircilik ilke ve esaslar1 asagida siralanmistir:

e “Farkl dlgek ve tipteki planlarin yapilmasi uygulanmasi ve degistirilmesi siirecinin bir
biitlinliik anlayisiyla ele alinmasi: biitlinliik ilkesi,

e Biitiinliiglin korunmasi baglaminda, planlar arasinda kademelenme ve tutarliligin esas
alinmasi (Alt kademe planlarin her zaman iist kademe planlarin temel ilke ve hedeflerine
bagl kalmasi ilkesi vb.): kademeli birlik ilkesi,

e Plan degisikliklerinin zorunlu durumlar gelismedigi miiddetce yapilmamasi, yapilmasi
zorunlu durumlarda ise Oncelikle iist kademe planlarla uygunlugunun aranmasi ve
mutlaka kamu yarari ilkesine dayandirilmasi,
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Planlama siirecinin teknik, yasal ve kurumsal mevzuata uygun olmasi,

Alt kademe planlarin, iist kademe planlar i¢in kabul edilen temel ilkelere uymamasi
durumunda, plana olan giivenin yitirilebilecegi tehlikesinin farkinda olunmasi: giiven
ilkesi

Imar planlama siirecinin tiim asamalarinda esitlik ilkesinin korunmasi,

Kamu yarari, idari yargi denetiminde ayr1 bir baslik olarak devreye giriyorsa da kamu
yararinin planlamanin ve sehirciligin esas ve ilkelerinin temelinde yer almasi, kamunun
yararinin her durumda kisisel ¢ikar iizerinde tutulmast,

Mesleki ahlakin, planlama siirecinde yol gosterici olmasi: planlama etigi,

Koruma ve kullanma dengesinin dogru kurulmasi (koruma anlayisi ve gelisme
paradigmas1 arasindaki iliskinin g¢eliski yaratmayacak bicimde olusturulmasi)”
beklenmektedir (Mekansal Planlar Yapim Y 6netmeligi).

19. yiizy1lin son ¢eyreginde hayatimiza giren ve yonetisim siireclerinde bir kalkinma vizyonu
haline doniisen siirdiiriilebilirlik kavrami imar planlamasinin da temel kriterlerinden biridir.
Alan kullanim kararlarinda siirdiiriilebilirlik ilkesi dogrultusunda yer secim kararlar
olusturulmasi gereklidir. Sadece bugiiniin kusaklarinin ¢ikarlarini diistinen bir alan kullanimi
degil, gelecek kusaklarinda kaynak ve degerlerden yararlanabilmesini 6ngodren koruma-
kullanma dengesi igerisinde kararlarin alinmasi zorunludur. Tablo 2’de bir imar plani siirecinde
olmasi1 beklenen 6zellikler 10 maddede toplanmistir. Bunlar: “genellik”, “genis kapsamlilik”,

99,

“uzun vadeli olma”; “yaptirimi olma”; “objektiflik”; ““alenilik”; “dinamiklik”; “esneklik”;
“disiplinler aras1 uzmanlik isi olma” ve “plan genel hiikiimleriyle kanun hiilkmiinde olma”
seklinde siralanmaktadir (Bkz. Tablo 2).

Tablo 2: Imar Planlarinin Genel Ozellikleri (Meydan Yildiz, 2021).

1. Geneldir: Herkes tarafindan uyulmasi gereken belgelerdir.

2. Genis Kapsamhidir: Sadece fiziksel bir diizenleme degil, ekonomik,
toplumsal ve politik stirecleri de icermektedir.

3. Uzun vadelidir: Gelecege yonelik kararlar icermektedir.

4. Yaptinmi vardir: Uyulmasi zorunlu kanun niteligi tasir.

5. Objektiftir: Her kesim igin esit, tarafsiz ve adildir.

6. Alenidir: Gizli bir belge olmayip kamuya acgiktir. Dileyen herkesin
bilgisine sunulur. Ayrica ilan edilir.

7. Dinamiktir: Duragan, statik degildir.

8. Esnektir: Uyulmasi zorunlu bir hukuk normudur. Ancak kati bir belge
niteliginden ¢ok toplumsal ve ekonomik gelismelere aciktir.

9. Bir uzmanlik isidir: ilgili disiplinlerden gerekli girdilerin saglanmasi
ile kent plancilari ile hazirlanir.

10. imar planlan, plan hiikiimlerini agiklayici nitelikteki plan notlari ile bir
butlindur. Plan notlar planin ayrilmaz pargasi oldugundan imar plan
notu ile getirilen hiikiimler de imar plani gibi kesindir.

SONUC
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Disiplinler aras1 bir uzmanlik ve ¢alisma gerektiren imar planlamasi “kamu yarar1” diisiiniilerek
“sehircilik ilke ve esaslar1” kapsaminda can, mal giivenligini ve kaynaklarin tiiketilmeden
kullanilmasimi saglayacak “stirdiiriilebilirlik” kriterleri cer¢evesinde c¢ok boyutlu olarak
yapilmasi gereken bir siirectir. Yerlesim alanlarinda saglanacak olan diizen imar hukukunun
kurallar1 tarafindan kontrol altina alinmistir. Boylelikle hem yerel yonetimlere hem de halka
yasadiklar1 alanlarin diizenli, saglikli ve giivenli olabilmesi i¢in uymalar1 gereken goérev
sorumluluklar diismektedir. Eger imar planlamasi siireci plan genel Ozelliklerine uygun
ger¢eklesemez ise bu durum sadece dogal kaynaklarin yanlis yer se¢im kriterleri nedeniyle
zarar gormesine, ekolojik bozulmalara, ¢cevresel, kentsel kirliliklere, varsil-yoksul ayriminin ve
mekansal esitsizliklerin artmasina yol agmakla kalmayacak, tiim canli ve cansiz ¢evrenin olasi
ilk dogal afet karsisindaki kirilganligini da artiracaktir.

KAYNAKLAR

3194 Sayili Imar Kanunu, RG: 9.5.1985/ 18749

Kalabalik, H. (2011). Imar Hukuku Dersleri, Segkin Yayimnlari.

Keles, R., Mengi, A. (2003). imar Hukukuna Giris, Ankara: imge Kitabevi Yayinlari.

Mekansal Planlar Yapim Yo6netmeligi, chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.mevzuat.gov.tr/File/GeneratePdf
?mevzuatNo=19788&mevzuatTur=KurumVeKurulusYonetmeligi&mevzuatTertip=5,
(10.06.2023).

Meydan Yildiz, S. G. (2018). Afete Duyarli Kent Planlamasi. Tiirkiye'nin Afet Yonetimi Sosyal,
Siyasal ve Yonetim Boyutuyla, (111-132) (Ed.: Sengiin, H, Meydan Yildiz, S. G. ve
Tercan, B.), Ankara: Palme Yaynevi.

Meydan Yildiz, S. G. (2019). Kentsel Giivenlik Baglaminda Imar Planlamas: Siireci ve Yasal
Dayanaklari, Uluslararas: Kiiresel Ekolojik Giivenlik Sempozyumu, 16 - 18 Ekim 2019,
Ankara Universitesi, Ankara.

Meydan Yildiz, S. G. (2021). “Yerel Yonetimler ve Kent Planlamasi”, Yerel Yénetimler:
Yonetim, Siyaset, Kent ve Giincel Tartismalar, (5.609-629), (Ed.: Onder, Ozgiir; Sipahi,
Esra Banu; Yaman, Murat), Ankara: Gazi Kitabevi.

Tiirk Dil Kurumu, (2023). Tiirkge Sozliik, https://sozluk.gov.tr/, (10.06.2023).

CONFERENCE BOOK Academy Global Publishing House 218



https://sozluk.gov.tr/

o (_QNFERMQ
r

ULUSLARARASI iLISKILER BAGLAMINDA SIYASET VE SOSYAL MEDYA
ILISKISININ ORNEK OLAYLARLA INCELENMESI

Yusuf Omer ERTEN
Nisantas1 Universitesi, - 0009-0004-0190-9934

OZET

Bilgisayar ve internet teknolojilerin yayginlagsmasi ve gelismesiyle beraber internet kullanimi
da yaygimlasmustir. Internetin bu evrimsel degisimle kazandig1 nitelikler, internetin kullanim
amaclarinin degismesine sebep olmustur. Internetin gelisim siireci, 21. yiizyilda sosyal
medyanin ortaya ¢ikmasina sebep olmustur. Akilli cep telefonlarinin yagamimiza girmesiyle
beraber sosyal medya insan yasaminin 6nemli bir parcast durumuna gelmistir. Cagimizda
biitiin tilkelerde yaygin olarak kullanilmakta olan sosyal medya uygulamalari, insanlarin
tiketim aligkanliklarinda, toplumdaki hedeflerinde ve giinlilk yasamlarinda giiclii bir rol
oynamaktadir. Sosyal medya kullanicilar1 i¢in sundugu islevlerden organizasyon, anlik
iletisim, geri bildirim verme ve arkadas agi olusturma, siyasal katilim pratiklerini de
degistirmistir. Son senelerde sosyal medya aglar1 birgok toplumsal harekette dnemli rol
oynamistir. Sosyal medya, kendi kiiltliriinii olusturmak suretiyle var olan siyasal ortami
etkileyerek olaylar siyasallastirmada ya da siyasal olan seyleri de kamulastirmaktadir. Sosyal
medya, siyasal iktidarin elde edilmesinde, olusturulmasinda, mesruluguna inandirilmasinda ve
korunmasinda, insanlarin siyasal tercihlerini yonlendirme konusunda oldukga etkilidir. Bu
sebeple sosyal medya, yalmiz siyasal hayatimizi etkilemekle kalmayip aym zamanda
yasamimiza miidahale ederek yonlendirmektedir. Bu ¢alisma, sosyal medya ve siyaset iligkisi
cercevesinde sosyal medyanin siyaset lstlindeki etkisini ortaya koymaya calismistir. Bu
diisiinceyle sosyal medyanin toplumsal hareketler ve secim siireclerine etkisi uluslar arasi
kamuoyunda 2008 ve 2012 ABD bagkanlik se¢imleri, Arap Bahari, Wall Street hareketi, 2010
Polonya Baskanlik Secgimleri Ingiltere Genel Segimleri, Wikileaks Devrimi ve Ukrayna’da

yasanmis olan olaylar gibi canli 6rnekler baglaminda incelenmektedir.

Anahtar Kelimeler : internet, Siyaset, Sosyal Medya, Uluslararas: iliskiler, Uluslararasi
Kamuoyu
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ABSTRACT

With the spread and development of computer and internet technologies, the use of the internet
has also become widespread. The qualities that the internet has gained with this evolutionary
change have caused the purpose of using the internet to change. The development process of
the internet has led to the emergence of social media in the 21st century. With the introduction
of smart mobile phones into our lives, social media has become an important part of human life.
Social media applications, which are widely used in all countries in our age, play a strong role
in people's consumption habits, goals in society and daily lives. Organization, instant
communication, giving feedback and creating a network of friends, among the functions it
offers for social media users, have also changed political participation practices. In recent years,
social media networks have played an important role in many social movements. Social media,
by creating its own culture, affects the existing political environment, politicizing events or
nationalizing political things. Social media is very effective in obtaining, creating, convincing
and maintaining political power, and directing people's political preferences. For this reason,
social media not only affects our political life, but also interferes and directs our lives. This
study tried to reveal the effect of social media on politics within the framework of the
relationship between social media and politics. With this in mind, the impact of social media
on social movements and electoral processes is examined in the context of live examples such
as the 2008 and 2012 US presidential elections, the Arab Spring, the Wall Street movement,
the 2010 Polish Presidential Elections, the British General Elections, the Wikileaks Revolution

and the events that took place in Ukraine.

Key words: Internet, Politics, Social Media, International Relations, International Public
Opinion
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